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Bedrock – part of your learning journey
John Quessy
NSW ACT Secretary

Terry Burke
QLD NT Secretary

Reading Bedrock is part of your professional learning journey. This issue features
lectures and workshops from this year’s IEU Early Childhood Conference held in
Sydney in September, as well as stories from Queensland, including a look at robotics
in early childhood, and how early childhood teachers can combat obesity in children.
Bedrock counts towards the maintenance of accreditation for NSW readers. Professional
reading can be included as part of your PD or PL for maintenance purposes.
As early childhood consultant Lisa Bryant points out on page 8, the accreditation
process has allowed the NSW branch to quantify how many early childhood teachers
there are in NSW: around 6000. Yet NSW has only 1200 early childhood IEU members.
The IEU has fought hard on behalf of its members to achieve professional
accreditation for early childhood members in NSW and to ensure the standards and
rules around accreditation are relevant to early childhood teachers.
It continues to fights for pay parity with school teachers for early childhood teachers.
In Queensland too, members in Crèche and Kindergarten Association (C&K)
centres are fighting for wage parity in negotiations for a new collective agreement.
C&K continues to refuse to accept the recent wage outcomes for teachers in the
Queensland state and Catholic school sectors as a benchmark for its teachers.
A higher density of union membership in the sector in both NSW and Queensland
can help facilitate these things.
Let your non union colleagues know about the benefits of union membership, and
how its helps them industrially and professionally.
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Breaking News
of NSW children go – and the rest
is for preschools, and targeted at
disadvantaged children.
While welcoming the targeting of
the additional funds to disadvantaged
kids, long day care providers argue the
money overlooks the majority of working
families, who access long day care.

Preschool fees down
The NSW Government is cutting
preschool fees by an average of 30%
to encourage more parents to enrol
their children in early childhood
education.
Fees will be reduced to an average
$22 per day where a child is enrolled
to attend a minimum 15 hours per
week.
Starting from 1 January 2017,
community preschools across the
state who enrol four and five year
old children for at least 600 hours in
the year before school will receive
increased subsidies from the NSW
Government.
However, the cost of childcare
to the bulk of NSW families could
actually increase, the Sydney Morning
Herald reports.
That’s because of the $115 million
announced by Premier Mike Baird,
just $30 million is earmarked for long
day care centres - where the bulk

$246m funds missing
Early childhood education operators
in NSW will be drip fed funding
instead of receiving the full amount of
Commonwealth and State funding that
has been hidden away by the Baird
Government, the Opposition said.
The Government’s $115 million
funding commitment for the next
18 months is just one third of the
funding that has been withheld from
NSW preschools.
Over the past five years the NSW
Government has underspent the
preschool budget by $365.6 million.
In a recent report the Auditor General
found that the Government grossly
underspent on the Commonwealth
funding provided for NSW preschools
by $227 million since 2011 to 2015.
Shadow Minister for Early Childhood
Education Kate Washington MP said:
“Early childhood education providers
who have been starved of funding for
years are disgusted by the amount
of Commonwealth funding that has
been hoarded away by the Baird
Government”.
“It’s disgraceful that Premier
Mike Baird wants to pat himself
on the back for this weak funding
commitment after all of the
damage his government has done
to preschool accessibility and
affordability in NSW.”

Dear Sherryl
I am an assistant that works in a kindergarten in Queensland. My mother is sick and needs to go
to the doctor. She has asked me to take her but I am supposed to go to work today. Can I use my
sick leave for this?

ASK
SHERRYL

Jane

Dear Jane
Under the National Employment Standards you can take
time off to care for an immediate family or household
member who is sick or injured or help during a family
emergency. Immediate family members are your spouse,
de facto partner, child, parent, grandparent, grandchild,
sibling or the child, parent, grandparent, grandchild or
sibling of your partner or spouse.
This is known as carer’s leave. Sick and carer’s leave
both come from a pool of leave which is known as
personal leave. If your mother needs to go to the doctor
4 | Bedrock | issue 3 | Vol 21 | 2016

as a result of an emergency, illness or injury you can use
your personal leave accrual to take time off to take her to
the doctor.
If your circumstances do not exactly fit the definition
of carer’s leave, as set out above, your centre can still
exercise their discretion to allow you to use your personal
leave. However, it is best to ask for their permission.
If you have run out of your paid personal leave accrual or
are a casual employee you can take up to two days of unpaid
carer’s leave on each occasion that care may be necessary.
Sherryl

C&K members’ entitlements at risk
Crèche and Kindergarten
Association (C&K) has refused to
accept the recent wage outcomes
for teachers in the Queensland state
and Catholic school sectors as a
benchmark for C&K teachers.
In ongoing negotiations for a new
collective agreement, our Union has
tabled positions that would maintain
the wage nexus C&K teachers have
long-held with state school teachers.

IEUA-QNT Senior Industrial Officer
John Spriggs said the employer’s
refusal to acknowledge and meet
this wage benchmark threatens the
professional recognition of early
childhood teachers.
C&K has also identified issues which
would significantly reduce employees’
entitlements to superannuation,
redundancy and vacation times.
C&K have requested that the
‘co-contribution’ scheme toward
superannuation be closed to all new
and current employees who do not
currently make such a contribution.
Our Union has previously had
discussions with C&K on behalf of
employees identifying issues for
negotiations, including the retention
of existing conditions, reassessment
of workload for directors and
expectations regarding vacation time.
“Employees should not be
expected to use vacation periods
as a time to perform work which
cannot realistically or reasonably
be scheduled during term time,” Mr
Spriggs said.
The call to address workloads
came after our Union’s survey of C&K
members revealed that three quarters
of staff work three or more unpaid
hours each week.
The employee ‘issues for
negotiation’ paper, which was tabled
at a July meeting, proposed additional
release time or remuneration for
directors and a review of assistant paid
hours to ensure employees are able to
complete their duties in paid time.

Services improve rating
The latest Australian Children’s
Education and Care Quality Authority
(ACECQA) NQF Snapshot includes,
for the first time, data regarding reassessed services.
Nearly five years on since the
implementation of the National
Quality Framework (NQF) and National
Quality Standards (NQS) for early
childhood education, services are
beginning to receive their second
assessment visits from ACECQA.
The latest report shows 67% of reassessed services received a higher
overall quality rating.
Of the services which did not
receive a higher overall quality
rating, 64% did improve performance
against elements of the NQS. Just 1%
of services recorded a lower overall
quality rating at re-assessment.
The latest Snapshot data shows that
the majority of all assessed services
(69%) are meeting or exceeding the NQS.
Services are rated on a five point scale
which, from lowest to highest, includes:
significant improvement required,
working towards NQS, meeting NQS,
exceeding NQS and excellent.
Read the complete NQF Snapshot at
www.acecqa.gov.au

Dear Lisa

ASK
LISA

Please advise on the number of long service leave weeks early childhood teachers are entitled
to when they work for 17 years.
I have worked for the same employer since 1998 as an educator before becoming a teacher in
2000. I worked full time right up to December 2005. I returned to work on a part time basis in
2006, working two days a week and changed that to three days a week sometime in 2009.
I am now working three days a week. Since 2011, I have been doing occasional casual days
and have also done blocks of full time work.
I have not taken any of my long service leave and have been advised by my employer that I
have 13 weeks of long service leave. Please advise as to whether this is correct.
RK

Dear RK
The Long Service Leave Act 1955 provides for two
months of long service leave for every 10 years of
service, which equates to 0.8667 weeks per year of
service.
This is to be at your current ordinary rate of pay or
the averaged rate of pay over the last five years (if your
hours of employment have varied), whichever is greater.
The IEU is happy to assist members in calculating
their entitlements. Members need to provide their
commencement date with their current employer.

The IEU also needs to know of any leave without pay that
may have been taking during the course of your employment,
as leave without pay does not count for service when
calculating an entitlement to long service leave.
You also need to know that if you have had a break in
employment with your current employer for more than
three months (such as a temporary contract followed
by a break in employment and then a new contract was
issued) then your commencement date is the date you
were employed from the current contract.
Lisa
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Driving change
or following
the rules?
Much of the western or developed
world, including New Zealand and
Australia, is influenced by a political
discourse called neoliberalism,
University of New England School
of Education Professor Margaret
Sims writes.
Decisions about what are the best
policies to shape what organisations
should be doing are underpinned by a
neoliberal ideology. In education this
means that there has been a dramatic
shift over the last few decades from
positioning education as a tool aimed
at addressing issues of social justice to
seeing education as a tool responsible
for producing employable citizens
(Baltodana, 2012). Giroux (2015) claims
schooling is no longer about education
but rather about training. He argues
that big business is increasingly
becoming involved in education,
setting the curriculum by defining the
skills and knowledge people need to
get a job when they graduate.
These skills and knowledge are
increasingly standardised in order to
prepare graduates for employment
in a globalised world. The pressure
for standardisation is then linked to
the pressure for accountability: it
is easier to determine education is
‘successful’ if the same measure of
success can be performed across all
children, across all states and even
across all countries. In Australia we
do this through NAPLAN and the
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AEDI; internationally this is done
through PISA. Performance on these
standardised tests has become all
important, to the extent that in the
US, Bill Gates is arguing that teachers’
pay rates should be determined by
their students’ performance on the
tests (Hursh & Henderson, 2011).
Unfortunately this often means that,
in order to be deemed successful,
teachers have to teach to the test.

Lost elements
You may wonder what this means
for early childhood. Firstly, while I
support the intentions of the National
Quality Framework (NQF), I argue
that the increasing standardisation
of curriculum for preservice teachers
imposed by Australian Children’s
Education and Care Quality Authority
(ACECQA) runs the risk of creating
a body of required knowledge that
prepares graduates for the workforce
but does not prepare them to take
the lead in transforming current
knowledge into new forms for the
future. Second, I argue that the Early
Years Learning Framework (EYLF) and
NQF serve to ‘re-professionalise’
early childhood teachers. By using
the word ‘re-professionalise’, I am
following the lead of researchers such
as Oberhuemer (2005) and Williamson
and Morgan (2009) from the UK. In
the UK, neoliberal changes, begun
under the New Labour regime of

Tony Blair, introduced controls on
what was acceptable knowledge and
practice and what was not. In order
to be perceived as professional, early
childhood teachers needed to change
their work to more closely fit the
official discourse and in the process
they believed they lost important
elements of their work (O’Connell,
2011). In particular they believed that
they lost the element of care and
the emotional/relationship work
they felt was so important in early
childhood. This was, instead, replaced
by a discourse of education where
lesson plans, literacy and numeracy
reigned paramount. I have previously
reported on similar concerns I hold
for the future of the Australian early
childhood sector (Sims, 2014).
In an ideal world early childhood
teachers would articulate their
concerns and work together to lead
the evolution of their profession in
the directions they believe are in the
best interests of Australian children,
families and the teachers themselves.
However, I sometimes feel rather
like a voice in the wilderness. There
is a substantial academic critique
(Davis & Degotardi, 2015a, 2015b;
Sims & Tausere-Tiko, 2016; Sims &
Waniganayake, 2015b; Sumsion &
Grieshaber, 2012; Sumsion, Grieshaber,
McArdle & Shield, 2014) but at the
level of practice, my experience is
that many early childhood leaders

prefer to focus on compliance: how
they can best enact the EYLF and
NQF in their services. Such a position
was identified in our research (Sims,
Forrest, Semann & Slattery, 2014; Sims
& Waniganayake, 2015a, 2015b, 2015c)
where early childhood leaders talked
about the importance of making
sure staff understood and followed
the requirements outlined in the
NQF and EYLF, rather than using the
framework to “open up new spaces for
conversations about ECEC pedagogy,
curriculum and the discourses that
underpin them” (Sumsion et al. ) as
was hoped by the developers.
Is this how we want to enact
professionalism? Should we resist
or should we ‘go with the flow’?
Some argue that simply surviving
and doing the best job possible in
the circumstance is, in itself an act
of resistance (Springer, 2010). Others
try to find ways to do things a little
differently but still within the ‘rules’:
I suggest that the growing popularity
of alternative early childhood
philosophies (such as Magda Gerber,
Steiner, Reggio) is a sign of a more
subtle resistance. This kind of
approach can be seen as a way of
disturbing the balance of power in a
way that supports people to reflect
on what is important and what is not
(Tesar, 2014). We can also use humour
to promote reflection. White (2014)
calls this approach carnavalesque.
Ultimately resistance begins with our
ability to rethink what education is
about, and what we want our role
in that to be. We need educational
leaders who will work with us all on
this journey.
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Practice makes perfect:
asking for what you
need, want and are worth
Who reading this article has asked
for a pay rise this year? My guess
is not everybody, early childhood
consultant Lisa Bryant writes.
I want to share some statistics with you.
Stat 1. The wage disparity between
teachers has risen
When I first started talking to
early childhood teachers about pay
disparity for early childhood teachers
(ECTs) I calculated that the difference
between an ECT and a primary school
teacher was around 20%.
I’m not exactly sure how many
years I have been talking about it
(way too long) but I was a bit shocked
to discover that the gap has now
widened. For those teachers being
paid award wages the gap is now 31%
for long day care teachers and 34%
for preschool teachers.
Stat 2. A lot of you earn less than
the average Australian
A starting three year trained long
day care teacher on the award gets
$23.96 an hour. After 10 years they go
up to $31.34.
A starting three year trained
preschool teacher gets $23.04 – after
a decade they get $30.14. Now keep
that figure in the back of your mind.
What do you think the average
Australian earns an hour? $39.89
8 | Bedrock | issue 3 | Vol 21 | 2016

Some of you reading this would
earn more. A three year trained
teacher in one of our largest providers
earns the average wage when they
have been with the organisation for
10 years. Mind you they only start off
at $28.10. The last workforce census
told us that 83% of staff had worked
in their current long daycare service
for less than six years, so I think it is
fair to say that most teachers at this
provider earn less than the average
Australian. At another large provider
in NSW a teacher would only take
seven years to get to the average
wage if you are in a long daycare
or nine if you are in a preschool. In
fairness I should point out that if you
are a director at either place you will
be above the average wage.
OK, have I depressed you yet?
What if I was to tell you that some
teachers do earn a lot more. I have
found one preschool teacher who
earns almost $50 an hour before you
factor in her director’s allowance.
Stat 3. There are (technical
term coming) ‘heaps’ of ECTs
in NSW.
There are over 6000 ECTs in NSW.
We know that because that is how
many teachers have been accredited
as proficient by BOSTES.

The proportion that are in the
Union is a lot less – around 20%.
Stat 4. There are very few services
with enterprise agreements.
There are around 3350 preschools
and long daycare centres that employ
teachers in NSW. Only around 19%
have enterprise agreements in place –
and it is no surprise to me that all of
these are community based.
So it is possible that up to 80% of
early childhood teachers are being
paid award wages (you know the very
tiny figures I started off with) in NSW.
Of course some of these may have
above award wages, not formalised in
an agreement.
So if you look at all of those statistics
together we have a real issue. We know
that there is range of reasons why early
childhood teachers are underpaid in
NSW. Reasons such as underfunding,
reasons such as the already high fees
parents pay at our services and also
because they are just not valued enough.
Some of these are valid reasons.
Some are structural. Some of these
each of us as individuals have little
chance of rectifying. Somehow,
despite the best efforts of advocates
in NSW we have not yet managed to
get the NSW Government to fund early
education in line with other states.

Lisa Bryant (above), and (left) with IEU
Organiser Tina Smith and IEU Early
Childhood Vice President Gabe Connell

We have not yet even managed to get
the NSW Government to spend all the
budget they themselves allocate for
early education, on early education.
And we certainly haven’t managed
to get the Minister for Early Childhood
Education in NSW, Leslie Williams, to
be accountable for that underspend.
We also haven’t managed to
make the Federal Government big
fans of early childhood education.
We have recently discovered that
the Department of Education and
Training has rechristened what we
do ‘early childhood and child care’ –
no longer is it early education
and care. And if it’s not early
education, do you really need
teachers?
But we have managed to get
the NSW ALP to promise to make
preschool education affordable
and provide accessible preschool
education for every four year old in
NSW. And just a reminder that when
the leader of the ALP, Luke Foley,
announced this, he described it as his
most important policy announcement
since he became leader.
But it is clear we have some
structural problems that explain why
teachers are not being paid what you
are worth.

So it is really important that no one
reading this article ever thinks of it as
a personal failing if they aren’t getting
the big bucks. It is not a personal
failing that you have not been able to
persuade your committee or service
owner to increase your wages. It is
not because you are too timid or not
good enough at asking. There are
whole systems that are in the way of
that happening.
We need to fight those systems
But while we are waiting for the
world to change can we look at how
as individuals we can ask for what you
need, want and are worth? Many of
us are not great at the asking. We are
not great at believing that our need
for a living wage and good conditions
are just as important as the need for
families to pay affordable fees.
Has anyone ever talked to someone
that is depressed? They seem to
answer every question with a but
– a reason that whatever you are
suggesting to help improve their
situation won’t work. Say you are
trying to suggest to them they will feel
better if they exercise. But it looks like
it might rain. So take an umbrella. But
I lost my umbrella. Here take mine.
But I’ll forget to give it back to you.

You can keep my umbrella. But I don’t
deserve a present. But I want you to
have it. I’d only lose it like I lost mine.
You can’t win!
Sometimes listening to teachers
saying why they can’t advocate for
better wages at their centre is a
bit like talking to someone who is
clinically depressed.
So what do you need to do? In
the next few weeks you need to
make a start.
Getting paid what you deserve
begins with you. And practice makes
perfect. Think about the extra money.
Think about your value. Think about
what you have learnt from other
people who have actually asked for
higher wages. Think about getting the
Union to help.
It is important you focus on what
you really need and want and then
work out a path to get there. The
fact that some people reading this
article now have pay parity means it’s
possible.
But it starts with you. Not anyone
else. Not the government. Not the
Union.
Unless we all get off our butts and
make a start we will never get there.
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Robotics is
child’s play
Our newest roboticists may soon be found in your early
childhood centre. Journalist Fiona Stutz investigates
how children as young as four years old are building
and programing robots and the additional demands this
places on teachers.
STEM (science, technology, engineering and
mathematics) and robotics learning for students can no
longer be ignored, as the Digital Technologies Curriculum
has already been introduced into Queensland schools,
with other states and territories to follow in 2017.
While the digital world is becoming commonplace in the
school curriculum, children in early childhood settings are
also advancing their skills in these areas.
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Queensland University of Technology Faculty of
Education Researcher Dr Christina Chalmers said
introducing children to STEM and robotics early in life
is essential for brain development and enables positive
attitudes to form towards such studies and future careers.
“Research tells us that if kids don’t form positive
attitudes towards science, maths and technology early in
life they can find it difficult to engage later on. It is really
important that children have these skills, but we need
to make it fun for them and think about how they can be
creative,” Dr Chalmers said.
She said robotics provided an engaging way for both
students and teachers to work together, as it stimulates

“This involved quite
complex conceptual
thinking by four year
olds as to how the
robot’s behaviour
was being controlled.”

students’ curiosity in a way that fosters problem solving.
“Robotics activities are very effective because they
are hands on and students get immediate feedback on
whether their robot and program works or not. They are
allowed, and even at times encouraged, to fail in order to
work out what went wrong, learn from their failures and to
share and develop their ideas with other students.”
Thinking outside the box
She said preliminary findings from a current study have
shown preschool students have gone beyond simply
playing games with a robot and can actually explain how
the robot received its coded messages wirelessly.
“This involved quite complex conceptual thinking by
four year olds as to how the robot’s behaviour was being
controlled.”
Encouraging such technologies in early learning settings
can have an impact for teachers with increased demands
to keep updated on the latest technologies to promote
student learning.
“Resources can be expensive to set up and extra support
is needed to help teachers learn how to engage students
with these technologies.”
Implementing programs in centres
Providing programs for young children to develop
STEM literacy, together with comprehensive professional
development, will allow early childhood professionals
to develop these important skills and ultimately help
educate the next generation of STEM graduates.
Such support may be found through a number of
nationwide projects Dr Chalmers has developed to
integrate robotics into classrooms, such as the Robotics@
QUT program which includes 50 Queensland schools in low
socio economic areas.
She said while the outreach program has not yet been
funded for early learning centres, the ideas behind it can
be replicated to support them.
“The program offers robotics loan kits, free teacher
professional development, support from preservice
teachers for teachers implementing robotics activities in
the classroom and on campus community activities.”

Further training programs have been funded by the
Federal Government to assist teachers and young children
with a new way of engaging with STEM subjects to help
underpin Australia’s competitiveness in the future.
The Little Scientists program is an initiative of FROEBEL
Australia Ltd, a non profit provider of bilingual early
childhood education and care services for children,
designed to facilitate children’s curiosity for STEM through
age appropriate, fun and playful experiments in their early
years.
Every Australian early childhood service that works with
children aged three to six can join the program.
The program helps spark teachers’ and educators’
interest in STEM and encourages them to implement the
ideas and concepts from the workshops while exploring
together with the children in their care.
It is also a useful tool to meet a range of requirements
of the National Quality Framework (NQF) and the Early
Years Learning Framework (EYLF).
Let’s Count is an early mathematics program for children
aged three to five developed by The Smith Family, Charles
Sturt University and Monash University.
The program supports early childhood teachers to have
the skills and confidence to help develop the maths skills
of the children in their care.
Teachers can feel confident that with professional
development, incorporating such learning programs into
early childhood centres will be beneficial to the children
in their care.
References
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Narragunnawali:
Supporting the
‘work’ of reconciliation
in early learning services
The reconciliation movement is
about recognising and healing the
past and committing to a better
future. A future in which we value
First Australians and provide justice
and equity for all. When we talk
about a better future, our thoughts,
hopes and concerns naturally turn
to the next generation—our children,
and the committed teachers that
guide them.
Reconciliation is a complex concept
and process, but many of the ideas at
its heart are well within the grasp of
children. Relationships and respect
are fundamental to reconciliation.
They are also the values which are
instilled throughout early learning
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programs. Knowledge and pride in
Aboriginal and Torres Strait Islander
histories and cultures are also key
to reconciliation. Principles and
practices included in the Early
Years Learning Framework and
other sector frameworks foster this
knowledge and pride. The Early Years
Learning Framework and supporting
documents commit to “cultural
security for Aboriginal and Torres
Strait Islander children and their
families”.
The framework also promotes
“greater understanding of Aboriginal
and Torres Strait Islander ways of
knowing and being”. The principles
of reconciliation are clearly already

embedded in best practice in the
early learning sector — and this is to
be commended. But what more can
early learning services and teachers
do to prepare the next generation to
progress reconciliation?
Connected community
In 1991, the Council for Aboriginal
Reconciliation was established and
Australia’s reconciliation journey
was formalised. In 2016, 25 years on,
over 800 schools and early learning
services across Australia have
committed to Reconciliation Action
Plans (RAPs) through Reconciliation
Australia’s Narragunnawali program.
As well as being an online platform

create positive social change in their
communities and across the nation as
they grow into citizens and leaders.
Early learning environments and
teachers play a key role in breaking
down stereotypes and cultivating this
knowledge and pride in Australia’s First
Peoples and cultures. It is therefore
essential that the teachers guiding our
children — while also being on their
own reconciliation journeys — have a
strong vision and shared language for
reconciliation.
Reconciliation Australia’s landmark
report, The State of Reconciliation in
Australia, offers this strong vision and
shared language to the early learning
sector, and indeed all Australians.
Launched in February this year, the
report highlights the milestones
achieved in Australia’s reconciliation
journey over the past 25 years and
recommends the way forward if we are
to realise our potential as a reconciled
nation. The way forward is described
by defining five dimensions of
reconciliation: race relations, equality
and equity, institutional integrity,
unity, and historical acceptance. These
dimensions, when woven together,
will form the fabric of a reconciled
Australia.

Adam Duncan, early
learning teacher,
and the children of
Wiradjuri Preschool
and Child Care Centre
at the University
of Canberra

for building RAPs and accessing
resources, Narragunnawali connects
early learning teachers and services
to create a community for sharing
learnings and ideas. Whether
your early learning service is just
starting its reconciliation journey or
is well down the road, joining the
Narragunnawali community has much
to offer.
Narragunnawali is designed to
support schools and early learning
services across Australia to foster
a higher level of knowledge and
pride in Aboriginal and Torres Strait
Islander histories, cultures and
contributions. This knowledge and
pride will empower our children to

Facing challenges
Our progress varies across the
dimensions. For example, in the
dimension of historical acceptance
the report shows that up to 45% of
the general population are unsure
or do not agree with a number of
facts about wrongs of the past. These
wrongs include land dispossession,
forced removal of Aboriginal and
Torres Strait Islander children from
their families, failure to pay Aboriginal
and Torres Strait Islander workers’
wages, imprisonment and deaths
in custody. In the domain of race
relations we have progressed further,
with 86% of Australians believing
the relationship between Aboriginal
and Torres Strait Islander people and
other Australians is important and
64% agreeing that cultural diversity
makes us stronger.
The condition of reconciliation in
Australia will only ever be as strong
as the weakest dimension, so there is
much work to be done. Reflecting on
the challenges of this work, Carmel
Richardson of Wiradjuri Preschool and
Childcare Centre at the University of
Canberra says:
“I realise that it’s challenging
for people to pick up that baton
sometimes, not because of lack of
wanting to or a will to do it, but an
anxiousness about doing it right.

And I think that is one of the biggest
things that stop people doing this
work, is the anxiousness about doing
it right. If we really want to move
towards an authentic reconciliation
sometime in the future, we have got
to do this work now.”
The teaching of Aboriginal and
Torres Strait Islander histories and
cultures can clearly be daunting for
teachers, especially non Indigenous
teachers. Narragunnawali was
developed in recognition of this
uncertainty and offers teachers
guidance to help you focus on the
‘work’ of reconciliation.
For early learning services, a key
Narragunnawali resource is the
online platform that allows you to
build a Reconciliation Action Plan
(RAP). RAPs facilitate the embedding
of local Aboriginal and Torres Strait
Islander peoples’ histories, cultures
and knowledges into your service’s
ethos and practice. Developing a RAP
also assists services to articulate
their visions for reconciliation and
track actions. As Carmel Richardson
of Wiradjuri Preschool and Childcare
Centre, University of Canberra,
reflects:
“Everything else pretty much
was happening [at Wiradjuri] and
had been happening for a number
of years. The RAP enabled us to
articulate that in a written way so we
have a record of the things that we
do.”
Furthermore, the Narragunnawali
platform provides a number of
professional learning and curriculum
resources that are linked to the Early
Years Learning Framework (EYLF) and
the National Quality Standard (NQS).
Narragunnawali aims to create a
community of positive and engaged
schools and early learning services
that are committed to promoting
reconciliation between the wider
Australian community and Aboriginal
and Torres Strait Islander people. Visit
www.reconciliation.org.au/schools
to find out about how your more
early learning service can join the
Narragunnawali community.
Narragunnawali means ‘alive’,
‘wellbeing’, ‘coming together’ and
‘peace’ in the language of the
Ngunnawal people, Traditional Owners
and Custodians of the Land and
waterways on which Reconciliation
Australia’s Canberra office is located.
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Maintaining NSW
Proficient accreditation
When you’ve finished reading this article (and the
rest of Bedrock), you’ve gained accreditation time
NSW early childhood teachers
working in ACECQA approved
services received accreditation at
Proficient from 18 July 2016 onwards,
IEU NSW/ACT Professional Officer
Amy Cotton writes.
This is part of a longer IEU
campaign for recognition of early
childhood teachers as professionals
alongside their K-12 colleagues. The
next step is seeking pay parity.
Maintaining that Proficient
accreditation is not complicated.
Early childhood teachers are deeply
reflective about their practice,
and it’s just a matter of using the
maintenance process to formalise
what you’re already doing. The key
is not to overburden yourself with
unnecessary logging of PD and
practice. The idea of accreditation is
that it helps a teacher reflect on their
professional practice. If it is becoming
cumbersome or difficult, the process
is being misapplied. Members who
feel that way are encouraged to seek
guidance from IEU’s accreditation
team (accreditation@ieu.asn.au). We
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can make sense of the requirements
for you, and suggest strategies to meet
them that are practical and useful.

Teacher Identified PD
These are teacher based learning
opportunities that aren’t QTC
registered. In early childhood settings,
PD often involves Certificate III and
Diploma educators as well. That’s
fine, but your logs must reflect that
you were undertaking professional
development as a teacher or delivering
to other teachers, not educators.
Peer observations of teachers or
preservice teachers are a great way
to start a reflective conversation on
practice, from which both parties
benefit. A peer observation might
focus on one Descriptor (say 4.1.2 –
establish and implement inclusive
and positive interactions to engage
and support all children in learning
activities) and last only 10-15 minutes.
The observation (10 minutes) plus
discussion (20 minutes) about why
and how certain teaching strategies
were used is 30 minutes of Teacher

Identified PD for both teachers.
Professional readings (such as
Bedrock, journal articles, books or blog
posts) can be read individually and
then discussed either online or in small
meetings (such as network meetings
or staff meetings). If the article took
20 minutes to read, and the discussion
lasted 30 minutes, there’s 50 minutes
of Teacher Identified PD.
Engaging with the local Aboriginal
or Torres Strait Islander community
is an example of how to engage
with 1.4.2 and 2.4.2. Discussions with
elders might include finding out more
about the histories, cultural settings
and linguistic backgrounds of the
children in the area, as well as tips for
effective teaching strategies and ways
to engage parents.
First aid, anaphylaxis, CPR and
asthma training might be QTC
registered, but often aren’t. 4.4.2 is
about children’s wellbeing and safety
and 7.2.2 is about relevant legislative,
administrative, organisation and
professional requirements. Count
safety/health PD against those

Descriptors. All PD must be logged
on the BOSTES website. A guide is in
September 2016 issue of Newsmonth,
and an information leaflet is available
from accreditation@ieu.asn.au.
Maintenance report
In the six months before your
maintenance period ends, you need
to submit a maintenance report.
This is where you reflect upon your
teaching practice (not just PD).
Programing, children’s portfolios,
information nights, excursions,
committee work, volunteering with
teaching associations, researching
and differentiation are just
some examples of what you can
include. This report can be filled
in progressively over the years (IEU
recommends once a year so that the
task isn’t as hard in the final year).
The report is read by your Teacher
Accreditation Authority, which for
most early childhood teachers is
currently BOSTES.
IEU hosts Pedagogy in Practice
sessions called Maintenance of
Accreditation where this information
is discussed (http://www.ieu.asn.
au/pd-meetings/) and will also look
at draft maintenance reports for
members (accreditation@ieu.asn.au).
The requirements
IEU negotiated a ratio of hours
specifically for early childhood
teachers for the first maintenance
period.
• 20 hours must be Quality Teaching
Council (QTC) Registered PD (like
what the IEU runs in its PD program)
• 80 additional hours can be either
QTC Registered or Teacher Identified PD.
Over the 100 hours, the PD must meet
at least:
• one Descriptor each from Standards
1, 2, 3, 4, 5 and 7, and all Descriptors
from Standard 6.
Recruiting a non member to the IEU
There are over 6000 early childhood
teachers in NSW, but only about 20%
of these are IEU members. Majority
IEU membership of the teaching
workforce is essential for progressing
pay parity arguments. Their non
membership affects not only them,
but you.
Have a conversation with a non
union colleague. Ask them to join the
Union for the below reasons:
• pay parity and retirement/
superannuation
• industrial support
• accreditation assistance, and
• access to IEU’s QTC Registered PD.

Letter to the editor
Meg Liston, early childhood teacher
at Glen Innes Preschool recently
undertook an accredited PIP through
the IEU.
Here’s what she wrote about it:
My director and I attended the IEU
Pedagogy in Practice Maintenance of
Accreditation workshop. Our minds
have really been set at ease regarding
maintaining our accreditation. We
now know things which are clearly
set out on the BOSTES website. For
the first five years we have to have 20
hours of QTC registered PD. The other

80 hours are Teacher Identified. By
attending the workshop we can log
two hours already.
Using another example, my director
had been to a two hour meeting the
day before with a local service which
is running an Indigenous program with
us. Now she will be able to log that
on as teacher identified hours. So
therefore four hours of PD are ‘ticked’
in less than 24 hours.
The Teacher Identified PD can
be things like first aid, professional
readings, listening to podcasts and staff
development sessions. For example
when someone attends an inservice
which everyone can’t get to, we have
a staff development within our staff
meeting . . . that half hour or so can be
added to your Teacher Identified PD.
We came away from that workshop
knowing that we will be able to log
those 100 hours over four years doing
pretty much what we are doing now,
with no added cost to our PD budget.
We also know how to log into our
BOSTES account to keep our course and
program participation list up to date.
Hints such as keeping the details in
a word document and then pasting it
into the BOSTES log were so helpful. I
know that it is all there on the BOSTES
website but the meeting was fantastic. I
would strongly recommend that people
attend. The fact that this great training
was so accessible for regional and
remote teachers was an added bonus.

NSW and ACT Teachers

Reading this
publication may
count as PD!
Professional reading can be included as part of your
PD or PL for maintenance purposes.
Articles in IEU publications relevant to professional
practice (not industrial matters) can be reflected
upon and discussed, using the Australian Professional
Standards for Teachings, for the purposes of Teacher
Identified or self identified activities.
Remember to log your professional reading with
BOSTES or TQI. For more information refer to BOSTES
or TQI websites.
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What role can teachers play
in tackling childhood obesity?
While teachers can’t tell parents what to do in regards
to healthy eating choices, there are things they can
do to prevent childhood obesity from escalating
further. Journalist Fiona Stutz looks at research from
a Queensland university which shows teachers should
convey a positive message about healthy lifestyle
to children.
It is during the early years that teachers, as well as
families, can influence children’s choices regarding
movement and diet.
A recent Queensland University of Technology (QUT)
survey of more than 1700 early childhood education
professionals showed that while teachers were
highly confident in their knowledge of
nutrition, their actual knowledge
in this area was low.
Participants
were asked
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questions about the current Get Up & Grow healthy
eating and physical activity guidelines, their confidence
and attitudes towards the guidelines and how they would
implement them into their teaching.
Of the 11 questions in the survey, only 2% of participants
answered all questions correctly.
Only one in two participants could identify red meat as
a source of iron, one third overstated children’s daily dairy
needs and 55% overestimated daily fruit requirements.
Research Fellow from the School of Exercise and
Nutrition Sciences at QUT, Phoebe Cleland, said while
they did not expect the participants to be nutritionists
or dieticians, there was an expectation they should know
where to go for the right information.
“Our survey found many early childhood education
staff need support to build their nutrition knowledge,
but they’re not aware of this, with many teachers and
educators saying they feel confident in this area.
“This mix of low knowledge with high confidence could
mean the wrong nutrition messages are reaching our
children and families,” Ms Cleland said.
To counter this, Ms Cleland suggests that further
professional development on the guidelines is needed
to make sure teachers have a better understanding of
nutrition and where to source further information.

Professional development opportunities
To help with this, a professional development program
for early childhood teachers funded by the Queensland
Government has been developed.
LEAPS (Learning, Eating, Active Play, Sleep) is specifically
designed to help early childhood teachers gain the
knowledge, practical skills and confidence to implement
the Get Up & Grow healthy eating and physical activity
guidelines in their centre.
QUT, in partnership with Nutrition Australia Queensland
and the Australian Council of Health
and Physical Education and Recreation, helped deliver the
program.
Participants who
successfully complete the
course should be able to not
only integrate the guidelines
into their teaching, but
to effectively convey the
guidelines’ messages to
the families in order to
implement these in their
daily lives.
The LEAPS online course
explores how the guidelines
can fit in with the National Quality Framework and Early
Years Learning Framework, healthy eating for 0-5 year
olds, positive meal times, food safety, physical activity and
how to communicate with families.
The workshops can also be delivered to all employees
within a centre.
While the LEAPS program was originally funded for
three years by the State Government, Nutrition Australia
Queensland will now continue to make LEAPS available
both in person and online.
Ms Cleland said it was encouraging that all survey
participants had now undertaken LEAPS.
Once participants finish the program a post survey is
completed to find out if their knowledge has improved
and if their confidence has changed.
Participants’ confidence tended to remain unchanged
“because they were already putting themselves as quite
confident so they stayed reasonably confident”, while there
was a significant
increase in their
knowledge,
she said.
“The post
survey has found
significant
increase in
knowledge
across several
areas which is
pleasing.
“Any
questions where
knowledge
wasn’t quite
as large of
an increase,
we decided
to develop
tools for
teachers such
as new fact
sheets, and
disseminated

more information and articles to try and get that
information out there to them as well.”
A final LEAPS evaluation report on the post survey results
is being analysed and will be released later this year.

Resources for teachers in NSW and Queensland
In addition to LEAPS, early childhood providers
and teachers can access other programs to help
support healthy eating habits and exercise for children
in their care.
In NSW, Munch & Move offers training and resources
to assist early childhood teachers implement a fun, play
based approach to support healthy eating and physical
habits in young children.
The program fits within the
National Quality Framework
and Early Years Learning
Framework and offers free
training via a webinar series
run by experienced trainers
from the Early Childhood
Training and Resource Centre
(ECTARC).
Queensland teachers also
have access to the ‘Get
Active Queensland Children and Young People’ strategy,
accessing practical and easy
to use resources, training
and skill development and
ongoing support to help get
more children physically
active.
Let’s Get Moving by the
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“This mix of low knowledge
with high confidence could
mean the wrong nutrition
messages are reaching our
children and families.”
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Resources for
Queensland
LEAPS http://training.naqnutrition.org/courses/#/filter/
early-years
Get Active Queensland Children and Young People strategy
http://www.nprsr.qld.gov.au/get-active/kids/strategy.html
Let’s Get Moving
http://www.nprsr.qld.gov.au/community-programs/schoolcommunity/childhood-programs/preschooler.html
Resource for NSW
Munch & Move
https://www.healthykids.nsw.gov.au/campaignsprograms/about-munch-move.aspx
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Goldilocks and the House of Terror or

storytelling
without books
One year, I had to stop telling the story
of Goldilocks and the Three Bears
to my group of preschool children,
Teacher Learning Network Program
Manager Max Grarock writes.
In order to make the story more
gripping I’d upped the stakes each
time I told it by building extra tension
around the return of the bears to
their house. The house containing the
vulnerable, sleeping Goldilocks.
Apparently I’d increased the tension
to a point beyond which George
could handle. While I stomped my
feet on the ground and brought the
props that I was using for the bears
out from around the corner, George
began to cry. One of those terrified,
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but silent, teary, bright red cries. The
other children were delighting in the
tension and hugging each other or
covering their eyes, but I could see
that this was all too much for George.
Later George seemed quite angry
with me. “Why would you tell us that
story Max? It’s just too scary.” I tried
to tell him that it could be fun, but it
didn’t work. I gave Goldilocks a rest
that year.
I mention this incident only
because it illustrates the power of
storytelling without books. I never
had quite the same reaction reading
directly from any book as I did from
putting the book to one side and
telling the story with props and my

expressions. While the story was an
example of me taking it too far, it’s
also an illustration of the power of
occasionally putting down the book
and telling stories in other ways.

I’m not a purist
There are a lot of truly gifted
storytellers in our profession.
I’ve seen them craft a story from
nothing and using only their bodies
and imagination, create gripping
adventures. I’m not one of those
amazingly creative people. I rely
strongly on classic stories and some
form of prop to tell my stories
at group times. Maintaining an
awareness of all the things I worry

look around the room while I’m
reading a book or talking about other
ideas are gripped and engaged when
Goldilocks starts eating the porridge.
The ability of the characters to
interact with the children and ask for
suggestions in what to do next helps
build this engagement. Goldilocks
saying “I’m going to pick someone
sitting properly to tell me which room
I should go into next” is guaranteed
to be met with a mat full of children
sitting beautifully.

“The reason why I tell stories without
books is that I’ve found much deeper
engagement from the children than I have
with almost any other mat time activity.”
about when teaching means that I like
to know I have a well worn story and
a set of props to fall back on. If I have
to quickly intervene in a moment
between two children or deal with a
safety issue, I can quickly jump back
in with the help of my props and
familiar story when it’s done.
It has surprised me how simple the
props can be. Starting with a high
quality purchased set of felt figures
for the objects and characters in
the Goldilocks story, I fell back onto
a printed set of paper with glued
magnets on the back when I left that
service. These printouts are still the
props I use today. I’ve learnt that it’s
more about the energy that I take into
telling the story than the quality of
the props that I use.
I’ve also, on occasion, used props
of wildly different scales. Once I
used a set of makeshift props with
the Goldilocks prop being three
times the size of the biggest bear.
To my surprise this did not seem to

worry the children or lessen their
engagement with the story.
Making changes
One of the many benefits of telling
a story without a book, is the ability
to change the direction of the story.
This has provided me with a great
opportunity to find moments for
intentional teaching within the
stories. One year I spent quite some
time with baby bear being upset
about his broken chair and drew a
parallel between that and a need to
treat the objects at our preschool
with respect. Another year, before a
cooking experience, the care needed
in dealing with the hot porridge was a
focus of the story.
Children’s engagement
The main reason why I tell stories
without books is that I’ve found much
deeper engagement from the children
than I have with almost any other mat
time activity. Children who regularly

Getting started
Giving up the crutch provided by
holding and reading from a book
can be really frightening. For a long
time I was worried about what would
happen if I forgot something or told
the story incorrectly. Eventually I
learnt that this can be the best thing
to happen! The children always laugh
the loudest when I accidently bump
the felt board or the magnetic board
and all the pieces tumble to the floor.
My best advice for starting is to
use a musical story so you don’t feel
totally exposed. The most successful
one I’ve ever found for this is the
playschool musical telling of The
Story of Goldilocks and the Three
Bears. It’s on a number of their CDs
including The Best of Playschool,
Play School – Hip Hip Hooray and
Traditional Stories, Rhymes & Songs
from Play School. You probably
already have a copy of this song
in your service. Here’s a link to a
video by another educator using the
same song to draw along with the
story https://www.youtube.com/
watch?v=KcWyIEe-MaQ
This song was my gateway to telling
stories without books. Using a set
of felt characters, I’d tell the story
along with the song. Eventually, as I
got more confident, I’d sing and do
the voices. As I got more confident
again I’d thump my feet on the floor
to represent the bears’ returning
footsteps and make growling noises.
You might want to avoid that though,
George found it too much to handle.
Max Grarock is the Program Manager
at the Teacher Learning Network. The
TLN is a not for profit professional
development provider supported
by the education unions. The TLN
offers hours of BOSTES accredited,
online professional learning for a
low, centre based membership fee.
Max was a preschool teacher in
Melbourne before taking up his role
with the TLN. See www.tln.org.au
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Think well, live well
Do you sometimes feel as if your thoughts are out of
control, your mind is always racing, demands increasing,
accountabilities overwhelming and life is out of balance?
If this is your experience you are not alone! The lifestyle
of the 21st century dweller can certainly be rewarding
however, the ever increasing daily challenges can be
stressful and significantly impact on a person’s health
and general wellbeing.
We are biologically wired through evolution to react to
stressful situations by one of three ways – fight, fleeing or
freeze – as our survival depended on quick action in the
face of danger or immediate threat and that mechanism
operates with the same urgency today.
Stress therefore is a normal physiological response
to events that make us feel threatened or when our
harmony is disturbed. Stress today can be both positive
and negative depending on what kind of stress it is and
how we understand and deal with it. Stress in the short
term can be a positive and a motivating force enhancing
alertness, helpful in meeting goals and generally managed
by most people. Long term, chronic stress however, can
impact negatively on a person’s immune system, brain
structure and functioning and has been associated with
increased biological ageing. Therefore, understanding
these implications and developing strategies to minimise
the negative is important.
The encouraging news from neuroscience and
psychology research provides us with a deeper
understanding of how our brain structure functions and
proposes that with knowledge we have the capacity to
train our brains to respond to real and perceived threats
with more discernment than reacting spontaneously.
Everything we think or do, our whole world experience, is
the result of processing and integrating information within
the different components of our brain, which in turn
produces our responses to the situation.
Thoughts influence our feelings and actions
How we react to a situation depends on the subjective
meaning we assign to it. It is how we think about the
event, the person or the dialogue that creates the anxiety,
anger, fear or joy, not the event itself. Successful evidence
based strategies such as disputing irrational thinking,
changing our self talk and developing mindfulness skills,
paying attention to the present moment, have been found
to help calm our response to stress.

“It is how we think
about the event, the
person or the dialogue
that creates the anxiety,
anger, fear or joy, not
the event itself.”
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Self talk isn’t trivial and what you say to yourself will
either help you in life or hinder your progress, negatively
impacting on how well you manage work, family and life
situations. To break the negative self talk cycle, do the
following:

• stop and take time to be aware of your self talk
• ask ‘is it true’? (What is the evidence?)
• put thoughts into perspective (will it matter in two, five
years?), and
• what is a more helpful thought? (What else is it possible
to say?).
Practicing mindfulness such as the deliberate focusing
on the sight, smell, touch, taste, sounds of a particular
task or event stills our mind by jettisoning unnecessary
stimuli so that we are better able to regulate our
emotions. The stress circuit is broken for a time when
we practice mindfulness exercises. It can take less than
a minute to prompt our minds to calm, relax and focus.
Attentive breathing helps calm the body by slowing
heart rater, lowering blood pressure and sharpening
focus. Controlled breathing lessens anxiety by overriding
the fight, flight or freeze response so when breathing
is deliberately regulated, the brain is primed to think
first and then plan a response thereby enabling a more
considered response.
The key to both regulating and minimising the time
spent on managing stress factors in your life lies is
in finding what strategies work best for you and then
practicing and applying these strategies as consistently as
possible to all aspects of your life.
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So you think you can’t draw?

Visual arts materials and activities
are central to early childhood
practice. Yet it is common to hear
early childhood teachers express the
belief that they are not artistic.
University of Wollongong Lecturer
and PhD student Gai Lindsay
conducted the workshop, So you think
you can’t araw? A hands on workshop
for the artistically nervous . . . and
for those who Yearn to Explore their
own Capacity for Visual languages, at
the IEU Early Childhood Conference in
Sydney earlier this year.
Gai said teachers gain a ‘fixed
mindset’ that you can either draw
or you can’t. This lack of confidence
can lead to children’s visual art
development being left to chance and
it becomes a self fulfilling prophecy,
as another generation grows up
thinking it can’t draw.
“This gap in confidence and
knowledge tend to fuel hands off
pedagogy where materials are
provided, but children are given no
support, provocation or scaffolding,
and where art is used as an
experimental and entertaining activity
rather than an educative tool and
educational right.”
Art shouldn’t be seen as ‘keep them
entertained and busy’ with no growth
and development towards skills and
knowledge to equip children and
educators with a visual language
to make, explore, express and
create meaning.
Many teachers dismiss themselves
as artists because they cannot draw
realistically. Drawing realistically

doesn’t make you an artist – would
anyone say Picasso was not an artist?
Being able to draw is an attitude
of mind, a learned physical and
cognitive skill no different to the skills
learning that leads to being able to
write your name.

“This gap in
confidence and
knowledge tend to fuel
hands off pedagogy
where materials are
provided, but children
are given no support,
provocation or
scaffolding.”
Teachers are making a mistake
to label themselves as not artistic
and they should not abdicate
responsibility and leave it up to
children to discover for themselves if
they happened to have been blessed
by the arty fairy at birth!
Teachers need to shift their
mindsets, attitudes and beliefs
to ensure children have a visual
art pedagogy that gives them the
opportunity to learn and experience
the joy of art.
“Rather than develop a list of rules
about what we should and shouldn’t
do when it comes to visual art
pedagogy, I believe we need to shift
the mindset.”

Neuroscience confirms that the left
and right hemispheres of the brain
process information in different ways,
with the left hemisphere being verbal
and analytical and the right being non
verbal and intuitive.
The idea that people are ‘left
brained’ or ‘right brained’ has been
more or less debunked.
“However, it can be useful to think
about which hemisphere of the brain
might be dominating for certain
activities and train ourselves to
use the functions of the right brain
more effectively when engaged in
tasks of representational or visual
interpretation.”
During her workshop Gai
encourages participant to do a
number of exercises, like drawing
their hand without looking at the
paper, or drawing the famous vase/
face image (http://drawright.com/tryan-exercise/) to switch off their left
brain function of critical thinking and
free up the intuitive and right brain
side, the theory being the left brain
will stop the right brain engaging in
the arts freely.
Gai conducts the same exercises
with students at the University of
Wollongong. The aim is to challenge
people’s belief that they are not
capable of learning to draw, which
is a cognitive and physical skill
that anyone an learn, and improve
with practice.
Gai recommends teachers free
themselves up to explore and
experiment with visual art for
themselves and their children.
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Research
to find out
who you are
Exemplary Early Childhood Educators At Work: A
Multi-Level Investigation (LP 160100532) is an exciting
new research project supported by the Independent
Education Union and seven other industry partners.
The research is based on the understanding that
the work of early childhood educators is complex and
distinctive but as yet poorly understood in popular
discourse. Through this study, the researchers will
document the work, skills and knowledge of exemplary
early childhood educators to get the heart of what
excellent early childhood educators actually do, and what
informs and supports their work.
It is anticipated that this knowledge will help ease
the educator shortage by informing improvements in
preservice and inservice education, supporting efforts for
pay equity, and supporting service managers to create
environments that enable educators to do great work.
How will the research be
conducted?
The research will be
conducted over three years in
three phases. It will take place
in early childhood education
and care centres in Queensland,
NSW and Western Australia.
Educators taking part in the
research will be drawn from
centres that have been highly
rated by the ACECQA (excellent
or exceeding across all
domains).

Phase three
The final phase of the study, involves a small number of
intensive case studies. Researchers will go into a selected
number of eligible services and closely observe the work of
excellent educators, and talk to them about what they do
and why. All staff working in the case study centres will be
asked to fill out an on-line survey called SEQUAL (Supportive
Environmental Quality Underlying
Adult Learning). Designed by
the Center for the Study of
Child Care Employment (CSCCE)
at the University of California,
SEQUAL will be adapted for the
Australian context and will help
us understand the aspects of
each service’s environment that
enables educators to be terrific
at what they do.
This study is being conducted
by researchers from Charles
Sturt University (CSU): Associate
Professor Frances Press,
Professor Linda Harrison
and Dr Sandie Wong, and the Queensland University of
Technology (QUT): Dr Megan Gibson. Professor Sharon
Ryan from Rutgers University in the United States is a
partner investigator on the study. The project’s partners
are a unique national alliance of unions, providers and
professional development agencies: Child Australia,
Community Care Cooperative NSW, Marrickville Council,
the Creche and Kindergarten Association in Queensland,
KU Children’s Services, the Independent Education Union
(Queensland and Northern Territory), the Independent
Education Union (NSW/ACT), and United Voice. The project
started this year and has been awarded $355,000 in
funding from the Australian Research Council.

“The researchers will
document the work, skills and
knowledge of exemplary early
childhood educators to get
the heart of what excellent
early childhood educators
actually do, and what informs
and supports their work.”

Phase one
In the first phase of the study, a large sample of
educators will be asked to fill out a Random Time
Sampling Time Use Diary (RTS TUD). This ingenious diary
comes in the form of a smart phone application (app) that
will buzz educators twice a day for two weeks, and when
prompted educators will use the app to record (though a
series of ‘swipes’) what they did for the previous hour.
The app has been designed to quickly capture the many
activities educators engage in, as well as who they are
with (parents, staff, children) and how stressed or satisfied
they feel about their work in the previous hour. Through
this phase of the study the research will build a profile
of early childhood educators’ work days and illustrate its
complex and multifaceted nature.
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Phase two
In the second phase of the project focus groups will
be held with groups of educators drawn from those who
participated in the time sampling phase. These focus
groups will be organised according to qualification level
(Certificate III; Diploma; and teaching). Through these
focus groups, the research will dig more deeply into such
aspects as the nature of educators work responsibilities,
what skills they need to do their jobs well, and what
information and knowledge they draw on.

GIVEAWAYS
Smile Cry

Author: Tania McCartney
Illustrator: Jess Racklyeft
Publisher: EK Books
Three copies to give away
A fun, flip over picture book for children that reads from
both front and back. Smile Cry is an innovative picture
book for young kids, showcasing the full emotional range
of their formative years. Readers follow three adorable
characters — piglet, bunny and cat — as they react
emotionally to a variety of events and circumstances from
everyday life.

Little
Wing

Author and illustrator : Katherine Battersby
Publisher: University of Queensland Press
Three copies to give away
“On the smallest island, in the tallest tree, lives the
world’s smartest animal. But there are some things that
even the world’s smartest animal doesn’t know . . . meet
Little Wing”.
Little Wing has read every book on his island twice, but
he can’t find anyone on the pages just like him. How can
he find out where he belongs?
Younger readers will love following Little Wing’s brightly
coloured journey of discovery as he seeks out his little
place in the big wide world.
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ABC
Dreaming

Illustrator Warren Brim
Publisher: Magabala Books
Three copies to give away

Dingoes, bats, red eyed green tree frogs . . . an ABC of
amazing Australian creatures. At last, a unique Australian
ABC book. Featuring the artwork of celebrated Queensland
artist Warren Brim, ABC Dreaming introduces young
children to their alphabet and the beauty of Indigenous
art in a bright and fun way. With well thought out design
and an array of amazing creatures that can be found in
the rainforest, both parents and teachers will love this
book when introducing young children to the letters
of the alphabet. ABC Dreaming has been produced in
consultation with early childhood specialists.
Email entries to giveaways@ieu.asn.au with the giveaway you
are entering in the subject line and your name, membership
number and address in the body of the email. All entries to be
received before 1 December.
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Super is like a good education.
You’ll appreciate it in the future.
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