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Visible symbol of connection

A fire pit at Marian Catholic College in Griffith is a step in the school’s
journey towards connecting with the local indigenous community.
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The teaching
profession over regulated
and under
supported?

Susan Hopgood, Preside
nt,
Education International

the professional voice

Reclaiming our
global profession P12

of the Independent

Education Union of Australia

In this edition of IE, Susan Hopgood, President of
our international federation of teacher trade unions,
Education International, writes about the need for us to
reclaim the profession.
It seems that almost every week, teachers in Australia
see yet another move to remove professional judgement
from the key areas of education, be that from the
assessment and reporting of student achievement, to the
opportunity to provide professional input into the training
and regulation of the profession.
I think back over the last few months to the issues that
grab newspaper headlines and I reflect on the way in
which teaching, one of the noblest professions, is being
undermined through over review, over regulation and
control.
One of the latest issues relates to the trend of data
driven performance improvement. Don’t get me wrong,
data collection for clear, precise reasons coupled with
intelligent and insightful analysis, is a fundamental way of
moving forward, whether we are talking about improving
traffic flows or cancer treatment.
However, Australia has followed the world wide trend
of measurement for the sake of measurement, and
the pervasive view that the more you measure it, the
fatter the farm animal gets. What you feed it and the
conditions in which it is nurtured don’t seem to matter.
Most recently we have seen the concern of NSW
teachers and parents over the proposed use of Year 9
NAPLAN scores as the gatekeeper to students’ future
participation in learning in Years 10, 11 and 12. Data
comes and goes, but analysis and strategic and insightful
intervention is what matters in assisting students to
participate effectively in learning.
Teaching, more than any other profession, is subject to
high levels of government intervention and the whims
of electoral cycles. Preservice teacher education,
for example, has been one of the most government
reviewed aspects of higher education. No other
profession seems to fall under the constant control of
politicians. With each review, the profession is criticised
for lacking rigour and quality. The irony however is
that with greater regulation of the profession, comes
less autonomy to use that professional knowledge.
Most recently two of Australia’s states and territories,
Victoria and ACT, have followed NSW in introducing
reportable conduct schemes. Lack of consultation and
input from the profession results often in impractical
and inappropriate strictures on being able to teach
effectively. Protecting children and young people from
harm is crucial, but respecting the professional input
of teachers and principals is the most effective way of
getting that protection right.
A unified profession is one of our greatest strengths and
we all need to be vigilant in working together to reclaim
our profession.
Debra James
iemagazine@ieu.asn.au
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Victoria

Initial teacher education a focus
Following on from the adoption by state and territory
ministers of education in 2015 of the revised national standards
required for ITE programs, the Victorian Government in mid
2016 adopted a number of recommendations from its own
discussion paper entitled Working Together to Shape Teacher
Education in Victoria.
The change to ITE provision in Victoria has four key areas of
focus: selection into ITE; pathways into the teaching profession;
improving course quality; and developing early career
teachers through induction, mentoring and professional
development.
The Victorian Government has adopted a new minimum
ATAR score of 65 for entry to ITE courses starting 2018 and
rising to 70 the following year. Work has also been carried
out this year looking at non academic selection criteria
and universities are adopting various models for assessing
applicants’ personal attributes. Many universities are opting
for the Canadian owned CASPer test, apparently modified
for Australia.
In addition, work has been carried out on a diploma level
‘preparation’ course as part of the examination of alternative
pathways into an ITE undergraduate degree. The initiatives are
subject to discussion and advice from a stakeholder reference
group. IEU has a representative on the group.

Tasmania

Government turnaround
on earlier start

The Tasmanian Government has reversed its decision to
lower the school starting age in the face of widespread
concerns and has decided instead to provide an opportunity
of an additional year of preschool to Tasmanian children who
are vulnerable or disadvantaged.
IEU VicTas had raised concerns about the significant resourcing
needs required to ensure there were no negative impacts on
students, families, staff and school in the implementation of the
changes in the Act.
A government report concluded a change to the school
starting age would adversely affect the early childhood learning
sector, particularly services in rural and regional Tasmania.

New South Wales

NAPLAN use goes beyond diagnostic
The IEUA NSW/ACT Branch is increasingly concerned about
the growth of NAPLAN well beyond its original diagnostic
purpose. A particular issue in NSW is the new policy
introduced by the former NSW Education Minister Adrian
Piccoli that establishes a link between Year 9 NAPLAN results
and meeting minimum literacy and numeracy standards for
the NSW Higher School Certificate (HSC). The policy is based
on a Western Australian model.
To receive an HSC, students who don’t achieve the
standard in Year 9 will have to pass an online test in Years
10, 11, 12 or beyond their formal schooling years (up to five
years post school).
The plan takes effect from 2020, but it has immediate
impact on the 2017 Year 9 cohort of students who have
undertaken NAPLAN tests this year. Only 32% of Year 9 in
2017 achieved the minimum standard in all three testing
domains. The minimum standard according to the NSW

Education Standards Authority (NESA) is to ensure students
have a functional level of reading, writing and maths skills
needed for everyday tasks. Surely this would be the domain
of teachers rather than standardised, diagnostic testing.
IEU members have reported anguished students and
parents concerned that a test in Year 9 is increasing anxiety
levels. The issue has had extensive coverage in the media.
Reports have described the new policy as ineffective and
heartless. Parent groups are concerned about the impact
on student health and wellbeing.
This policy requires a rethink. The existing HSC structures
can be developed to meet a minimum standard and the
linkage between NAPLAN results and the HSC dissolved.
Importantly this would enhance the teacher/pupil relationship
and remove the notion of a Year 9 test determining an
individual’s future.

ACT

New reportable conduct scheme
The ACT introduced a reportable conduct scheme on
1 July 2017 which is modelled on the current NSW scheme.
Certain employers who work with children are covered
by the scheme and are now required to report allegations
of reportable conduct to the ACT Ombudsman. Broadly,
reportable conduct covers allegations or convictions of
child abuse or misconduct towards children.
As in NSW, the ACT Ombudsman is empowered with
child protection oversights that include the monitoring of
employer investigations, policies, practice and procedures;
providing guidance on investigations and the handling of
complaints of reportable conduct matters.

Employees in the education sector in schools, child
care services – as well as education and care services
providers such as after school care – are covered by the
scheme. Volunteers and contractors are also considered as
employees under the scheme, but only if they are engaged
to provide services to children.
The Union supports members by providing information
and advice about reportable conduct legislation and its
implications for those in child related employment. The
Union also provides support and representation for any
member who becomes a subject of a reportable conduct
allegation.

Western Australia

Statutory review of Teacher Registration Act
The WA Teacher Registration Act came into operation in
late December 2012, establishing the Teacher Registration
Board to replace the more broadly representative Western
Australian College of Teaching.
There was some controversy at the time of the new Act
coming into place and the Board being established under
a state Liberal government direction. Not the least of the
concerns was that the IEU and AEU/state school teachers
were excluded from the Board.
Five years on, a Statutory Review of the Act is about to
commence. This process is to have significant input from the
Stakeholder Reference Group, which includes the IEU.

The Terms of Reference cover four main areas:
1. the operation and effectiveness of the Act
2. the effectiveness of the make up and operations of the Board
3. the need for continuation of the functions of the Board, and
4. the need for amendments to the Act.
The IEU has quite a few suggestions prepared in regard
to all of the above, but particularly in relation to the
effectiveness of the make up of the Board and the need for
amendments to the Act. An issues paper representing key
matters, problems and annoyances has been developed
with IEU contribution; this will be circulated to registered
teachers soon.
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Northern Territory

Catholic negotiations continue
Negotiation for a replacement collective agreement in
Northern Territory Catholic schools has resulted in some in
principle agreement on an increase to the Domestic Violence
Leave provision, induction procedures and some technical
matters tidying up aspects of the current agreement.
IEUA-QNT Branch Secretary Terry Burke said the employee
endorsed log of claims included provisions to improve the
release time and remuneration to middle leaders in their
various positions of responsibility.
“Employer representatives have recognised that the
current provisions have to be enhanced and have accepted
employee proposals for an increase in release time.
“In relation to the level of remuneration, employer
representatives have agreed to a significant percentage
increase, but given the current low base, employee
representatives have sought a further escalation over
subsequent years.

“Employee representatives have tabled a position to
combine the current Hours of Duty memorandum into the
collective agreement provisions to bring better operational
structure to the hours of duty. The tabled claim also seeks to
have full recognition of homeroom duties, school and year
assemblies in the Hours of Duty.
“As well as the formal negotiations, out of the session
discussions have occurred to progress some technical issues,
notably the operation of the personal leave provisions and
boarding conditions.
“Notable outstanding items are the exclusion of public
holidays from long service leave – Northern Territory and
South Australia are the only jurisdictions to include public
holidays as part of long service leave – and enhanced
superannuation provisions,” Mr Burke said.

Queensland

Message Stick arrives in Brisbane
After travelling throughout schools in Queensland and
the Northern Territory, the IEUA-QNT Message Stick was
welcomed back to our Union’s Brisbane office on 11 July
with a celebratory event.
The Message Stick began its journey in 2016 as a means
of building relationships with Aboriginal and Torres Strait
Islander members and their communities; consistent with the
IEUA-QNT Reconciliation Action Plan (RAP).
Communication of information between Aboriginal and
Torres Strait Islander nations, clans and language groups was
often done through a message stick.
Message sticks support oral messages, especially when the
languages of the groups are very different.
Message sticks can also serve as a means for safe passage
through another group’s country.
The IEUA-QNT Message Stick was originally donated in 2016 by
Aunty Thersa Nunn, an IEUA-QNT member, Noonuccal woman,
Quandamooka Elder and member of our RAP Working Group.
Aunty Thersa donated the Message Stick, which was
crafted by her father, to encourage IEUA-QNT members and

staff to initiate conversations with Aboriginal and Torres Strait
Islander peoples and their communities in order to identify
ways that we might work together to achieve the broader
goals of reconciliation.
“The Message Stick brings our mob together – it
brings peace, it brings story and it brings language,”
Aunty Thersa said.
The Message Stick was passed on to IEUA-QNT Branch
Secretary Terry Burke as our Union’s RAP Caretaker.
“As this Message Stick travelled, stories were told,
stories were shared, stories were understood and
learnings were created.
“It is important – as part of our RAP – that our story
becomes one of reconciliation,” Mr Burke said.
The Message Stick will now form part of a permanent display
at the Brisbane office – to serve as an important symbol and
reminder of our Union’s commitment to reconciliation.
To read more about the IEUA-QNT RAP visit
www.qieu.asn.au/rap

South Australia

Online submissions, marking and moderation
In a first for the South Australian Certificate of Education
(SACE), nine Stage 2 subjects will move to the online
submission of assessment materials in September.
The transition to online submission is part of the SACE
Board’s efforts to modernise key functions and procedures
over the next four years, and further align student
assessment with teaching and learning technologies used in
the classroom.
Last year, the SACE Board asked teachers whether their
classroom assessments were paper based or electronic,
and discovered that students of these nine subjects
were already submitting most of their work electronically.
Therefore, it makes sense for these subject teachers to be
early adopters of the online submission process, and to lead
the way in online marking and moderation.
The changes form part of a $10.6 million funding package
in the 2016-2017 State Budget to modernise the SACE, and
will open the way to a more efficient system. Under the
current student assessment model, schools are required to
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package and send more than 42,000 envelopes of students’
essays, reports, and investigations for external marking, and
a further 12,000 bags of student work are sent to a central
location for a three-week moderation period.
By moving to online submission, marking and moderation,
the SACE Board can reduce this administrative burden,
overcome any limitations with the current process, and
create opportunities for more dynamic, interactive and
student centred assessment while delivering performance
data more rapidly.
This also meets the growing demand from students and
schools to present evidence of learning in multimodal
formats.
Another level of support developed is more equitable
access to high quality professional learning. The SACE
Board’s new online professional learning platform, PLATO,
will be available for all teachers in 2018 to support their
interpretation and application of the performance
standards.

Peter Baines spent 22
years with the NSW Police,
leading teams nationally and
internationally in response to
acts of terrorism and natural
disasters. He led teams into
Indonesia and Thailand,
following acts of terrorism
and some of the worst
natural disasters the world
has experienced. He has
also worked with the United
Nations Office of Drug and
Crime and in Saudi Arabia
and Japan after natural
disasters.
Seconded to the National
Institute of Forensic Science,
he spearheaded national
and international projects
around counterterrorism
and leadership working for
Interpol in Lyon, France.
Then there was a
huge change in his life...
Moved by the plight of
children who had been left
orphaned by the tsunami
and ravages of HIV in
Thailand, Baines founded
Hands Across The Water.
It’s one of Australia’s
fastest growing charities,
which cares and creates
opportunities for those
children in need in Thailand.
Through Hands Across the
Water, Baines has overseen
the building and operation of
seven homes with a capacity
ranging from 25 to more
than100. The homes provide
both medium and long term
accommodation for children
who have no other suitable
alternatives. ‘Hands’ is also
responsible for the purchase
and running of a rubber
plantation for a sustainable
local income, as well as
construction of a tsunami
refuge and education
centre.
Baines continues to
engage and consult with
businesses, corporations
and governments on social
responsibility and leadership.
Most recently he addressed
IEUA officers at a national
union forum. His powerful,
honest story telling inspired
and engaged – there wasn’t
a dry eye in the house.
Peter Baines spoke with IE
Journalist Bronwyn Ridgway
about his school days, his
teachers, his mentors and
his mission.

Kaleidoscope
Peter
Baines
OAM

I went to school at Bass Hill Primary
and then Bass Hill High in Sydney’s
western suburbs. My brother was a few
years older than me, so I followed him
through school – that created a network
of people and support.
It’s a long time ago now, but I enjoyed
those years and playing sport, it was
a positive experience, all working
class families in together. I had good
relationships with teachers; there weren’t
huge numbers of us in Years 10 to 12 so
that made for a close knit group. I thought
there was a fair bit of pressure on us to do
well, but that was around 1984, nothing
like the pressures on students today.
In terms of leadership, I was in the scouts
and was a school prefect. Debating wasn’t
pushed then so I wasn’t a public speaker.
I was a middle of the road student,
not a top academic performer, but

I appreciated the young teachers I
had who were passionate about their
subjects.
In particular there was Jeff Ray, my
geography teacher, who was able to
really interact and communicate well
with students. Through his enthusiasm,
he showed us a way to embrace that
subject.
Another was my biology teacher,
Wayne Northam. Wayne and Jeff shared
a house before Wayne was married.
Both teachers seemed to enjoy their
profession and as students it was easy to
communicate with them.
Jeff Ray went on to be a principal, he
was only 10 years older than me and
we became friends – he came to my
wedding and then to the christening of
my daughter in 1995.
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Passion for teaching all
I think a truly effective teacher is one
who is passionate about what they do
and is able to take all students along
with them, regardless of whether they
are the top performers or the least
academic in the year group. It’s so
important to be committed to all and
make a subject appeal to the whole
class – that makes each student feel
worthwhile.
Mentors and people who
make a difference
When I was in the NSW Police Force,
I’d come up from Sydney to work in
Tamworth with the Major Crime Squad.
There was a Regional Commander,
Peter Walsh, who had an extraordinary
presence and such a caring nature.
In that tough world, this man
remembered simple things that made
a difference to me; he’d remember my
name and where I was from and would
ask how I was going. He knew my
wife’s name and would ask how she
was – this was so rare on the job and I
recognised how positive those inquiries
were and how it made me feel.
I think school principals need to
do that sort of thing too. They need
to go into the classroom from time
to time and not be an enigma in an
administrative office. They need to
drop in frequently, take the time to
care, communicate caringly with the
students and staff.
When I worked overseas in Thailand as
an International Commander, I’d go into
the mortuaries where there would be
doctors, dentists and mortuary assistants
working on bodies from the disaster. I
8|independent education|issue 3|Vol 47|2017

would ask “how are you going?” One
mortuary assistant said: “my handsaw
is very blunt”. Given the huge task she
had, you can imagine how difficult
that would make her job, so as soon as
I could I bought a handsaw for her. I’ll
never forget her response.
It takes a lot of organisation and
time to visit locations in Thailand
but I remember from that and other
responses that I must go to visit and I
must be present.
In Thailand there were over 3500
dead bodies laid out on the ground
in the steaming heat that needed to
be examined and if possible identified.
The soldiers had to move each one of
these bodies for us. We couldn’t do
anything without the soldiers’ help, but
it was so hard for them in that shocking
situation to be there and do that day
after day, week after week.
For a time, the soldiers lost their
motivation, but every role was important
and we could do nothing without them.
When so much needs to be done it’s easy
to forget the significance of what we’re
doing. So we needed to stop and make
sure everyone in the team knew how
relevant and important his or her job was,
no matter what that job might be.
Everyone has an important role to play
Schools are full of teams – teachers,
support staff, students and parents.
Teachers shape minds: so much so
that over 30 years later I can still
remember the passionate and caring
ones. The education process wouldn’t
be possible without the valuable
contributions support and operational
staff make every day. Everyone

us to create an off shore experience.
We now have Methodist Ladies
College Melbourne in Victoria, regularly
participating in our Hands Across the
Water Program. Each year, 12 senior
students go across for a week and
work with the children in our homes
in Thailand. I’m hoping more schools
might come to do this; the engagement
creates a life change – well that’s
certainly what happened for me.

When so much
needs to be
done it’s easy
to forget the
significance
of what we’re
doing. So we
needed to stop
and make sure
everyone in the
team knew how
relevant and
important his or
her job was, no
matter what that
job might be.

has their role to play and each and
everyone needs to feel part of this
positive process.
Take one role out and see what that
does, in the teaching teams or any of
the support teams, whether it’s a role at
the front desk or in maintenance – see
how that impacts on the location and
the culture of a school or centre. It’s
hard to move forward if everyone’s not
participating in his or her role.
With the people and communities I
work with in Thailand, it’s easy for me
to have drive and focus. Just looking
at these people gives me motivation.
My life’s changed very much in the last
10 years from a secure police position
with structure and regular pay, to
humanitarian work where sometimes
we achieve in spite of everything.
With Hands Across the Water, we
create meaningful shared experiences
and we build on those. For example a
teacher might come on a fundraising
bike ride in Thailand in January, or an
English teacher might give of their time
and teach for three to six months in one
of the homes we’ve built for orphaned
children and children affected by HIV.
English language is so important,
it allows some of the children to take
advantage of ongoing educational
opportunities. Teachers who come
over to Thailand might be taking time
out from current work or they might
have retired. Either way they contribute
greatly to the work that we do in Hands
Across the Water.
Why it works for individuals is that by
participating, they are getting a return
for themselves. I know that if a person
has a positive experience it makes him
or her feel a lot better. So a trek or ride
adds value to their lives. I call it ‘doing
good by doing good’ – and that’s what
I’ve written about in one of my books.
I talk with lots of corporations about
social responsibility programs, but I talk
about commitment and engagement...
not about cash donation but the need
for individuals to engage and be part of
a program.
In Thailand all our children go to
schools nearby and when they finish
school we fund these children to go to
university. This creates an opportunity for

Baines completed university studies
in Law, Forensic Science and
postgraduate studies in Management.
Awards
•NSW Police Medal and Australian
Federal Police Operations Medal for
work in response to Bali bombings
2002 and 2004 South East Asian
tsunami.
• First police officer awarded the
Humanitarian Overseas Service
Medal and Australian National
Medal.
• First Australian awarded the
international honour – Rotary
Professional Excellence Award 2008.
Australian of the Year NSW finalist 2010.
• Order of Australia medal in the
Australia Day honours 2014 for his
international humanitarian work.
• Most Admirable Order
of Direkgunabhorn awarded by the
King of Thailand for his devotional
services to the Kingdom of Thailand
in 2016.
References and links
Hands Across The Water by Peter Baines
Published 2011 by Macmillan Australia
Doing Good by Doing Good by Peter
Baines
Published 2015 by John Wiley & Sons
Australia Ltd
www.handsacrossthewater.org.au
ABC Life Matters interview with
Peter Baines http://www.abc.
net.au/radionational/programs/
lifematters/2011-08-29/2933720
Peter Baines – a truly inspiring Australian
https://www.bt.com.au/personal/yourgoals/your-inspiration/lust-for-life/peterbaines-a-truly-inspiring-australian.html
Australian of the Year: State
finalist honour roll https://www.
australianoftheyear.org.au/honour-roll/?
view=fullView&recipientID=173
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Visible symbol
of connection
A beautiful
Aboriginal fire pit
installed at Marian
Catholic College,
Griffith, is a step in
the school’s journey
to visually symbolise
its desire to connect
with its traditional
community, IE
Journalist Sue
Osborne writes.

Principal Alan Le Brocque said the school
embarked on this journey some time ago,
installing a Wiradjuri Gugaa (goanna) on
its front wall so that everyone entering the
school would see it.
The school also flies the Aboriginal
flag and displays a cross decorated by
Narrandera Wiradjuri artist Michael Lyons.
The Gugaa, blessed and installed in
2016, was a gift from the departing Year 12
students.
The college has also created an
Aboriginal garden stocked with native
plants, which is where the fire pit was
installed earlier this year.
Alan started the process of developing
the fire pit in 2016. He contacted local
artist and fire pit maker Michael Whipps
to discuss making a fire pit with an
authentic Aboriginal design. Both men
agreed they needed to collaborate with
a traditional artist, and Michael Lyons was
commissioned to collaborate on
the project.
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“A fire pit is not a traditional Aboriginal
object, but it is a gathering place,
associated with story telling, food and
warmth,” Alan said.
“We thought we could use it for smoking
ceremonies, and give it a deeper
significance.
“Staff at the school were involved in a
traditional smoking ceremony and learnt
more about Aboriginal spirituality and
connection to country during the staff
spirituality day in 2016.
“We wanted to learn more about the
significance of the Wiradjuri people’s
connection with land and how it impacts on
us in our environment and school and we
wanted to hold events at various times of the
year that symbolise being connected with
the people and the land.”
The school does not have a high
percentage of students that identify
as Aboriginal – of the 650 students no more
than a dozen are Aboriginal at
any one time.

Symbols are
important to
our school
community and
to say we are
serious about
walking towards
the Wiradjuri
in terms of
reconciliation
and that they
would feel
comfortable
being part of
our school.

Alan said the college would like to
increase that number, and the visible
symbols around the school provide a
welcoming atmosphere.
“Symbols are important to our community
and our school to say we are serious about
walking towards the Wiradjuri in terms of
reconciliation and that they would feel
comfortable being part of our school.”
Alan said staff and parents had been
excited by the opportunity these symbols
provide to act as reminders of our
Aboriginal heritage and community.
“The parent body is very positive about
our symbols and see them as important
steps to understand cultural heritage.”
During this year’s NAIDOC week local
elder Jimmy Ingram and his grandson Peter
came into the school to perform a smoking
ceremony and explain the significance of it
to all who attended, including students and
staff from visiting primary school St Mary’s
Primary School, Yoogali.
The event was also livestreamed on the
school’s website.
‘It was a powerful and emotionally
moving ceremony,” Alan said.
Senior students doing Studies of Religion,
which includes a component on Aboriginal
Spirituality and Dreaming, gained a deeper
understanding by participating in a real
ceremony, Alan said.
Artist Michael Lyons provided the drawing
used to decorate the fire pit.
“When the principal came to see me,
I said he should base the fire pit on my
humpy. I have a summer and winter humpy
on my property,” Michael said.
Michael’s artwork for the fire pit includes
a snake, a platypus, a turtle and a
didgeridoo player.
The snake represents ‘law’. Michael
said under traditional law if someone did
something wrong they would have had a
tiger snake or western brown snake thrown
on them.
“It might not happen straight away, but
three months, six months or 12 months later
they might throw the snakes at them while
they were sleeping. It made you not want
to do anything wrong.”
Michael said the platypus is a totem.
“Where he’s swimming around there’s fish or
yabbies. He’s a quiet fella that doesn’t say
much but he’s good because he means lots
of food”.
“The turtle symbolises food and the didge
player is something everyone can recognise
straight away as Aboriginal.
“The smoking ceremony is all about
cleansing. We usually use a bowl that can
be moved wherever you want to take
the smoke. That way you can cleanse
everything. It’s a way of refreshing and
starting again.
“I think the thing they do in the church
with the smoke is the same thing.”
It is a long standing tradition in Catholic
masses to spread incense, which can be
interpreted in many ways, for instance

prayers going heavenwards, and as a form
of blessing.
Michael Whipps, the custom fire pit artist
who constructed the school’s piece, said
working with Michael Lyons had been an
educational process for him.
“When Alan asked me to construct the
piece, and that they wanted it to be
Aboriginal, I did not believe I was qualified
for that, not being of Aboriginal descent, so
he got me together with Michael and we
were able to collaborate.

“It was a great experience. The flat
artworks that he gave me I turned into three
dimensional images for the fire pit. He told
me how the animals are drawn divided
because when food was divided it was split
in particular ways. The elders would get the
best cuts like the thigh or tail, the hunters,
women and children other cuts.
“We represented these divisions when we
created the fire pit.
“I thought it was important to stick with
that as Wiradjuri elders will be holding
smoking ceremonies at this fire pit,”
Michael said.
References
https://adoremus.org/2012/02/15/holysmoke-the-use-of-incense-in-the-catholicchurch/
http://www.sandhillsartefacts.com
http://whippsdesigns.com.au/category/
spherical-fire-pit/
independent education|issue 3|Vol 47|2017|11

Reclaiming our global profession
There is a global
debate about the
future of education
that involves
two competing
educational visions,
Susan Hopgood,
President, Education
International, writes.

Education International
(EI) is the global voice for
education employees.
It is the world’s largest,
most representative
global, sectoral
organisation of unions
with more than 32 million
trade union members in
about 400 organisations
in 170 countries and
territories.

The first vision is grounded in the
understanding that without publicly funded
schooling and highly qualified, and highly
motivated teachers with a high degree of
professional autonomy, there is little chance
of all children getting the education they
deserve.
Neither is there much chance of countries
having stable societies or sustainable
economies. The second vision is sustained by
the illusion that education can be delivered
more cheaply and efficiently by the free
market, preferably with fewer, less qualified
staff and a liberal dose of one size fits all
online programs and standardised testing. This
is not our vision. Education is a public good.
The values of quality education are essentially
the values that underpin democracy and
social cohesion, as well as our prosperity.
Yet, in many places portions of our
school systems are being carved out and
outsourced to private businesses, while
market principles increasingly determine
what happens in our classes and schools.
The simplistic transfer of ideas from the
corporate world will not advance the
quality of our school systems.
The idea that you can somehow improve
quality by introducing standardised testing,
league tables and performance pay, by
ranking schools, by measurement, is wishful
thinking. It does not work. Not in Australia or
anywhere else in the world.
Commercialisation of education is
weakening the teaching profession
Education International is mobilising
education unions around the world to
resist this global trend which may cause
irreparable damage to our publicly funded
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school systems and to the teaching
profession. Particularly in low income
countries where governments find it difficult
to achieve children’s right to quality
education, for profit schooling is on the rise.
International enterprises are entering the
public domain claiming that they can help
resolve the education deficit. One of these
enterprises, Bridge International Academies,
believes that it has found the holy grail with
“an education business model” that is not
only profitable but will also deliver what
governments have failed to do, namely,
providing quality education for all children.
Supported by philanthropists Bill Gates
and Mark Zuckerberg, along with the
help of the World Bank and the global
education publishing house Pearson, Bridge
Academies are now invading the primary
and secondary school systems of African
countries establishing so called ‘start up
schools’.
They are pledging that in return for a small
fee they will fulfill the dreams of millions
of poor parents: quality schooling for
their children. Leaving aside the question
of whether it is morally acceptable to
abandon the principle of free primary
and secondary education, what should
cause grave concern is the gradual
disappearance of the qualified teacher
from the education scene on the African
continent.
Why would you need highly educated
and expensive professionals when
technology can help do the work more
cheaply and efficiently, seems to be the
philosophy. Pedagogy has taken a second
row, professional freedom and autonomy
have evaporated. In fact, teaching is no
longer considered a profession by these
‘start-up’ schools.
Unqualified staff, who are paid less than
half of qualified education personnel in
regular schools, are given tablets that
provide detailed lesson plans and daily
instructions about what to say and what
to do in the classroom. With support
of Education International teachers’
organisations in Uganda, Kenya and Liberia
have protested against the operations of
these mostly western based education
corporations, which in their view impede
the strengthening of their national school
systems while weakening if not undermining
the profession.
De-professionalisation is our
principal challenge
The developments in these African
countries are not without significance for the
challenges facing the profession elsewhere.
Around the world, with some notable
exceptions, the influx of unqualified teachers
is on the rise, teachers’ professional space is
shrinking, their autonomy challenged, their

Whether in a
school in rural
Nigeria, or in
central Sydney,
creating and
maintaining
a robust
profession is
not only the
answer to
making our
vision of highly
motivated
autonomous
teachers a
reality, but
it is at the
foundation
of creating a
better world.

access to professional development limited,
while their workload is increasing. Moreover,
a growing number of teachers are working
on limited contracts and earning salaries
often below the average wage. Clearly, deprofessionalisation has become the principal
challenge facing most education unions.
Fighting de-professionalisation and
reclaiming the teaching profession has
been one of Education International’s
priority targets in the past 10 years.
Influential organisations such as UNESCO,
the International Labor Organisation and
OECD, as well as a growing number of
internationally renowned academics, have
closed ranks with EI and subscribe to its
view that governments must live up to their
responsibility and protect and improve their
school systems by funding them properly,
respecting the rights of teachers and
helping strengthen their profession.
There is a social, human dynamic at the
core of quality teaching and learning.
Teachers are part of the glue that holds
society together. They create bonds within
groups and create the bridges across
groups and communities. Nation building,
but also peace, are essential mandates
and functions for education, and this makes
teachers vulnerable. Sometimes they are
squeezed between political groupings,
caught between ethnic, linguistic and
religious rivalries, or targeted by public
authorities, as we have seen in Turkey
recently. And not only there.
In some democratic nations in eastern
Europe, professional freedoms and space
are being limited by imposing one version of
history or, even worse, by allowing ideology
to creep into the curriculum.
While in Japan ‘patriotism’ has recently
re-entered the mandatory school programs,
in a number of states in the USA teaching
of creationism is no longer optional.
Here in Australia, the forestry industry has
been seeking support for their curriculum
materials and there is an ongoing push for a
conservative view of Australia’s history to be
taught in our schools, one which denies the
invasion of the country and the treatment
of the traditional owners.
Towards an autonomous profession
In spite of these challenges, the teaching
profession sees its task in line with renowned

philosopher John Dewey’s seminal text,
Democracy and Education, where he stated
that the role of the profession is to ensure
students grow up to be critical thinking
and informed citizens who make informed
decisions on fact and not on political ideology.
Before education ministers in Edinburgh
earlier this year, Education International
claimed “the right to use our professional
discretion to interrogate and reject outright
curricular directives that defy facts, falsify
history, or lead to ethnocentrism, intolerance
and hate”. Whether that means rejecting
curricula written by the non-renewable fuel
industry about clean coal, by big tobacco
about health, or history written by misguided
nationalists, there is a professional and
ethical responsibility that may outweigh the
authority of education employers, or even
of governments which have abdicated
democracy and human rights.
Two years ago, the international
community agreed on a path toward
a better, just world. The Sustainable
Development Goals, ranging from gender
equality to clean water and the eradication
of poverty, have one goal that is central
to them all: the education goal. From the
earliest age to advanced university and
tertiary studies, education is an equaliser,
it lifts people out of poverty, and it fuels
innovation. There can be no doubt that
the pathway to a sustainable future travels
through the classroom, but our children
cannot navigate it alone. Teachers are
their guides through the labyrinth of
lessons, questions and choices, all of which
cannot be accomplished by a digital
script or unqualified instructors. Whether
in a school in rural Nigeria, or in central
Sydney, creating and maintaining a robust
profession is not only the answer to making
our vision of highly motivated autonomous
teachers a reality, but it is at the foundation
of creating a better world.
Further reading
About the work of EI www.ei.ie.org
Not-for-profit-schools https://ei-ie.org/en/
detail/15321/for-profit-schools-are-cashingin-on-un-goals
facebook.com/educationinternational
Twitter: @eduint
YouTube: /eduinternational
independent education|issue 3|Vol 47|2017|13

Link to the world outside your classroom
Sustainability
can also be
combined with
other cross
curriculum
priorities to create
rich learning
experiences
for students.

In a world that’s
changing quickly,
young people need
to develop the
knowledge, skills,
and values that will
help them address
whatever the
future brings, Cool
Australia’s Kirsty
Costa writes.

Sustainability education links your teaching
to the world outside your classroom and
answers students when they ask, ‘Why are we
learning this’?
Sustainability addresses the ongoing
capacity of Earth to maintain all life.
Sustainable patterns of living meet the needs
of the present without compromising the
ability of future generations to meet their
needs.
Often when people think about
sustainability, they picture solar panels,
recycling bins and trees. But sustainability is
much more than this!
Sustainability is about working within the
interconnected systems that exist on Earth.
The United Nations call these systems the
‘Three Pillars of Sustainability’. The Three Pillars
are found throughout the learning outcomes
of the Early Years Learning framework and
sustainability as a cross-curriculum priority of
the Australian Curriculum:
• Planet – ecological and environmental
systems, eg ecosystems, plants, animals,
weather
• People – social systems, eg families,
friendships, communities, health,
education, and
• Profit – economic systems, eg economies,
budgets, employment, finances.
So where does sustainability fit into your
teaching? Instead of being an add on, use it
to enrich your existing curriculum by providing
real life experiences that enable students to
develop their understanding and skills.
For example, in primary English, students
learn how to identify the audience and
purpose of imaginative, informative and
persuasive texts. Download Blue The Film
inquiry units on Cool Australia’s website that
help students create persuasive texts about
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how we can improve the health of the
world’s oceans.
In secondary English, students create
imaginative, informative and persuasive texts
that present a point of view and advance
or illustrate arguments. The free teacher
toolkit on Cool Australia’s website for La
Trobe University’s Aspire Generation will help
your students develop their skills through
connections with their community.
Sustainability can also be combined with
other cross-curriculum priorities to create
rich learning experiences for students.
The Cool Burning primary and secondary
teaching resources explore the links between
sustainability and Aboriginal and Torres Strait
Islander histories and cultures. Geography
and science lessons explore how traditional
land managers use fire stick burning to
reduce the impact of bushfires in Northern
Australia. Students then investigate land
management in their local area.
Education really shines when you use
sustainability to enhance your existing
lessons. Students get a chance to apply their
learning in real life contexts and develop their
resilience.
Over 70,000 teachers are using Cool
Australia’s units of work, lesson plans, worksheets
and online professional development to switch
on young learners. Tap into the support at
www.coolaustralia.org
Kirsty Costa is an award-winning educator
and Head of Professional Development at
Cool Australia. She has helped thousands
of teachers to connect their lessons to the
world outside the classroom. Kirsty was
awarded the 2013 Victorian Environmental
and Sustainability Educator of the Year and
was trained by Al Gore as a Climate Reality
Leader in 2014. Kirsty was a keynote presenter
at the IEUA NSW/ACT Branch’s recent
Environment Conference.

Teaching
through story
For Fran Dobbie,
teaching is just
another form of
the storytelling
she loves. The
Patrician Brothers’
College Blacktown
Indigenous
Support Teacher is
improving lives by
sharing stories in
the classroom, on
the pages of books
and on the screen,
IE Journalist Sue
Osborne writes.

Fran moves between being a teacher
in the Sydney Diocese of Parramatta, to
a writer and film producer with her own
production company Earthstar Productions.
She produced the short feature Miro, which
was recently nominated for an Australian
Academy of Cinema and Television Awards
(AACTA) Award.
Miro is a World War II Australian Aboriginal
western. Miro Jandawarra, a loving family
man, is conscripted and sent from his
mission home in rural NSW to serve in the
war. Father Brian encourages the residents
of his mission to maintain a sense of culture
that is noted by the Aborigines Welfare
Board as they oversee the removal of the
conscripted men.
While fighting for his country the children
of the mission are taken by the Welfare
Board and Miro’s young daughter Akala is
sent to Stanley Station, a notorious den of
iniquity.
Upon Miro’s return he finds his service
record treated with contempt, the mission
lands reclaimed for the White Soldier
Settlement Scheme and his community
relocated. When he learns of Akala’s fate
he joins with a fallen Father Brian and Tooey,
a young Aboriginal man, to rescue his
daughter and find his family.
The men of Stanley Station are no match
for the battle hardened Miro and in a
thrilling showdown they pay the ultimate
price for their cruelty.
Miro walks away determined to reunite
Akala with her mother.
From teaching to film
Fran came to filmmaking through her
teaching. She saw a need to support
students when dealing with life issues and
conflicts such as bullying and anger issues.
As part of this support she implemented
personal skill based activities and processes
that empowered the students to take
positive action to improve a situation.
Earthstar Productions provides workshops
that create healthier individuals through skill
based activities. The students at Patrician
Brothers also benefitted from these skills as
Fran would integrate them.

assignments and talk about their culture,”
Fran said.
“Many don’t know their Aboriginal
background. So sharing stories about
culture and providing them with cultural
opportunities is an enrichment that many of
these young people don’t have.”
In 2004 Fran started a charity called Essere
Living Skills.
“I was concerned that as an educator I
spent a lot of time as a counsellor, working
on conflict resolution,
bullying, people not
being nice to each
other.
“The charity was
curriculum based,
Storytelling
aimed at providing
works really
resilience, anti bullying
strategies and self
well to teach
esteem “
children
Fran approached
NITV to pitch an idea
because it
for an anti bullying
becomes
documentary, which
evolved into a 13 part
part of their
series called On the
own fabric.
Edge, which aired on
NITV and ABC3.
TV documentaries,
shorts and comedies
followed, including
producing My
Grandmother’s Country, Little Towns, Big
Voices (domestic violence documentary),
being producer, director and writer of Can
You Hear Me? about Otitis Media in the
classroom and producer of Men Don’t Cry,
about fighting addictions.
“I showed Men Don’t Cry to the boys at
Patrician Brothers and they found it relevant
to their lives,” Fran said.
“Storytelling works really well to teach
children because it becomes part of their
own fabric,” Fran said.
Fran Dobbie has been nominated for
the Pride of Australia medal in 2007 for the
category ‘Peace’ by Vodafone Australia,
and was nominated for the Deadly’s
Television Show of the Year 2011 for On the
Edge. For more about her work see
http://www.earthstarproductions.com.au.

Culture talk
“Some of the students have come from
quite challenging backgrounds. I provide
pastoral support, help them with their
independent education|issue 3|Vol 47|2017|15

The oil that
makes the
machine work
Schools cannot
function without
IT support,
particularly
when they are
situated in a
remote area, IE
Journalist Sue
Osborne writes.

Even though
we are in
a regional
area we
give our staff
and students
access to
the best
technology
available.

Queensland ICT Professional Officer
(Technical Support) Khovy Inthavong
(pictured above) covers a huge
geographic area providing support to
schools in the north western region of
Townsville Catholic Education Office. As well
as providing support to schools and early
learning centres, Khovy supports the Good
Shepherd Parish in Mt Isa.
He would drive on average 500km a week
servicing his schedule, visiting four schools
as well as the parish and early learning
centres. Add another 1000km when his
schedule requires a visit to Winton.
Khovy’s association with education began
early in his career. In 2003 he migrated to
Australia from New Zealand and began
work as a youth and disability worker, mainly
with disengaged students in a flexible
learning centre.
He started as a technician at Good
Shepherd Catholic College, Mt Isa in 2007,
moving into his current itinerant role with the
education office in 2012.
With the closest town to Mt Isa being
Townsville, some 1000km away, IT
connections are crucial.
A few years ago, Townsville Catholic
Education introduced Google Suite to the
diocese. This paved the way for staff and
students to use cloud applications.
Dramatic change
“Although this was quite a dramatic
change and a challenge, it has enabled
the staff to share documents more easily
and collaborate more,” Khovy said.
“I’ve had teachers who have left the
diocese contact me and say they wish they
still had access to Google Suite. That is quite
pleasing for me.”
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Khovy said he gets a lot of satisfaction
from making things run smoothly.
“Basically the school officer, the IT
technician, is the oil that makes the
machine work.
“Without us the staff, teachers and
leadership team could not function
effectively and it is rewarding to see
the trickle-down effect of that, from the
teachers to the students.
“Even though we are in a regional area
we give our staff and students access to the
best technology available.
“There is no disadvantage to them being
in a remote area, as far as the technology
goes.”
Lesson assistance
Khovy also enjoys being asked to assist in
IT lessons. “Every day is different, and that
keeps you on your toes and is rewarding.”
Working in a remote area can provide
challenges when it comes to the amount
of time required to get trades support or
equipment and budgetary constraints, and
it is not unusual for Khovy to receive calls on
weekends and after hours when an urgent
matter needs attention.
Khovy said the need for IT support in
schools can only grow and there must be
recognition and protections built in for them
industrially.
“Working in a remote area helps build your
resilience,” Khovy said.
Building on the toolkit
With a PhD in Astrophysics, Lisa Elliott
(pictured top right) has been around
academia and schools all her life.
She began studying education and
science at university but decided to
concentrate on science, to achieve her PhD.

The education
drives the
technological
decisions we
make, not
the other way
around.

In 2005 she moved to the UK and landed
a job as a learning resources developer at a
London school.
“I loved working with teachers,” she said.
Upon returning to Australia in 2012 she
took up the role of Digital Resources
Coordinator at Mount Scopus Memorial
College in Melbourne and became the
Secondary School eLearning Coordinator
in 2014.
Looking after a campus serving 650
Year 7-12 students, Lisa said her role is to
support teachers to meaningfully integrate
technology into their teaching and their
classrooms.
She works with teachers one on one,
provides formal PD sessions and in class
support, and has an open door policy for
teachers seeking assistance.
Supporting innovation
With the introduction of G-Suite for
Education, a recent innovation at Mount
Scopus, Lisa played a leading role in its
implementation, providing initial training
for staff and helping teachers to leverage
its power in the classroom and streamline
teacher workflow. For instance, she
showed them how to use Google Forms to
survey their students and gather data to
differentiate the learning for students.
Similarly, during morning teacher briefing
sessions, she presents for a couple of minutes
providing tips on how to use the technology
that teachers have available to them.
She has demonstrated everything from
teaching staff how to flip their classroom by
creating interactive videos using ClickView
or Quicktime, to showing teachers the ‘rules’
they can set up in their inbox to minimise time
spent on organisation and administration.

Lisa chairs the secondary school
eLearning and ICT Committee, is a member
of the Education Committee, and is part
of a whole school committee that looks at
what technological tools are required to
ensure the College can fulfil its educational
vision. Her role therefore includes
researching innovations and advising how
they further that vision and where they fit
into the school’s current virtual environment.
“The education drives the technological
decisions we make, not the other way
around,” Lisa said.
Her role differs from Khovy’s in that she
works on the teaching and learning side,
not IT support. Mount Scopus employs an ICT
support team as well as an eLearning team.
“The two teams work closely together, and
the teachers have a good understanding of
our roles, and the differences between the
role of ICT and eLearning personnel.”
Due to the evolving nature of technology,
change management is also a big part of
her role.
“As teaching is always so hectic, it’s hard
to introduce something new, and that is
always a challenge.”
Lisa’s problem solving and presentation
skills, developed as part of completing her
PhD, help her with these challenges. Yet,
having had previous classroom teaching
experience with undergraduates, she knows
that for teachers, their primary focus is
enabling the growth of their students and
any innovation must respect that.
“Teaching is always about the needs
of the students and how to make
learning happen for them. Ultimately, the
technology has to be easy for teachers to
use to seamlessly facilitate that learning
experience.”
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Managing behaviour: Who is responsible?
It would come as no
surprise to teachers that
studies such as the Trends
in International Maths and
Science Study (TIMSS)
and the Programme for
International Student
Assessment (PISA) found
correlation between
behavioural issues and
student achievement.
Teachers already know
that when a student
becomes disruptive – to
their classmates, to their
teacher, or continually
distracts themselves – it
becomes difficult for
teachers to engage
them in classroom
learning. But where does
the responsibility lie in
managing students’
behaviour? IE Journalist
Sara El Sayed looks at
what is influencing student
behaviour, and to what
extent teachers are able
to manage this issue.

External factors
While there are many factors that are
hindering teachers’ abilities to control their
classroom environment, one major factor
is the external influence of authorities and
governing bodies.
The implementation of standardised
testing, for example, further diminishes
teachers’ capacity to exercise autonomous
judgement in the classroom.
“We know that tests such as NAPLAN are
constraining the way teachers and schools
are teaching in some respects, and this
seems to be having an indirect influence on
student behaviour,” she said.
Associate Professor Anna Sullivan
Behavioural issues are more nuanced than
blanket descriptions of ‘bad behaviour’
versus ‘good behaviour’. Associate
Professor Anna Sullivan of the University of
South Australia said that when conducting
a survey of teachers across Australia, it was
discovered that students with behavioural
issues fell into three categories: low level
disruptive, disengaged and aggressive/
antisocial behaviours.
“Low level disruptive behaviour included
students talking out of turn, moving around
unnecessarily, or using mobile phones in
class,” Associate Professor Sullivan said.
“Disengaged behaviours – which were
prevalent in the study – were being
late for class, avoiding school work and
disengaging from classroom activities.
“The third and most extreme behaviour
group was aggressive and anti-social
behaviours – verbally abusing other students
or teachers, sexual harassment, physical
abuse, or violence.”
With these differences in mind,
understanding the nature of particular
student behaviours can help schools and
teachers to prevent and respond to these
issues in nuanced and effective ways.
What influences a student’s behaviour?
Associate Professor Sullivan’s study,
Punish them or engage them? Teachers’
views on student behaviours around
the school, demonstrated that student
behaviour is affected by classroom
influences, school influences and external
influences (see diagram).
“Research shows teachers have the
capacity to make decisions in the
classroom – the physical layout of the
classroom, establishing classroom norms
and standards of behaviour.
“A teacher should have the autonomy to
make these professional judgements and
decisions.
“However even with the best of intentions
and efforts made by teachers, often
behavioural issues remain,” Associate
Professor Sullivan said.
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The parent’s role
Parents, as their child’s first teacher, have
the ability to influence their child’s social
skills directly.
Associate Professor Sullivan said
schools that successfully address student
behavioural issues engage parents in
conversations but do not place blame
on them.
“Most parents do the best they can given
the circumstances that they are living in,
so the key is working collaboratively with
them, not necessarily to ‘fix up’ their child
or to change the way they’re living, but to
understand where they’re coming from and
to work in a supportive way.”
IEUA-QNT member and teacher Vince
Wall said families play a vital role in the
lives of their children, and need to be
considered as partners in the learning
process.
“When communicating with families,
teachers need to remember just how
diverse families are.
“Many families are finding life very difficult.
It’s not surprising that sometimes external
factors in students’ lives spill over into their
classroom interactions with teachers.
“Empathy and respect are currency in our
dealings with students. The more we give
from these reserves to the students in our
care, the more we seem to get in return,”
Mr Wall said.
Collaborative approach
How well teachers are supported in
managing students with difficult behaviours
can have a profound impact on their
confidence and effectiveness in their role.
Schools should have a developed student
behaviour management policy. These
policies need to be comprehensive and
implemented by all staff in order to make
a positive and effective difference in the
classroom. When the implementation of
strategies and policies fails, it is essential that
members report each occurrence to their
employer, seek rectification and request
additional support and assistance.
Mr Wall said school support is crucial in
managing behaviour.

A teacher
should have
the autonomy
to make these
professional
judgements
and decisions.

“Teachers should remember that they are
not alone when dealing with behaviour
management issues. They shouldn’t feel
isolated from the support of the school
– schools themselves should be building
cultures based upon the values of respect
and care.
“Teachers can discuss their concerns with
pastoral care staff, counselling staff, school
leadership; this helps to bounce around
ideas and develop joint strategies with
others in their staff rooms,” Mr Wall said.
Associate Professor Sullivan’s research
found that schools that successfully address
student behaviour issues have a whole staff
commitment to students and each other.
“They work collaboratively, so if there is an
issue with a student who has challenging
behaviours; it is not left to the individual
teacher to resolve.
“This collaboration means teachers have
more support and resources to draw on in
order to manage the complex environment
they work in more effectively,” she said.
Supporting early career teachers
For early career teachers, the task
of tackling problem behaviours in the
classroom can be overwhelming.
“It is an ongoing learning process for early
career teachers, just like every other aspect
of teaching, and so supporting these
teachers as they make that transition in the
first few years is really important,” Associate
Professor Sullivan said.
Mr Wall said experienced teachers can
support early career teachers in both
informal and formal ways.
“The friendly informal mentoring and
guidance of expert practitioners is a
powerful support for early career teachers.
Ongoing informal moments of support from

positive, knowledgeable, and wise mentors
are invaluable.
“Experienced teachers can also play a part
in building formal structures within schools
to support teachers. These structures should
allow early career teachers the time and
space to reflect, share, discuss and debrief
in an authentic collegial way. Building these
structures might be of value at departmental,
pastoral, and school levels and may need
timetabling support,” Mr Wall said.
IEUA behaviour management policies
Members can access their respective IEUA
Branch policy regarding student behaviour
via the following links:
IEUA-QNT: www.qieu.asn.au/
behaviourmanagement
IEUA NSW/ACT: Currently being negotiated
as part of Work Practices Agreement.
IEU VicTas: www.ieuvictas.org.au/
files/5013/5457/7483/POLICY_managing_
violence.pdf
References
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Women’s rights at work
At the ACTU’s
NexGen
Conference held
in Sydney on
26-28 June 2017
the message
was clear: the
rules for working
women are
broken and we
need to change
them, IEUA-QNT
Organiser Caryl
Davies writes.

It is evident that, right now, the system is
failing women in almost all aspects of their
working lives.
Women make up 46.2% of the Australian
workforce and yet they are consistently
discriminated against, penalised for having
children and locked out of a secure
retirement.
The pay gap for full time working women
in Australia is 19.1% at the base salary level
and 24% for full remuneration. Women are
more likely to take breaks from their careers
due to caring or parenting responsibilities
and often this leads to less secure working
arrangements than their male counterparts.
Women are also more likely to retire into
poverty and experience homelessness than
men. Single women aged 55 years and
over make up 70% of Australia’s homeless
people. On average, women retire with
52.8% less superannuation than men.
The system is also failing working women in
regards to wages, flexible working practices
and access to paid family and domestic
violence leave.
We need to work together to ensure that
the next generation of women do not face
the same systematic discrimination that we
have faced for decades.
Women in our profession
While women make up the majority of
the profession, it is clear that formal and
informal structures in place continue
to prohibit women from being treated
equitably.
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Women are consistently denied the
opportunity to job share when returning
to work from parental leave, or told that
having a child would impact on their career
trajectory. Men are still told that they do
not need to take leave to be with a new
child, as that is the women’s responsibility,
which leads to the entrenched belief that
women need to be the primary caregiver
for children.
Hours of duty in our schools are not
designed to foster a flexible working
environment and detract from the ability
of teachers to effectively exercise their
professional judgment. Our members are
still reporting that they do not have access
to paid family and domestic violence
leave and that these crucial protections
for families, at the worst time of their lives,
“aren’t seen as a workplace issue”.
What can be done right now?
Women need to take this opportunity
to stand together to campaign for equal
treatment. We will not wait any longer.
It is crucial that women are working
together in their union to put an end
to these injustices. Through collective
bargaining we should be negotiating for
flexible working practices to ensure that
women can come back from leave to
a working environment that allows them
both the opportunity to settle into being a
parent and to retain their connection to the
profession.
Claims for 10 days paid family and

Sometimes
equity issues
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colleagues or
your employers
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as they may
require a large
shift in the way
people have
been thinking
for such a long
time.
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domestic violence leave are also necessary
to ensure staff are awarded the opportunity
to rebuild their lives after such horrible
circumstances arise. Unpaid leave is simply
not adequate.
We also need to question why there aren’t
more women in leadership positions, and
work with employers to help to change
this. Most importantly we need to support
our colleagues when they ask for flexible
working arrangements or for their partner to
be the primary caregiver. We need to stand
together and work as a collective if we wish
to be able to change the systematic issues
that have faced women for decades.
Promoting discussions in the workplace
It is important not to shy away from
discussing these issues. Sometimes equity
issues make your colleagues or your
employers uncomfortable as they may
require a large shift in the way people have
been thinking for such a long time. This
does not mean that the discussions are not
worthy or important.
We will not be able to make change
unless we are able to speak about change,
so it is important that you speak with your
union about the best ways to discuss
creating change at your school.
Finding our voice and channelling it is the
way we can address these issues.
There are many resources available
to help foster conversations with your

colleagues about these matters, such as
the Women’s Rights at Work (WRAW) chat,
created by the Victorian Trades Hall. This
is a way to help your colleagues to move
into a space where they are able to think
about matters of equity. Find out more
about holding a WRAW chat at www.
unionwomen.org.au/wraw_chat
It is also crucial to be involved with your
union as women’s issues are union issues:
as a collective we have the ability to make
change happen.
Come along to meetings, be involved at
your school or attend a rally.
Now is the time to make your voice
heard. Standing together is how we make
a difference and the time to make a
difference for women’s rights is right now.
Caryl Davies is the IEUA-QNT Gold Coast
Branch Organiser and an avid supporter
of women claiming their space as
professionals in the workplace.
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WHAT’S GOING ON

with school funding in Australia?

IEUA Federal
Secretary Chris
Watt explains
how school
funding to the
non government
education sector
works – and the
problems arising
from the current
and new models.

One of the key elements of the current
and next school funding arrangements by
the Australian Government is the allocation
of federal government recurrent funding
on the basis of a school’s SocioEconomic
Status (SES).
While the SES measure has directly
impacted on the funding of non
government schools for the last decade
and a half, some school systems (the
Catholic system is the largest, but also
Lutheran, Anglican and Seventh Day
Adventist) have been funded using a
weighted SES average. But this is about to
change, and this change will significantly
impact on the relative funding that Catholic
systemic schools receive compared to
independent schools.
It is also worth noting that government
schools are funded as a system irrespective
of actual or average SES scores.
How has the SES model worked?
The SES index for a school is calculated
using data that measures three dimensions:
occupation, education and income (with
the latter a combination of household
income and family income).
It is important to note that these measures
are not of individual pupils/school families
attached to each school but an average
of these measures from what is known as a
Census Collection District (approximately
200 households ‘surrounding’ each pupil’s
home address).
Both the quality of the SES measure and
its application have long been a cause of
concern for some, and in fact the IEUA has
argued since its introduction (in 2000) that
a more sophisticated measure needs to be
developed.
The SES index is used to establish the
‘capacity to contribute’ for each non
government school community and
therefore, the percentage of the Schooling
Resource Standard (SRS) a school gets for
each student.
The ‘capacity to contribute’ essentially
indicates the expected fee (or other school
community contributions such as fundraising
and donations) that a school will be
required to raise. Or put another way, the
‘capacity to contribute’ is the proportion
by which a non government school’s base
funding is discounted on the basis of the
school community’s estimated capacity to
contribute to school costs.
So, if the SES measure is problematic,
then the expectations on ‘capacity
to contribute’ can be wrong, and the
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consequent federal government recurrent
funding dollars could be incorrectly
determined.
Key problems in the calculation
of the SES index
As early as 2000, when the SES measure
was first used to determine funding, initial
research in Adelaide showed that the
side of the street a person lived on could
significantly impact on the SES score that
each pupil brought to their school and
hence impact on the funding level. A paper
written by the Association of Independent
Schools described one example.
“Depending on which side of the
boundary street a student lives, their
address will return a score of either 133 or
87 – a difference of 46 SES points. As you
can appreciate, this would significantly
influence a school’s SES score if one or more
students were inaccurately geocoded”.
The consequent ‘cost’ in recurrent funding if
the SES was over estimated is significant.
From the other side of the ledger, another
example was given in 2007.
“The local community’s SES may not reflect
the individual student’s SES in a particular
non government school.”
Some students may come from the
wealthiest home in a disadvantaged area.
Barry McGaw has recently described this
phenomenon as “relatively advantaged
students from disadvantaged communities
carry[ing] with them to a non government
school a government voucher based on
the students they leave behind in their
communities”.
So, if the SES index is not reliable and
robust then there is a risk that the decision
on recurrent per student funding from the
federal government could be substantially
too little or even too much.
Unfortunately there have been a number
of recommendations for a review of the
SES index which, to date, have not been
acted upon.
The Review of Funding for Schooling
2001, the basis of the current and new
funding model foundations, recommended
that school SES scores be used only in
the short term, with the Government
advised to “commence work as a priority
to develop, trial and implement a better
measure of the capacity of parents to
contribute in consultation with the non
government sectors” and further stated:
“The current SES measure is … subject to a
potentially large degree of inaccuracy as
the students attending a particular school

To date,
unfortunately,
the Catholic
school
employers
and peak
representatives
have chosen
to not engage
with the IEU on
this matter.

are not necessarily representative of the
socioeconomic averages of the areas in
which they live. A more precise measure
of the SES of a school would be more
accurate and credible”.
What the review was highlighting was the
fact that SES scores are not based on each
family – they are based on the family’s
neighbourhood, and on the assumption
that each household in a neighbourhood is
exactly the same.
Interestingly, one of the architects of the
SES model originally introduced in 2000,
Associate Professor Stephen Farish, stated
that “the SES scoring system is outdated
and needs to be reviewed … It is clearly
not working at the top end for the more
prestigious schools … It is clearly time to
overhaul it”.
Other critics of the SES index, as it is
currently constructed and used, point to
issues including:
• the education and occupation
dimensions in SES scores are not relevant
to capacity to contribute
• there is no consideration of family/
household wealth in SES scores
• nil and negative income households are
misclassified, and
• there is no consideration of family/
household size.
The other area of concern is that even if
the index is correct (reliable and robust) the
assumption that ‘capacity to contribute’ is
easily assigned and able to be ‘paid’ by a
school community can be an unreasonable
expectation.
The SES index simply measures the average.
In addition, the Index of Community SocioEducational Advantage (ICSEA) data on
MySchool illustrates that school communities
will have significantly different levels of
capacity to contribute within their own
cohort.
Changes to the model
The significant change
proposed to the
arrangements for systemic
school funding clearly
illustrate the

problems that some low fee schools will
face, with potentially significantly fewer
dollars ‘attracted’ to the system by many
schools and the need for systems and
schools to seriously review school fee levels.
This is a highly contentious outcome of the
arrangements for the new funding model
from 2018, and the Catholic school system
has made it clear that they have and will
continue to challenge this outcome.
To date, unfortunately, the Catholic
school employers and peak representatives
have chosen to not engage with the IEUA
on this matter and not provided any detail
about their understanding or modelling of
the anticipated changes and impacts.
As non government school advocates
indicate, the distribution of socioeconomic
advantage found in all school sectors
indicates that choice of schooling is more
complex than just capacity to pay. These
choices will reflect priorities around values,
religious beliefs and educational philosophy.
Despite the contested space that
continues to exist in school funding – and it
would be fair to say that Education Minister
Simon Birmingham was naïve at best in
declaring the “funding wars over” – there
has been for many years and remains
(perhaps now even more urgently), the
need to review the SES index, and its
operation as a determinant of ‘capacity
to contribute’, to ensure credibility and
fairness.
The Federal Government ignored the
requirement to do so under the previous
Education Act, it is now time to simply act.
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Keeping students on song
Teachers and
school staff form the
backbone of any arts
culture in any school
– their passion and
their encouragement
is integral to ensuring
students are successful,
confident, and have a
fulfilled experience. IE
Journalist Sara El Sayed
talks to four members
to get an insight into
what it takes to keep
music alive in schools.

The importance of arts in schools cannot
be understated as not only does music
education contribute to the emotional,
social and cognitive growth of all students,
the intrinsic value of the arts – and
appreciation of the arts – as part of a
quality education stands firmly on its own.
Whether a student dreams of being on
stage or just wants to learn something new,
music education can provide students with
a pathway to achieving success.
An extraordinary commitment is required
of music teachers, not only in the classroom,
but through consistent student support,
rehearsals, and extra curricular activity
organisation. It is paramount that music
teachers are adequately supported in their
profession, both in regards to available
resources and working conditions, to ensure
quality music education can continue to be
provided in schools.
The power of music
Working at Albert Park Flexible Learning
Centre, member Ray Bourne brings his skills
and knowledge as a professional musician
to the classroom.
“As a Music Technology Instructor within
a Flexible Learning Centre environment, I
regularly see how music can be a powerful
tool in working with young people that have
disengaged with mainstream education.
“We have the flexibility to work with the
music and projects that motivate and
inspire young people, and from there we
are able to explore myriad pathways into
learning; whether that is learning music
theory, staging music events, putting
together playlists, writing raps, making
beats, playing guitar, recording a song,
collaborating with others – whatever project
motivates the individual student to want to
learn something new.
“For many young people, music can
be the conduit for them to again see
themselves as learners: to see they can
learn new things and to realise they are
capable of growth.
“The growth in confidence we see is
astounding, and of course this then can
flow on to other aspects of their lives:
academic, social, emotional, health, work
readiness, you name it,” Ray said.
It is this growth in student confidence and
ability that highlights the important work
teachers and school staff do in providing
quality music education.
Festival event is proof of commitment
Michael Jones, member and teacher
at Villanova College in Brisbane, is the
Artistic Director of the Queensland Catholic
Schools and Colleges Music Festival
(QCMF), a celebration of all things musical,

24|independent education|issue 3|Vol 47|2017

covering a diverse range of genres within
the classical and contemporary styles.
Michael spoke of why he felt music was
such an important part of providing an all
round quality education.
“For me, ensemble learning is key.
“Through ensemble learning we develop
our ability to work with others.
“A large number of people who may
come from diverse backgrounds – who
have different experiences and different
abilities – are still able to draw together to
work towards a common goal.
“It’s the music that unites them: it
doesn’t matter if they can’t speak the
same language, doesn’t matter that they
may not have the same political or religious
views, we can all come together in that
context and create beauty,” Michael said.
Michael said the support of a large team
of people helped pull off another successful
year of the festival.
“We have a core organising group of
four people that work on the festival
all year. We have a large organising
committee which comprises mostly our
music support group and a number of past
parents and old boys who assist us in the
behind the scenes preparing and logistics
for the weekend. We then have 1900
volunteer positions that we fill to assist us
over the four days.”
An extraordinary effort made by teachers,
school staff and volunteers – the QCMF is but
one example of the commitment teachers
and school staff make to their profession.
Music teachers need time and support
Music teacher and member Matthew
Owen of Chinchilla Christian College in the
Darling Downs region of Queensland spoke
of what music teachers do to provide this
ongoing commitment to students
“In entering the world of music,
children need inspiration, support, time
and more time.
“Time for growth is something that
students need. It is no use expecting a child
to master a new instrument on a half hour
lesson and an hour’s rehearsal each week.
“Time must be set aside to practise and
master, and encouraging both students
and parents to make this a part of the
child’s typical day is one of the greatest
challenges a teacher can have.
“Students also need the teacher’s time.
Preparation in instrumental music is as much
a need – and challenge – as it is in classroom
music, or any other subject: organising
photocopies, sourcing music, repairing
instruments, marking up conductor scores.
“Finally, students need the support of both
their parents and the teacher. If a parent
doesn’t care or a teacher isn’t available,

all but the hardiest and most motivated of
students will give up within a few years.
“In creating any kind of culture in a
school, the teacher’s efforts are amplified
by support from administration. Without
adequate funding, teachers seeking quality
are often limited to a choral program,
which is less expensive to maintain than
an instrumental program, and a classroom
music program that can still be engaging
through singing and movement, but limited
in its use of instruments.
“At its most basic, music requires a
voice. With only a whiteboard and a
knowledgeable teacher, musical literacy
can be taught, and a world of quality
songs and choral music brought to a child’s
attention in the process.
“However, if a teacher or school desires
to apply children’s knowledge on an
instrument or to develop an instrumental
music program, more extensive resourcing
is a must.
“Where the line between necessary and
extravagant sits can be difficult to define,
and especially in the non government

sector, the resourcing of music and arts
programs varies wildly.
“Some schools allocate extraordinary
amounts of time – including class
time – and resources to see that every
child’s artistic potential is developed
and fulfilled, while others see teachers
suffering from inadequate resourcing, poor
teaching rooms and poor support from
administration,” Matthew said.
Resilience and resources are key to success
Working across multiple schools in the
Brisbane area, member and instrumental
music teacher Lisa Allely said she sees first
hand the positive effects music education
can have on a student’s resilience.
“When learning to play an instrument, one
makes a lot of mistakes on the first try.
“I have to convince students every day that
they will sound pretty bad at first, but that it is
worth trying their hardest to get better.
“It seems to be getting worse in recent years
– students give up so easily and think they have
failed if they make one mistake when playing.
“Learning resilience is a big part of
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powerful tool
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that have
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with
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learning an instrument.”
To teach these important skills, Lisa said
school, admin and parent support is
essential.
“A good music program starts with
supportive admin, enthusiastic teachers,
and a parent body that wants it. With
these elements in place, it just takes time,
consistency and setting realistic goals in
long term planning.
“Assuming the school and administration is
supportive, my biggest obstacle is parents.
It all seems to come back to the level of
parent support and understanding of what
it takes to learn an instrument – including
home practice.
“From parents making sure their child
is able to make the initial commitment
to music, to waking their child up in the
morning for a 7.30am rehearsal – parent
support is necessary every step of the way.
“While in my experience the schools I
have worked at have provided excellent
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resources, the resource I really lack is time:
the time to do thoughtful planning, and
time to research new resources,” Lisa said.
It is with the commitment of these
passionate professionals that students
are able to enjoy the world of benefits
that comes with being exposed to an arts
culture at school. Pulling off a successful
music program is no mean feat – and the
key to fostering quality music education is
to ensure our teachers and school staff are
provided with the resources and working
conditions to do so.
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IEUA NSW/ACT Support Staff Conference

Finding
your tribe
Support staff
often work in
isolation. A lone
lab technician or
food tech assistant,
maintenance
worker or bursar
for instance, may
not have anyone
else in the school to
discuss their role. At
rural and regional
schools, this sense
of remoteness
or isolation may
be exacerbated,
IE Journalist Sue
Osborne writes.

The biennial IEUA Support Staff
Conference is one step to provide support
staff members in NSW and the ACT with a
sense of belonging.
Indeed, the title of this year’s conference
in August was Community, Connection and
Belonging.
Support staff attending the conference
said they loved being given a voice, and
having a day that was dedicated just to
their needs.
“Coming from a regional area, it was
great to have access to PD, especially
for support staff,” St John’s Catholic High
School Nowra Senior School Officer Loreena
Doumbos said.
Conference Convenor and IEUA NSW/ACT
Branch Industrial Officer Carolyn Moore said
the conference theme was part of “who we
are as a Union”.
“People coming together supporting
each other to reach common, shared goals
for the betterment of the individual and the
collective,” Carolyn said.
“We as a Union are a network made up of
our members – we are a community,” she said.
“Being part of a community is an essential
component of being a human being – it
provides a shared sense of purpose and
connection. It allows individuals to feel they
belong, that they matter to others and to
the group.
“Our communities are not just found in the
places we live. They are formed where we
work, where we play, where we socialise,
where we worship – anywhere we seek
connection and interaction with others.
Let’s face it we are all members of many,
many different communities.
“A sense of belonging is as important
as food and shelter – it provides value to
our lives.
“Having a connection, being part of
a community, is fundamental to our
health and wellbeing. And not just of the
individuals but as a society. We truly are
better together.

“How we engage, participate and
connect with each of our many
communities, with all our different tribes,
determines how we feel, manage and
cope in life.
“It is by connecting with and supporting
others in our communities that we come to
recognise and celebrate them.”
Keynote speaker Yassmin Abdel-Magied
(pictured above) is no stranger to these
themes, having founded Youth Without
Borders at age 16, a group which empowers
young people to work together towards
positive change in their communities.
The first female mechanical engineer in
Australia to work on offshore oil rigs at age
21, Yassmin said she’s used to “always being
different” and yet she believes in being
“authentic to yourself”.
“When I started on oil rigs I thought I
had to act like one of the boys, but I soon
realised you need to understand your
intrinsic value as a person and always be
yourself.”
In one of the conference workshops Anita
Tang, advocacy advisor and campaign
coach, showed support staff how to
build their self confidence, increase their
relationships and improve their connections
by being active members of their
community. She looked at how individuals
can develop leadership and connections
through shared interests.
Similarly, IEU Organiser Karen Forbes
helped support staff build community by
‘finding their tribe’.
“By connecting and sharing stories we can
inspire each other,” Karen said.
IEUA NSW/ACT Branch Secretary John
Quessy argues that who we are now is the
sum of our life experiences.
“It is our stories that make us and define us
for the things that matter.”
He encourages support staff to explore
how their story connects them to their Union
and the wider union movement, and how it
can be used to build a sense of belonging.
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TOYS OR TOOLS?
Fidget spinners in the classroom
Flicking the trend of
fidget spinners was
undoubtedly welcomed
by most teachers
across Australia, as an
increasing number of
schools banned the toys
from their classrooms.
But what has made
this gadget different
to the myriad of other
fads that teachers have
come across has been
a public perception
that fidget spinners
could help students with
attentional disorders
such as Attention Deficit
Hyperactivity Disorder
(ADHD) to focus on their
school work. How can
a teacher confiscate
these distracting toys
if students and their
parents claim such
benefits? IE Journalist
Sara El Sayed looks at
whether fidget spinners
have educational value.

What does the evidence say?
While the online debate over whether or not
children should be allowed to play with their fidget
spinners in the classroom continues, experts are
doubtful of the claimed benefits.
Professor Stephen Houghton of the University of
Western Australia said that, as of now, there is no
empirical evidence to show fidget spinners assist the
learning of children with ADHD.
“Fidget spinners are simply a fad for which there
is no scientific evidence of any kind to support the
alleged learning benefits,” Professor Houghton said.
“One of the defining characteristics of ADHD is a
deficit in working memory and switching attention.
“You can imagine the children having to work on a
set task in a classroom, and then turning to flick the
fidget spinner on their finger – what they’re doing is
switching their attention from one point to another,
and that’s one of the things children with ADHD have
trouble managing.
“If you want to distract children and disrupt their
memory, give them a fidget spinner.”
Professor Houghton said that the ability for a
fidget spinner to distract is not confined to the
student using it.
“If a teacher has to compete for the attention of
five students playing with fidget spinners, how well
are they able to attend to the 20 other children in
the classroom?
“These gadgets make it more difficult for teachers
to do their jobs,” Professor Houghton said.
If not fidget spinners – what helps
to support students with ADHD?
First and foremost, teachers’ current workloads
need to be taken into consideration when planning
activities to support children with learning difficulties,
and schools should provide adequate time and
resources to teachers if they are expected to
address these issues effectively.
Professor Houghton suggested that a different
approach needs to be taken to support children
with ADHD.
“A common argument is that kids with ADHD should
have more time for exams, but one of the central
deficits in ADHD is a sense of time. If someone has a
deficit in a sense of time, giving them more time to
complete a task is counterintuitive. We need to shift
the way ADHD support is approached.
“What is needed is a level playing field in the way
materials are presented.
“We shouldn’t be telling children to bring their
fidget spinners as learning aids, what is needed is
school support to produce materials that are visual,
engaging, and that adequately address learning
difficulties.
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If you want
to distract
children and
disrupt their
memory, give
them a fidget
spinner.

“A commonly overlooked example is the
actual layout of exams.
“It’s not good for a child with ADHD or
a learning disability to have some written
information on one page and then have
to turn to another page to answer the
question that is related to the information.
This forces ‘switching attention’ behaviour
and working memory doesn’t allow them to
retain that information.
“Forget fidget spinners – it’s about actually
finding something that allows kids to focus.”
Professor Houghton suggested that if schools
allowed children with ADHD to play particular
video games before attending class, it would
actually be more beneficial than allowing
them to play with fidget spinners.
He referred to his study ADHD Outside
the Laboratory: Boys’ Executive Function
Performance on Tasks in Videogame Play
and on a Visit to the Zoo which observed,
in part, how children with ADHD interacted
with computer games.
“The study saw children engage with
adventure type computer games, such as
the popular video game Crash Bandicoot.
“A big focus in the study of children with
ADHD is their ability to deploy executive
functions: their ability to comprehend;
their ability to plan; their ability to organise
their behaviour and sequence it in the
correct order over time; and their ability to
hypothesise.
“What this particular study showed was
that adventure type games actually

allowed these executive functions to be
deployed.
“Some schools in Australia have taken on
this approach and have let the students
with ADHD play these games for 10 minutes
before they go to class, and this has proven
them to be beneficial to kids,” Professor
Houghton said.
Until empirical evidence exists to show
fidget spinners are helpful in the classroom,
teachers should not allow them in the
learning environment if they are finding
them distracting to students or themselves.
Moreton Bay Boys College in Brisbane
took the initiative to ban fidget spinners in
the classroom, but allowed their students to
play with them during breaks.
Head of Secondary Jason Day said
teachers were finding the toys very
distracting in the classroom.
“The fidget spinner trend was like any fad
– once it came we were just waiting for it
to go.
“Overall, teachers are very happy with
the decision to ban fidget spinners in the
classroom,” Mr Day said.
Luckily, to the delight of frustrated
teachers, the fidget spinner’s temporary
‘trend’ status should inevitably lead to its
extinction.
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Is Big Brother
watching you?
Privacy and surveillance in classrooms
With the ever
decreasing costs
of electronic
equipment, more
employers are
being tempted to
install video and
audio surveillance
equipment in
classrooms. IEU
VicTas Senior
Industrial Officer
Denis Matson
writes.

There can be legitimate reasons to
consider the use of classroom video
cameras – to protect property, staff and
students for example. But most schools
have concluded that these reasons are far
outweighed by the risks – legal exposure,
compromise to privacy, dignity and
working conditions, workplace health,
discrimination, as well as excessive control
over employees and the consequent
suspicion and resentment.
Both state and federal legislation is
relevant. The Privacy Act 1988 (Cth) touches
on electronic surveillance, and each state
and territory has legislation. In most states
and territories, surveillance legislation
applies more broadly than the workplace
(the Listening and Surveillance Devices
Act 1972 (SA), the Surveillance Devices
Act 1998 (WA), the Surveillance Devices
Act 2007 (NT), and the Listening Devices
Act 1991 (Tas)). Specific workplace privacy
legislation exists only in NSW (the Workplace
Surveillance Act 2005 (NSW)) and in the ACT
(the Workplace Privacy Act 2011 (ACT)). In
Victoria the Surveillance Devices Act 1999
(Vic) has one part dedicated to workplace
surveillance.
Despite the plethora of legislative
instruments, the regulation is far from
satisfactory in any jurisdiction. The
complexity of interaction between state
and federal legislation, the slow pace of
reform and inconsistencies between state
and territory jurisdictions are strong grounds
for creating a single consistent approach.
This was advanced by the Australian Law
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Reform Commission: “Establishing uniform
workplace surveillance laws in each of the
states and territories would provide greater
privacy protections for employees and
greater certainty for employers”.
In the meantime, employers must comply
with both state and federal statutes. In
this article we have considered only the
Commonwealth, Victorian and NSW Acts.
Privacy Act 1988 (Commonwealth)
Under the Privacy Act an employer has
several responsibilities:
• only collect, use and disclose personal
information (any information which
identifies or could potentially identify an
individual) in a manner that is consistent
with the National Privacy Principles (NPPs)
• maintain the security of personal
information held about employees, and
• provide individuals with access to personal
information held about them.
It is not certain whether video records of
teachers are covered. An act or practice
is exempt if it is directly related to a current
or former employment relationship and
an ‘employment record’. It is arguable
that surveillance tapes may fall within
the definition of ‘employment record’,
though as it has not been tested, and
the Law Reform Commission of Victoria
notes in its discussion paper, Privacy Law
– Options for Reform, this is a subject that
might be targeted for reform. In addition,
any recording of a classroom is certain to
record students, and records relating to non

employees (including students) would not
fall within this exception to the Privacy Act.
The NPPs contain a number of constraints
relevant to workplace surveillance,
including:
• collection must be necessary
• information must be collected lawfully,
fairly and, generally, with the individual’s
consent
• generally information can only be used or
disclosed for its original purpose (unless the
person has consented to another purpose)
• employers must take reasonable steps to
protect personal information from misuse,
loss, unauthorised access, modification or
disclosure
• employers who collect personal
information must document their practices
and make this information available on
request, and
• organisations must give individuals access
to their personal information and allow
them to correct it or explain something
with which they disagree.

Electronic
surveillance
is a tool that
reinforces the
employer’s
power in the
employment
relationship.

Surveillance Devices Act 1999 (Vic)
The Surveillance Devices Act 1999 (Vic)
restricts the communication and publication
of private conversations and activities
caught on video and audio devices and
creates offences relating to the improper
installation or use of surveillance devices.
The Act gives clear protections against
video recording in some places (like toilet
cubicles, shower areas, change rooms,
lactation rooms and parts of workplaces
where others can be prevented from
observing the activity such as in an office
with covered windows). However, the
Act does not restrict surveillance in ‘public
areas’. Generally classrooms will be in this
category. To date, recommendations of the
Victorian Law Reform Commission to better
protect privacy in the workplace have not
been implemented
Workplace Surveillance Act 2005 (NSW)
Under the Act surveillance of an
employee is limited to surveillance by a
camera, surveillance of computer usage
(including emails and access to websites)
and tracking location/movement. Audio
surveillance is covered by the Surveillance
Devices Act 2007 (NSW).
The Act prohibits (with exceptions) covert
surveillance without court approval and:
• prohibits surveillance in a change room,
toilet facility, or shower or other bathing
facility at a workplace, and
• restricts and regulates the blocking of
emails and internet access of employees
at work, particularly preventing employers
from blocking access to emails or internet
sites relating to industrial matters.
Under the Act, written notice must
be given at least 14 days prior to any
surveillance commencing. The notice
must set out specified details. For new
employees, notification must be given

before they start work.
Cameras must be clearly visible and signs
must notify people that they may be under
surveillance and must be clearly visible at
each entrance.
Appropriate and proportionate?
Given the risks to employers from
breaches of various legislation, any plan to
introduce surveillance must be well thought
through. Where it may be reasonable to
use cameras in places where crimes may
otherwise take place (banks, shops etc),
classrooms are very open places where
theft and vandalism are relatively rare.
Most things that happen in a classroom are
witnessed by a teacher and a number of
students. The need for cameras is therefore
less and the justification for having them is
much weaker.
The effects of monitoring staff and students
Under workplace safety legislation in
each state (such as section 21 of the
Occupational Health and Safety Act 2004
(Vic)), an employer has a responsibility to
provide a working environment which is safe
and without risks to health. An employee
can argue that video surveillance is
unnecessary and intrusive and therefore
subjects them to harassment and stress –
creating a risk to their health and safety.
Workplace surveillance may also impact
on employees’ morale and create distrust
and suspicion between employees and
management. Braue (see references)
suggests that employee monitoring is: “likely
to cause resentment among workers if they
feel they are being spied upon or continually
pressured to improve their performance…
it could backfire on employers by fostering
low morale, widespread resentment and a
negative public image that can be difficult to
repair”.
Kim Heitman (Electronic Frontiers Australia)
believes that if you adopt a monitoring policy
on the basis that all your employees are out to
get you, then you establish an ‘us and them’
situation. Sempill (Under the Lens) argues that
electronic surveillance is a tool that reinforces
the employer’s power in the employment
relationship by giving the employer an
additional opportunity to enforce obedience
to the employer’s directions and by providing
a means to gain objective evidence of
behaviours which might be used to justify
dismissal of employees.
This, and much other research, points to
the creation of unhealthy and distrustful
workplaces. Chris Connelly (Campaign
for Fair Privacy Laws; Financial Services
Consumer Policy Centre) says that it is
“totally unrealistic” to expect employees
won’t occasionally have some need for
privacy and that it is easier to keep staff
if they are not scared by a dictatorial
workplace.
The purposes of surveillance
Employers sometimes assert that
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monitoring is a useful tool in performance
appraisals, or for dealing with poor
performance or conduct. Used judiciously,
a recording of a teacher can be of
assistance in providing feedback. This is
best done only with a mentor in the room
and only for this purpose. The fact that the
recording will be used for feedback only
and will be destroyed immediately is a
key part of its usefulness and essential to
the teacher having confidence that the
practice is legitimate.
This is a fundamentally different practice
to setting up permanent cameras. If
teachers cannot be sure of all of the
purposes for which the recording may be
used, all of the issues identified above come
to the fore.
It may be unlawful to ‘publish’
Employers are exposed to penalties
if recordings are shown in breach of
legislation. Any showing to a third person
is technically a ‘publication’. Given how
difficult it can be to store and protect video
recordings, employers need to be careful
that they have policies and procedures in
place to prevent unlawful ‘publication’ or
suffer the consequences.
Are people who are likely to be recorded
fully aware of this?
Students, staff, parents and others who
may be recorded are entitled to know
that this is happening. There should be
signs posted which make this clear (and in
some jurisdictions, this is mandatory). While
a recording may be legally admissible, an
employer who fails to advise an employee
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that they are being recorded may find that
the recording is not helpful to them. For
example, in Gervasoni v Rand Transport,
while the Full Bench found that the
termination of the employee’s employment
(for tampering with a vehicle’s speed
controls and speeding) was not harsh, unjust
or unreasonable, it did note that the fact
that the employee was not advised of the
GPS system in the vehicle weighed in favour
of a conclusion that the termination was
harsh.
School exposure to action
Innocent parties may have an action
against the school if their images are
recorded and not kept private. A school
may find itself legally exposed if it has
installed cameras without having proper
systems in place to prevent misuse. Schools
need to consider their exposure if, for
example, someone accesses a video
with children on it. Does the school have
adequate policies to protect itself, the staff
and students?
Surveillance being used selectively
Both state and federal legislation prohibits
discriminatory conduct on the basis of
a number of attributes such as industrial
activity, political belief or activity, and race.
If workplace surveillance is used either
directly or indirectly to monitor the activities
of those who fall within one of the attributes,
that surveillance could be said to constitute
discrimination.
The Fair Work Act protects employees from
‘adverse action’ for reasons such as having
a ‘workplace right’ or making a complaint

or enquiry about their employment.
Selectively monitoring employees could
expose an employer to allegations that the
surveillance is done for a prohibited reason.
Employer obligations to consult
Employers with an enterprise agreement
are generally obliged to consult employees
over any introduction of major change.
Introducing surveillance almost certainly
constitutes such a change. The employer
must consult with employees regarding
the change and any measures to avert
or mitigate adverse effect on employees.
There have been cases where the failure
to consult with employees has resulted in
the employer having substantial penalties
ordered against it by a court.
Conclusion
We are now well accustomed to seeing
cameras in lifts, foyers, shops and banks.
Video surveillance on television police
dramas is a common crime solving
technique. What we are not used to is
being constantly recorded and monitored
in the workplace where such a large part of
our lives is spent.
While the lawful use of cameras and
microphones might appeal to some
employers – and sometimes seem to be
justified on safety, security and efficiency
grounds – the whole question should be

approached with great caution. A number
of schools have installed cameras in knee
jerk reactions to particular events and not
properly considered the consequences.
The downsides, including the employer’s
exposure to prosecution, privacy
infringements, impediments to learning and
the ill will that cameras in the classroom
can create cause most schools to be
rightly reticent. Periodic urgings by law
reform bodies may ultimately result in more
consistent legislation, probably containing
more restrictions on the use of cameras
and microphones in workplaces. In the
meantime, it will be mostly brave and
impetuous school leaders who venture
to test the labyrinth of current laws on
surveillance devices.
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Listening to history
Podcasts are
undergoing a bit of
a renaissance at the
moment, perhaps
on the back of the
success of blockbuster
podcasts like Serial,
and, fortunately for
teachers, there are
plenty of useful and
interesting podcasts
out there that they
might be interested in,
either for improving
their own subject
knowledge or for using
with their classes. In this
article, IEUA NSW/ACT
Branch Organiser Keith
Heggart shares some
of his favourite history
podcasts.

Dan Snow’s History Hit

Dan Snow is quickly becoming a bit of a
phenomenon – he seems to be everywhere
in the history education world. His podcasts
are generally topical, ranging from ancient
to modern history, but there’s a real focus
on World War I and World War II. At the
moment, Snow is doing a series of podcasts
focusing on the centenary of battles like
Ypres in World War I. These often take the
form of interviews with historians and, where
possible, people involved in the events
themselves, which adds a dimension of
realism to them. The podcasts themselves
are a little bit eurocentric, but they are short
and snappy, often discuss topics like sources
and veracity, and engage with some of the
big ideas in history – and they are currently
crowdfunding for History Hit TV!
Website: http://www.historyhitpodcast.com

Hardcore History

Whereas Dan Snow’s History Hit provides
a shallow overview of a lot of different
topics, Hardcore History (by US journalist
Dan Carlin) is a deep dive into some of the
most contentious topics in both modern and
ancient history. Carlin doesn’t hide the fact
that he’s not an historian; instead, he uses
that as a starting point to document his own
exploration and investigation of different
sources. His discussions are well referenced,
thoughtful and very detailed. The average
podcast can last more than two hours,
and some series have more than 10 hours
in content. Ancient History teachers should
definitely investigate the series on Persia.
Website: http://www.dancarlin.com

Last Stop to Nowhere

A little closer to home (and with more
links to the Australian curriculum) there
are a few really satisfying Australian history
podcasts. A lot of these explore barely
known facets of Australian history. Last Stop
to Nowhere is a good example – it might be
a very basic podcast, but what it lacks in
fancy production values it makes up for in
genuinely interesting content. For example,
there’s a section on the Emu Wars, as well as
another episode on communist conspiracies
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in mid 20th century Australia. A lot of these
topics will fit nicely within the History section
of the Australian Curriculum. Each podcast
is approximately an hour long, so teachers
might want to consider only playing excerpts
to the class.
Website: http://www.laststoptonowhere.com

Rum, Rebels and Ratbags

This podcast was put together by the ABC,
and is hosted by Dom Knight, with historian
David Hunt (author of the Australian history
book, Girt). In the limited run (10 episodes)
of this podcast they discuss a range of
topics from Australian history. Importantly,
they discuss the role of women in many of
these, including in colonial NSW. There is a
thoughtful discussion of the Eora nation and
also a very entertaining conversation about
Governor Bligh – although there is some
strong language in that particular episode,
so I wouldn’t recommend it to younger
students.
Website: http://www.abc.net.au/radio/
programs/rumrebelsratbags/

A History of the World in 100 Objects

Like the previous podcast, A History of
the World in 100 Objects is no longer being
updated, but that doesn’t mean that it’s
not worth listening to, in fact, the opposite
is very much true. More than 20 different
seasons (each with five episodes), this
BBC produced podcast undertakes the
ambitious project of trying to describe
humanity’s development through the
objects that we have crafted. Each season
takes a different time period (beginning
in prehistoric times and culminating in
2014, when the podcast’s run concluded).
It is a thoughtful and thought provoking
episode that explores a topic that is often
overlooked, the role of the mundane in
history. And there’s such potential to link it to
the study of History, for example, teachers
could ask their students to identify an object
that would be a candidate for the podcast
in 2017!
Website: http://www.bbc.co.uk/
ahistoryoftheworld/programme/

power,
poetry
and
passion
Creating engagement
and enthusiasm for
poetry and the spoken
word is often viewed as
a struggle by educators,
NSW/ACT Organiser Lee
Cunningham writes.
Millennials are tainted
by stereotypical views
of ‘do they even care’
by society. Faced with
these two challenges,
Bankstown Poetry Slam
has managed to involve
a whole community
and grow to being the
largest poetry slam in the
southern hemisphere.

Founded by two Western Sydney
University students, Sara Mansour and
Ahmad Al Rady, Bankstown Poetry
Slam, supported by Bankstown Youth
Development Service, offers a positive
and supportive platform for amateur
artists who are willing to share their stories
and ideas. Nothing about this poetry slam
is censored, and there are no boundaries
around how individuals choose to deliver
their message. Content of participants’
poems are only limited by their own
imagination. A single Slam could offer
the audience insights into personal ideas
and experiences of religion, relationships,
racism – and anything in between!
The preparation that goes into each
performance involves deep thought,
planning and thorough practice, with a
large proportion of participants reciting
(almost performing) their poems without
the use of notes to aid them. With such an
array of individual topics broached, it is no
surprise that artists are highly emotive and
fervent when delivering their spoken word.
Artists also often describe the process from
planning to performing as cathartic and a
release. The progression to performing was
even described by one artist as “about
how honest you can be to yourself”.
Bankstown Poetry Slam has unintentionally
caused its own participants to be taken on
a detailed internal journey of self reflection,
all before they actually reach the point of
self expression on Slam night.
Everyone connects
Somehow, and almost paradoxically,
participant and audience members
subsequently report that passionate,
individual issues and opinions – once

shared – have the power to draw people
together. Everyone connects to something
in someone else’s poem. This sharing of
ideas has brought people together so
much so, that Bankstown Poetry Slam
refers to its diehard supporters ‘slamily’.
It’s no surprise that on Australia Day 2017,
Sara Mansour, co-founder of the Slam, was
awarded the Young Citizen of the Year by
the Canterbury/Bankstown community.
Bankstown Poetry Slam also offers Real
Talk, a high school spoken word program
which provides education and support so
that students can participate in meaningful
dialogue which empowers them to find
their voice. The program runs over six weeks
and involves mentor poets who workshop
classes with students. The program is highly
successful and students are reported to
“really come out of their shells”.
The Slam has also branched out to offer
a project called Flip the Script at their
monthly Poetry Slam event. Flip the Script
specifically caters for youth and offers
the opportunity for performers 24 years or
under to showcase their talents, challenge
stereotypes, address issues and action
change – with no limits or parameters
around what can be performed. There
are also no strict time limits or judging,
which offers the budding artists a
supportive, encouraging environment so
that they can have a go.
Bankstown Poetry Slam is held at the
Bankstown Arts Centre on the last Tuesday
of every month. Typically, over 300 people
attend the monthly Slam. Flip the Script is
held before the Slam begins and runs from
4-6pm.
http://www.bankstownpoetryslam.com/
home/
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