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Breaking News

Humour helps toddlers learn
We all know that laughter is the
best medicine, but a team of French
scientists has discovered that using
humour also appears to help toddlers
learn new tasks, reports a new study
in the journal Cognition and Emotion
(http://www.tandfonline.com/toc/
pcem20/current#.Ve9wis7QkTU).
Building on the knowledge that
making older children laugh can
enhance many aspects of cognition,
Rana Esseily and her colleagues
designed an experiment to see
whether using humour could also

have an effect on the ability of
infants to learn.
Why laughter seems to be related
to the toddlers’ ability to learn
isn’t entirely clear, but Esseily and
her team put forward two possible
explanations. The first relates to
temperament. “In this case, it is
not humour per se that may have
facilitated learning,” the authors
suggest, “but [that] temperamentally
‘smiley’ babies were more likely to
engage with the environment and
therefore to attempt and succeed
at the task.” It could also be the
case that ‘laughing babies’ might
have higher social skills or cognitive
capacities, allowing them to interact
more easily with others and making
them more amenable to mimicking
the actions of others.
The second explanation the
authors put forward relates to brain
chemistry. It is well known that
positive emotions, like laughter or
engaging well with an experimenter,
can increase dopamine levels in the
brain, which in turn has a positive
effect on learning. “Thus, the effect
observed here might be a general
effect due to positive emotion and
not to humour or laughter per se,”
they note.

Transition Statement shortcut
Teacher Learning Network (TLN)
is a not for profit professional
development provider that is
supported by the Victorian Branch
of the AEU and the IEU Victoria
Tasmania Branch. It produces online
PD, early childhood magazines
and books. It also has an ongoing
partnership with IEU NSW ACT to
support the professional learning of
their members. TLN has produced
Transition to School Statement maker
software that will output sections
A and B of the Transition to School
Statement onto the NSW template
and comes with comments based on
the Early Years Learning Framework
(EYLF). Each copy of the software is
licenced to a teacher’s name, with
this name appearing on the finished
statements. As well as the statements

Editorial – Early childhood back where it belongs
John Quessy

NSW ACT General Secretary

Welcome to the October edition of Bedrock. This
edition features stories based on presentations from the
NSW ACT IEU Early Childhood Conference held in August,
as well as contributions from the Queensland and
Northern Territory branch.
The theme of the conference was ‘empowered and
engaged’ and its many speakers addressed the need for
greater acknowledgment and support for early childhood
education and its teachers.
The IEU has welcomed the announcement by Prime
Minister Malcolm Turnbull that early childhood education
will be moved back into the education department, rather
than being part of the social services ministry.
This acknowledgment of the professionalism and
importance of early childhood teachers at a federal level
provides more strength to the campaign for pay equity for
the early childhood sector.
The imminent inclusion of early childhood teachers
into the same accreditation system as applies to school
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Terry Burke

QLD NT General Secretary

teachers in NSW, and has applied in Queensland for
decades, is another step in the right direction. The
announcement of pay parity with school teachers for
early childhood teachers in Victoria is great news too. We
explore all these issues as well as access to professional
development in this edition.
The need to keep fighting for early childhood education
is exemplified by coverage from the Northern Territory,
where crucial and successful services for indigenous
children are under threat.
The branch also explores the ultimate goal, free
preschool education, which is accepted and available in
some countries, such as the UK.
We hope you are inspired to keep up the good fight
by this edition and we welcome your comments: email
bedrock@ieu.nsw.asn.au or comment on Facebook:
Facebook/ieunswact

built into the software, teachers can
add their own statements to the
statement bank or add individual
comments for each child.
Details: www.tln.org.au/tsmnsw

Disability funding boost
IEUA-QNT has welcomed an
announcement from the Queensland
Government of a $14.2 million boost
to kindergarten disability support
funding over the next four years.
The funding comes after demand
for disability services in Queensland
kindergartens has continued to
increase by an average 11% each year.
The Government’s Disability
Support Funding program provides
kindergartens with access to between
$2000 and $6000 to support children
with suspected or diagnosed disability.
However, the new funding also
recognises children with complex
multiple disabilities and in these
instances will allow services to access
funding on a needs basis rather than
having their support capped at the
top rate of $6000.
In a statement released at
the funding announcement the
government said “the objective of the
new funding is to build the capacity
of funded kindergartens to deliver

sustainable inclusive programs.”
Kindergartens can lodge an application
for disability support funding through the
government’s online QGrants portal.
To apply for funding visit
www.qgrants.osr.qld.gov.au

Bargaining starts
Collective bargaining has
commenced in Lutheran Early
Childhood Services in Queensland for a
replacement collective agreement.
IEUA-QNT has sought advice from
members and has subsequently
compiled a Log of Claims. The employer
has, in turn, provided its Log of Claims.
Significant matters will be in
contention in this round of bargaining
including:
• wage increases which match the
increase applying to teachers in
state schools
• protection of existing Hours of Work
provisions
• additional allowance and release
time for nominated supervisors to
acknowledge their expanded roles
• the length of the school year to be
40 teaching weeks or 41 where four

pupil free days are provided, and
• no diminution of existing
conditions.
Disturbingly, the employer’s Log
of Claims seeks an increase in the
number of teaching hours from 27.5
per week to 30 per week, without
any offsetting release time or
compensation.
The Union will keep members
informed as negotiations progress.
Pay parity in Victoria
Victorian preschool teachers will
receive a long awaited pay rise,
delivering pay parity with school
teachers, in a landmark Heads of
Agreement signed on 23 September.
Australian Education Union
Victorian Branch Deputy President
Justin Mullaly said the bargaining
process had stretched over two years,
with the outcome a win for preschool
teachers.
“Providing pay parity with school
teachers will help to attract and
retain a quality workforce to deliver
our children’s early education,” Mr
Mullaly said.
The agreement also includes a
mechanism to regulate workload
of preschool teachers and promote
work-life balance.
“Teachers are teachers, whether
they are teaching preschool or school
students their pay and conditions
should reflect their qualifications.”

of the centre that the Union said I am
entitled to leave loading, he told me to
show him the part of the modern award
that says he has to pay it. Can you tell me
what I should show him?
Belinda

Dear Lisa,
I recently resigned from my position
as a teacher in a long day care centre
and my employer told me that I am not
entitled to leave loading on my annual
leave. When I called the IEU I was told
that my employer should pay my annual
leave loading out. When I told the owner

Dear Belinda,
The advice you received from the IEU
is correct and I encourage your employer
to contact the Fair Work Ombudsman to
confirm your entitlement.
The Fair Work Ombudsman has advised
that, pursuant to Section 90(i2) of the Fair
Work Act 2009, if an employee is entitled
to annual leave and annual leave loading
during their employment then they must
be paid out for both entitlements upon
termination of their employment. The
Ombudsman further advises that this
applies even if a clause in a modern award,
agreement or contract expressly states
that this entitlement is not payable.
Lisa
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Children’s services

Serving
the needs
of children

The once universal ideal of
children’s services being part of a
local network of community services
that linked families and provided a
range of services is under serious
threat, University of Technology
Sydney Professor, social commentator
and feminist Eva Cox writes.
Together with other good social
policies, the proposed funding of
children’s education and care services
will be targeted to material gains such
as increased GDP.
A series of proposed changes to child
care funding eligibility will see the end
of services that see themselves as
community, targeting the diverse needs
of children and family.
The aims of the new child care
package is described as increasing
the paid work participation rates
of ‘mothers’. Subsidies for fees will
be paid for defined hours of care
needed for employment rated needs.
No subsidies will be available for
the care of ‘normal’ children whose
6 | Bedrock | issue 3 | Vol 20 | 2015

primary carer is not thus engaged, but
there are subsidies for children who
need access for remedial purposes
which may stigmatise parents as less
than competent or children at risk.
Even the latter categories are
justified as ensuring these children are
more likely to be employable later.
This workplace related focus is
out of step with recent research
on early learning and policies in
most developed countries who are
increasing access to early childhood
services, eg the UK which has just
promised all children from three
up, 30 hours of free preschool care
because it’s good for them!
Customer parents
Local politics seem to ignore
children’s needs, also illustrated by
the proposed cuts to paid parental
leave. These will restrict parents
access with many losing eligibility
for more than 18 weeks at minimum
pay, abandoning the world minimum

standard of 26 weeks, touted by
the Federal Government only a few
months ago.
At the same time, the funding model
will move almost entirely to a so called
demand model which subsidises
‘customer’ parents, leaving them find
the appropriate services with some
limited help from quality controls and
rankings. This market model places all
pressure on customers as there are
no controls to ensure that services are
available where needed or offered at
affordable prices.
This commercialised model is
designed to encourage competition
on prices and commercial investment,
and has no commitment to equity or
care per se.
Cowardly or greedy?
Yet there is very little criticism of
the direction of the changes. Maybe
too many providers, both commercial
and not for profit, are too cowardly or
greedy to offer serious critiques of the

government’s funding and assumptions.
There has been too little discussion
of how the current service model
plus new limits may well undermine
the professional capacities of
teachers and others to be ethical and
effectively use their skills. Therefore
I am raising the issues so you can
decide whether the earlier model is
worth fighting for. As someone who
has been active in this area for 40
plus years, I think we need to reject
the changes.
How did we get here?
Basically, when the Productivity
Commission was given the role of
assessing the childcare sector, it was
obvious that market competition
was going to set the criteria. There
is therefore no possibility of the
inquiry assessing the value of
childcare as a community service.
This became clear when the final
recommendations did not incorporate
the needs of the users – children
and families – but saw them only as
consumers of economic services.
This shift of focus from child needs
to just increasing gross domestic
production is a serious change. As
someone who wanted children’s
services that allowed parents to access
paid work, I find the switch of focus
to just the economic deeply offensive.
Justifying some of the costs of care
for kids because it releases mothers
for paid work is fine – as long as we
recognise that children’s services need
to prioritise universal access for all
the kids that want them.
The Productivity Commission’s
report reveals a conflict between
benefits for users versus the benefits
for investors in childcare. In a free
market, these factors too often
conflict. That’s why governments
should provide and regulate public
services for the areas that are
inappropriate for markets to provide.
Childcare should clearly be one such
service and is the reason we have
to ignore many of the competition
based recommendations in the latest
Productivity Commission report. They
got it wrong.
We did once have a fairly good
model for childcare, which was
primarily offered by not for profit
community organisations. It was first
federally funded in the early 1970s.
The planning model, introduced in
the eighties, covered the distribution
of services. These were funded on
the basis of the numbers of children
in locations as well as the needs of
parents and children for mixes of
hours and ages. Their budgets were

approved, allowing some flexibility
of needs, and fees set on contracts
between funder and provider.
At that time, there was no funding
for the few commercial services,
however, the market model crept
in. After funding for fee relief was
extended to commercial services in
1991, there were pressures to reduce
the planning model and stop direct
funding of community based services.
This was abolished in 1996. The
commercial sector saw opportunities
and exploded with cowboy investors
like ABC. The move to funding parents
through fee relief rather than centres
ended this era of careful planning.
The loss of direct contracts and
government capital funding meant
expansion over the past two decades
has been mainly in the commercial
area. The result is many more services
but not necessarily where needed:
there are shortages of services in
high cost locations, widely different
fee levels, lack of places for higher
cost infants. The growth of focus was
now on the investment returns for
shareholders and property developers.

“The Productivity
Commission’s
report reveals a
conflict between
benefits for users
versus the benefits
for investors in
childcare. In
a free market,
these factors too
often conflict.”
What can we do?
Raising questions on the
market model is hard because the
government doesn’t support it. It
does however, have the capacity to fix
the access problems the Productivity
Commission report ignores. This
alternative is to introduce a hybrid
funding model – the reintroduction
of partial control over locations and
services funding so that defined
needs can be met at reasonable
costs. This used to be called a
planning model, now it’s called a
supply model.
We need to ensure that all children
are entitled to subsidised access to
at least three days a week of care,

regardless of parental activities, to
retain the community access priority.
We also need to ensure that extra
affordable places are available for
those under three.
We need to plan so there are
services available in all areas where
children and families need them.
Community multipurpose services
need additional funds, to meet
particular needs like those identified
by Indigenous communities.
All this means that the market
model has to be seriously questioned
and controlled. I recognise, however,
it would be hard to unwind the
involvement by the commercial
sectors, which now provides the bulk
of services.
However, the government can
reclaim control by establishing clear
contracts between government
and supplier, rather than via the
consumer. This means that service
funding can be made conditional on
more than just meeting Australian
Children’s Education and Care Quality
Authority (ACECQA) standards. The
Productivity Commission has even
offered proof that this model of
funding has widespread use and
effectiveness, quoting an OECD
review which concluded that
supply-side funding mechanisms may
lead to better outcomes for children
and families:
“The evidence suggests that direct
public funding of services brings more
effective governmental steering of early
childhood services, advantages of scale,
better national quality, more effective
training for educators and a higher
degree of equity in access compared
with parent subsidy models.”
A hybrid model could work like this:
the government contracts to pay the
service provider an agreed proportion
– say 20% – of an approved budget,
conditional on the service mix, hours
and location. This would separately
include eligibility for means tested
fee relief, so the government could
ensure that the communities’ needs
and its own were adequately met.
Services would be guaranteed an
adequate return on capital and labour
and retain the right to use extra funds
and earnings to improve services
instead of pay profits. Parents would
find the services they need, and
funding budgets would ensure extra
resources for meeting approved
higher costs needs. This model means
all win and it will probably cost very
little more than the present mess.
And staff could act as professionals,
not just creators of profit making
enterprises.
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Build coalitions
of support

The following is a short extract from a speech by NSW Shadow Minister for Early Childhood Education Jodie Harrison
made at the IEU’s Early Childhood Conference on 29 August.
Early childhood education and care has begun to
receive the political recognition it has long deserved.
During the 2013 Federal election childcare and paid
parental leave were topics of fierce debate and both
major political parties went to the election with
commitments on childcare.
The recent State election in March also saw policies
about early childhood education announced, with Labor
focusing on the future and committing that all future
schools will have either an early childhood centre or
OOSH centre located on site, eliminating the dual drop
off for parents.
It was disappointing that the Liberal’s main early
childhood announcement was about extra money for
Outside of School Hours centres, however the recent
funding to increase preschool
education in long day care is welcome.
The recently announced changes
to childcare subsidies are a real cause
for concern. The workplace activity
test has created a complex, multi-level
criteria for determining a family’s level
of subsidy and will cause confusion
for many families, leaving too many
families worse off.
There is also the issue of how people working in the
sector are viewed, recognised and rewarded.
I have no doubt that the historical situation for female
dominated industries is well known to people in this
room. The recent win of the equal pay case for community
sector workers demonstrated that gender has long played
a role in industrial agreements and that this is not just a
historical situation. While there are many dedicated men
working in early childhood education and care, pay of
early childhood teachers is also a feminist issue.
It is also no surprise that the union movement was
instrumental to the success of the community services

workers case. The union movement and the values of
collective action have always had a role in promoting
workplace and social equality for women.
Before entering Parliament, I spent a number of years
working as an union organiser, including as an organiser
on United Voice’s Big Steps in early childhood education
campaign.
During this time I visited many long day care centres in
Sydney, the Central Coast and the Hunter, speaking with
hundreds of early childhood teachers and educators.
I heard of the passion people in the industry have for
ensuring the healthy development of our young peoples’
minds and bodies.
But one of the fundamental tasks that the Big Steps
campaign reinforced to me is the need to build coalitions
of support. If early childhood
education is to maintain its place
within the national and state agenda it
cannot just be the voices of teachers
and educators being heard. While we
will need all teachers and educators
supporting increased investment in
the sector we will also need parents,
we will need centre operators, we will
need industry bodies, we will need
employer groups and we will need politicians.
I understand some of you have met with Leslie Williams
[NSW Early Childhood Minister] and weren’t happy with
the answers given – I’m more than happy to ask questions
of the Minister on your behalf.
My message to you is this: reforms don’t happen
because they’re the right thing to do, they happen
because people fight for them. Work within your union,
your workplace and your community to make sure that
governments can’t ignore early childhood education.
Send your questions to:
charlestown@parliament.nsw.gov.au

“The pay of early
childhood teachers
is also a feminist
issue.”
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“The negotiations are
continuing positively in
respect of recognition of
early childhood teachers’
professionalism and
experience.”

Get ready for accreditation
Since the NSW Government
announced the accreditation of
early childhood teachers in 2014
the IEU has been working hard with
the Board of Studies, Teaching and
Educational Standards (BOSTES),
advising them how the process
should unfold.
The IEU lobbied hard for
accreditation to happen in the first
place with the NSW Government.
It’s a positive step forward for
early childhood teachers towards
gaining equality of recognition as
professionals and improved status
for the sector. The IEU wants to
make sure it is rolled out correctly.
“We are telling them how to get this
process right,” NSW ACT IEU General
Secretary John Quessy said in his
address to the IEU’s Early Childhood
Conference in August.
“This time last year I posed
fundamental questions like who
will be the Teacher Accreditation
Authority, how will early childhood
teachers be represented on the
Quality Teaching Council, what
professional learning will be required
and who will be providing it, how will
accreditation work in a setting with
only one teacher and others.
“Some of these have been answered
but not all. The IEU has been
contributing to the working party
through Professional Officer Amy

Cotton and Industrial Officer
Verena Heron, working through
these questions.
“The negotiations are continuing
positively in respect of recognition
of early childhood teachers’
professionalism and experience.”

Get the facts
Accreditation is a process of
recognising you as a teacher
professionally. Without accreditation,
you will not be able to teach in NSW.
It is different to centre accreditation –
teacher accreditation is about you as
a professional.
Early childhood teachers who have
taught in the five years preceding
1 January 2016 will be able to seek
accreditation. Teachers should seek
statements of service from past
employers if they are currently
not working in early childhood
teaching. Teachers coming close
to five years out of service should
seek some casual days employment
as a teacher.
Existing teaching qualifications as
approved by Australian Children’s
Education and Care Quality Authority
(ACECQA) will be recognised by BOSTES.
University qualified teachers
currently working in other roles in
centres should seek to be employed
as a teacher for a least a day in the
lead up to 1 January 2016.

Teachers starting after the
1 October 2016 will be provisionally
or conditionally accredited to teach
and need to seek full accreditation
at Proficient.
The IEU will be running information
sessions throughout NSW on early
childhood transition to BOSTES
teacher accreditation. IEU members
will be given preference to attend
these events. Read your emails
and check www.ieu.asn.au for
events in Term 4.
The Union is expanding its Pedagogy
in the Pub (PIP) program of registered
PD to benefit members by providing
free PD around the country and the
Teachers Learning Network (TLN)
provide online registered PD (www.tln.
org.au/ec).
TLN is an organisation run by the
IEU in conjunction with the Australian
Education Union.
Speak to your teaching colleagues
about joining the IEU. We are the
Union that represents teachers at
BOSTES and have over a decade’s
worth of experience helping teachers
with accreditation queries and
issues. Other unions do not have the
experience or expert staff to assist
teachers. (https://www.ieu.asn.au/
join-the-ieu/) Email your questions to
accreditation@ieu.asn.au.
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Empowered by theory

Increasingly early childhood
teachers are being pushed to
introduce learning experiences that
seem developmentally inappropriate,
Joy Lubawy writes.
Less time playing in sand and more
time sitting in a group reciting the
alphabet or responding to flashcards,
more time colouring-in/doing
worksheets and less time cutting up
oranges and making marmalade.
Where, we might ask, has the open
ended experience, conversation and
environment gone?
Gowrie NSW put this comment on
their Facebook page (with photo of
children building with blocks):
“Open ended materials are like
open ended questions - there is no
one right way to use them. Open
ended materials allow the children
to express their creativity and
imagination.”
I am reminded of a seminar
participant who stayed after we had
finished for the evening, to ask about
an experience she had introduced to
the two year old children that week.
“I taught them about rain” she
told me. She has been listening
intently to the topic of the evening
and now wanted to check her new
understandings.
I ask how she had taught the
children about rain, and made
several suggestions: “You walked in
the rain?”, “You carried the children
one at a time into the rain under
10 | Bedrock | issue 3 | Vol 20 | 2015

an umbrella?”, “You all sat under
the awning and felt the rain on
your hands?”, “You all sat against
the big windows and watched the
rain lash the glass and slide down
in small rivers?”
To every question she sadly shook
her head “no”.

“Did any of our
beloved theorists
tell us to strip
play-based and
child initiated
learning out of
our programs?”
I was amazed by her reply. “I drew a
drop of rain on an A4 piece of paper,
photocopied it, then put each piece
in a plastic tray, with some blobs of
paint, and a few marbles, put the
plastic lid on and encouraged the
children to shake the container and
roll the marbles to make a thunder
sound. Then I took the paper out,
hung it to dry, and later cut out
each droplet and made a display on
the wall, with a sign, ‘we have been
learning about rain’.”
Suddenly she was up against what
were to her new ideas and they didn’t
fit with her long held practices. But,

has it changed that much? Are we in
danger of losing these ideas?
Are we enduring pushdown
influences, pressure to be more
effective teachers, hurrying children
along in their development and
learning? Are we staying strong?
A colleague tells me that every
teacher in their vast organisation has to
submit a short video of them engaging
in ‘intentional teaching’ and adds “but
it can’t be about colours or numbers
though”. I wonder if people are using
the word ‘intentional’ when they
actually mean direct instruction or
even didactic?
What did theorists do?
Let’s think for a moment about
those glorious theorists we know
about and love. Did Froebel, Piaget,
Bruner, Montessori, Dewey, Eisner,
Gardner, Malaguzzi or Dahlberg send
us on the direct instruction journey?
Did they tell us to take children
out of nature and confine them to a
small classroom, to use a paper (adult
conceived) water droplet and colour
it in some way? Did they suggest that
the adult cut the droplet out and
decide what was being learnt? Did
any of our beloved theorists tell us to
strip play-based and child initiated
learning out of our programs? I think
not. For over 100 years they have
been telling us that young children
are capable, creative and confidently
learning.

As predicted by IEU members, NSW preschools are
closing their doors or cutting back next year due to the
new Preschool Funding Model which removes support
for three year olds and directs it to four year olds and
disadvantaged families.
The problem is particularly acute in rural and regional
areas. IEU NSW ACT ECS Vice President Gabe Connell has
been quoted on the issue in a number of regional media
outlets, including the Border Mail and
ABC Hunter Valley.
“The Union’s Gabrielle Connell said
some are even considering switching
to become long day care centres,” ABC
online reported:
“She said that would be devastating
for the sector.
“They do have a grim future – we are
going to fight and fight and see if we
can turn that future around and make
it a positive outcome,” she said.
“So we are not going to give up.
“We need to have a big injection of
funds so we can lower the fees and
also increase wages.
“The Union says preschools are concerned families will
be pushed away from the sector as fees go up to cover
losses under the new Preschool Funding Model.
“Ms Connell says it is not too late for the government
to reverse the changes, and the industry is keen to work
towards a long term funding solution.
“We would like to work with the state government on this.

NSW
preschools
under
pressure

“We are hoping they will consult with this sector and get
some real answers and solve these problems instead of
just shutting us out, we really need them to listen to us.”
A survey of providers by the Community Child Care
Cooperative found the majority believed they were likely
to suffer viability problems without additional support
funding. More than half of preschools had already raised
fees for three-year-olds and a further 25% intend to do so.
A number of preschools across NSW
are exploring ways of changing their
service to ensure ongoing viability.
In the past year KU Children’s
Services has been reviewing their
preschool model and has made
the decision that a number of their
services will change their model of
operation from a traditional preschool
of 40 weeks a year to a 48 to 52 week a
year model.
They will be operate up to eight
hours a day as compared to the usual
preschool model of seven to seven and
a half hours per day.
This will mean changed working
conditions for a number of staff. Some staff will be
redeployed to other KU preschools, some staff will
move to long day care conditions and other will seek
redundancy.
The IEU is working with KU on these industrial issues
affecting staff.

“They do have a
grim future – we
are going to fight
and fight and see
if we can turn that
future around and
make it a positive
outcome.”
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“I have decided to mount
a campaign to rid the world
of the word ‘busy’.”

Seven mistakes good leaders
make, or beware the spathiphyllum
Among the thousands of titles
on leadership to be found in print
and online, there is no accepted
definition of leadership in an early
childhood educational context, KU
Children’s Services Area Manager Lyn
Connors writes.
We acknowledge a leader as a good
practitioner, one who is patient,
warm, nurturing and energetic .
There is a general understanding of
the need to be professional and take
on an advocacy role, but we are not
comfortable with taking on leadership
roles such as managing programs,
marketing, policy writing, lobbying,
making speeches, fundraising and
research (Rodd 2006).
Traditional notions of leadership
are not seen as applicable to early
childhood education. Leadership
is invested in a gifted, charismatic
12 | Bedrock | issue 3 | Vol 20 | 2015

individual, equipped with special
powers, leading from the top in a
hierarchical structure, and denoted
as the ‘boss’. A more distributive
model of leadership, whereby
everyone shares the responsibility
for leading change through daily
decisions, shared knowledge, both
practical and pedagogical, would
seem more appropriate for early
childhood education.
If management is doing things
right and leadership is doing the
right things, why then do leaders
get it wrong? What is a good leader?
How can leadership be nurtured and
enhanced?
Mistake No 1: I’m too busy
I have decided to mount a campaign
to rid the world of the word ‘busy’.
I’ve banned myself from using the

word ‘busy’. I no longer respond to
the question: ‘How are you?’ with an
automatic ‘busy’.
There is a skill to distinguishing
between what is important and
what’s urgent. Important tasks take
priority and there will always be
urgent things to do.
But the problem is, the important
is all too easy to neglect when we’re
bombarded with urgent things to
do all day. I don’t want to waste my
time bumping from one urgent task
to another – without saving space for
what’s truly important.
Because, as author Annie Dillard
points out: “How we spend our days
is, of course, how we spend our lives”.
Productivity enthusiasts may be
familiar with the ‘Eisenhower Method’.
This time management tool stems
from a quote attributed to Dwight

D Eisenhower: “What is important is
seldom urgent, and what is urgent is
seldom important”.
Tasks are assigned based on whether
they are important or unimportant
and urgent or not urgent (matrix).
The method suggests important and
urgent tasks are done immediately.
Important but not urgent tasks are
scheduled to happen by a certain
date. Unimportant and urgent tasks
are delegated, and unimportant and
not urgent tasks are dropped.
We can apply this idea to our role
as a leader. Deal with the important
and urgent as soon as practicable/
make time for what is important (but
not urgent) each and every day. And
simply drop the unimportant.
Mistake No 2: I don’t get paid enough
to deal with this
Leadership takes courage, so don’t
postpone. Difficult decisions only get
worse with time. The standard you
walk past is the standard you accept
so don’t think problems will go away.
You have to deal with them whether
they be staff, children or families
This is why it is important to
have good systems and policies
– orientation, recruitment, staff
appraisals, budgets and a strong
service culture
Mistake No 3: My employees work
better when I leave them alone
Effective communication skills
underpin the ability of leaders to get
the message across. Good leaders use
active listening, they ask questions
and purposely solicit new ideas and
feedback from colleagues.
A leader needs to be sensitive
to other people’s need to be
understood, and they are aware of
their use of body and verbal language
and the manner and the time in
which the message is given.
Are there barriers to good
communication – the makeup of
the team or the community? Are
there some generational differences,
culture, background, noise or
environment problems?
If there are, then listening
will lead to greater understandings,
as making assumptions can be
dangerous.
The difference in generations is
an important and often overlooked
factor of diversity in the workplace.
An effective communicator reflects
the level of maturity and experience
of staff as young staff may require a
more directive style while mature and
experienced staff may believe in a
more collaborative approach.

Mistake No 4: I shouldn’t need to
praise people for doing their job
The basis of a happy and
harmonious workplace is social
interaction and shared goals; good
leaders go out of their way to boost
the self esteem of their staff and care
about their lives outside work.
Effective leaders make sure the
team feels valued in various ways,
by celebrating important events or a
simple thank you for a job well done.
It’s important to make sure staff
are competent in tasks required.
Delegation is a skill and requires a
careful match between the task to be
undertaken and the skills, interests
and characteristics of the staff
member and it’s not about shelving off
the boring or unpleasant tasks either.

Mistake No 5: I don’t need a vision
A leader is someone who takes
valued people from where they are to
where they want to go.
Leadership evolves from a vision,
based on personal philosophy, values
and beliefs which in turn guides day
to day operation and innovation.
A leader must articulate a
clear vision of the future for the
organisation and a general plan for
getting there, based on strategic
planning and effective practice.
Without a vision, staff are left
wandering in the dark with no clear
direction; low morale and self esteem
are likely outcomes.
Creating a vision takes time,
experience and may require stepping
outside the early childhood education
to observe leadership in other fields.
Mistake No 6: Is it all about you?
Popularity doesn’t equal leadership
and leadership isn’t all about
personal effort. Believing your own PR
is a recipe for complacency.
Great leaders are reasonably
personable but its not quite charisma
– more about being approachable.
You may not be liked by everyone, but
leaders have to be the peacemakers
– something that not a lot of people
acknowledge.

Emotional intelligence is an
essential ingredient for adjudicating
during disagreements or discussions,
and this involves listening skills and
respect for the views of those around
you. Remember the three Fs: Fair,
Firm and Friendly.
Mistake No 7: I can’t admit my mistakes
“He who has never learned to
obey cannot be a good commander”
Aristotle.
A good leader knows to leave their
ego at the door. No one is perfect
and coping with mistakes is core to
leading as you don’t lead machines,
you lead people. Admitting mistakes
and moving on, demonstrates a
strong sense of character and ethical
behaviour.
At times, subtle power plays can
occur which may contribute to
uncooperative or even hostile work
environments. Conflict may occur
with ethical dilemmas as a major
source of tension in the workplace.
These arise when individuals have
subjective beliefs, values or personal
experiences which are not agreed
upon by others
Using appropriate self assertion,
‘I’messages, and conflict resolution
enhances the professional
relationship within the team by being
emotionally honest, confronting
issues as they arise and respecting
that others are responsible for
managing their own thoughts and
feelings. Being assertive is the
balance between the avoidance of
conflict (hoping it will go away) and
being aggressive (win at all costs).
Conflict can be healthy for an
organisation, even positive as it
creates a new dialogue for
discussion and change.
Beware the spathiphyllum!
Buy an indoor plant and put it on
the desk or somewhere you walk
past all day. Check it daily. If it looks
unloved, then you need to nurture
it, as you need to nurture yourself.
So, buy a spathiphyllum and watch
it, nurture it, take care of it and take
care of you.
“Go to the people. Learn from them.
Live with them. Start with what they
know. Build with what they have.
The best of leaders when the job is
done, when the task is accomplished,
the people will say we have done it
ourselves.” Lao Tzu
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How to be
an advocate
without
even trying

Quality Framework, including the Regulatory requirements,
and funding arrangements, gives early childhood
professionals enough to do especially, given the constant
changes to early childhood funding and policy. We as a
profession are required to change and adapt at the behest
of every new government.

When talking of advocacy to my professional colleagues
I often hear, ‘I don’t have time’! This is true for most of
us, however, advocacy does not have to be a march on
parliament or petitions even, Amanda Holt, Director,
Possum Place Child and Vacation Care Centres, writes.
Advocacy is something early childhood teachers do every
day when they are providing quality early learning and
care to children in their service and then talking about it
with families and others.
Advocacy is not something that starts and stops. It has
ebbs and flows, new organisations, tired committees, new
professional requirements, advantages gained and lost. It
goes on. Governance through participation in the National
14 | Bedrock | issue 3 | Vol 20 | 2015

Why advocate
Just imagine if early childhood education and care was
not available in Australia. Historically early childhood care
and education started as a welfare project to have the
poorest of children kept off the streets, fed and educated.
This movement was initially enacted by The Kindergarten
Union in the late 1800s. (Source: ku.com.au).
What if the Child Care Act 1972 was not accepted? It was
provided for children from ‘poor and needy’ families, then
extended beyond to the inclusion of all children and other
services: preschool, family day care, out of school hours
care and playgroups. (Source: aph.gov.au)
Long day care as we know it would not exist. What if
Child Care Benefit was never introduced to provide much
needed funding to families?
What about the number of children who will not be
accessing preschool now that the funding is primarily
aimed at four year olds?
Imperative for the future
As early childhood teachers we are well aware of the
need to provide high quality experiences within our
settings to every child. The continued discussion across
many disciplines, education, health and social welfare,
has identified the early years of a child’s life as having
an impact on lifelong outcomes in terms of physical and
mental health. Advocates for children’s rights to be cared

“A key to
being an
advocate is
being able to
articulate the
meaning of
our work.”

for in a safe and supported environment are imperative to
future outcomes of both the individual and society.
As a profession we currently have access to many
support organisations who advocate for every child,
families and early childhood professionals. These
organisations include, but are not limited to, Early
Childhood Australia, Independent Education Union,
Community Child Care Co-operative, Network of
Community Activities and Family Day Care Australia. See
the ACECQA website for a comprehensive listing.
The following are ideas of how advocacy can be enacted,
first without even trying then on to the bigger actions:
• communication – an everyday event with families/
newsletters/children’s portfolios/emails/skyping
• networking – with early childhood colleagues and with
professionals from other disciplines
• visual displays – children’s activities, developmental
information, staff qualifications
• promoting the importance of early childhood through
organisations such as Raising Children Network
• becoming a member of the union, and
• joining your service with advocacy organisations.
Bigger…
• Letters and emails to politicians
• Visit local politicians
• Submissions to public campaigns eg Regulation Impact
Statement
• Petitions – starting or joining
• Protests (or even better a cake stall on the steps of
parliament)
• Inviting local services into centre or visiting them

• Joining existing campaigns eg NSW Preschools Campaign
• Be on the committee as a volunteer of an early
childhood advocacy organisation
A key to being an advocate is being able to articulate
the meaning of our work. Being able to identify what are
the most pertinent aspects of educating and caring for
children then using the information to influence others.
Make a plan by identifying what you or your service and
colleagues are most committed to changing. Develop
a vision to work towards, one with steps, celebrations
and reflection. Be prepared to be knocked back, but not
over. Choose your cause wisely, identifying what time and
resources you can afford to sustain.
If we all had time to do all the tasks we have to
complete every day then perhaps we would all be more
committed to the actions of advocacy? We must honour
those early childhood advocacy pioneers before us by
doing our bit now. It can be a small contribution to a
bigger picture or it can be big actions that lead to change,
but it must be done purposefully with the intent to
inform and inspire others to consider the child and their
wellbeing in context to community.
Ultimately and most importantly it is for every child,
those we work with and those who we don’t know and
every child who will come after us. Something to consider
about the meaning and purpose of advocacy are the
words of businessman, Warren Buffett, (Source: www.
brainyquote.com)
“Someone is sitting in the shade today because
someone planted a tree a long time ago.” As teachers we
along with families plant the seeds of children’s learning.
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Indigenous
early childhood
education at risk
In the Northern Territory, childcare and preschool
is highly recommended for all children, especially
those from an Indigenous background. Due to a
lack of funding from the Federal Government, three
childcare centres have recently shut their doors in the
Alice Springs area. Bedrock Journalist Alex Leggett
investigates the effects of funding cuts on early
childhood and childcare centres across the Territory
and what is being done to encourage attendance at
these services.
There has been some positive news from the NT
Government with reports showing that overall school
attendance is on the rise with a 15% improvement
recorded last year. However, the case for early
childhood centres receiving adequate funding and
staying open in regional areas has been jeopardised in
times of economic hardship.
At the third National Aboriginal Health Summit held
in Darwin last August, Donna Ah Chee, CEO of Central
Australian Aboriginal Congress (CAAC) called for a
“shift in focus” saying gaps must be tackled in early
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childhood to improve health and education outcomes.
“We have largely got the health system right here
in the NT but we must focus our efforts on early
childhood development, preschool and the early
primary years if we want the gap to keep closing from
here to 2031,” she said.
Since the conference, three childcare centres have
closed in the Central Desert Regional Council area due
to Federal Government funding cuts. Despite the cost
to build each centre exceeding $4 million, the centres
were only open for about half a year before closure.
Ms Ah Chee said CAAC had called
for the centres to reopen immediately and for them
to be appropriately funded under a “coordinator led
service model”.
She added more must be done to ensure young
Indigenous children are school-ready and develop at
the same rate as non-Indigenous students from an
early age.
“Early childhood is the most critical period for
healthy development and is the key to the promotion

of life long health and wellbeing,” she said.
“It is also clear from the evidence that in addition
to the education and learning that occurs in the
home, well run childcare centres make a significant
contribution to healthy
development.
“Poorly resourced centres are
likely to do more harm than good.”
Ms Ah Chee said young Indigenous
students are still at a major
disadvantage in terms of language
and cognitive development when they
enter school.
“The cycle of intergenerational
disadvantage begins in early
childhood and this is why James
Heckman won the Nobel Prize in
Economics for showing how much
a nation’s economic growth is
dependent on investing in healthy
development in early childhood,”
she said.
She said that if the Federal
Government was to fund the
Central Desert Regional Council’s
coordinator led service model, it
would keep local Indigenous people
in jobs and promote the healthy
development
of remote Aboriginal children.
“The coordinator led model
proposed by the Central Desert
Regional Council, which includes
the training and employment of local Aboriginal people,
builds on the evidence of what is needed to run an
effective centre,” she said.
“The council demonstrated through the initial
implementation of this model that the much
greater benefits to children occur through increased

participation and enhanced learning opportunities.”
Ms Ah Chee said that in the short time the centres
were operating under the coordinator led model, they
transformed into hubs of activity both for the parents
and families of children, and
facilitated easy access for visiting
allied health services to work with
children in need.
“This creates a more efficient
service. If we get the start to life
right then we can change a person’s
whole life story. This is not an area
for budget savings and undercutting
the service model is not in the
interests of remote Aboriginal
children,” she said.
Ms Ah Chee said CAAC had made
a submission for an Abecedarian
educational day care centre for
disadvantaged children but it was
unsuccessful.
She hopes the government will
start to listen and stop defunding
programs such as Congress’
Preschool Readiness Program,
although it was highly praised by
two Prime Ministers in Closing the
Gap speeches to Parliament.
Another voice supporting
CAAC calling for the funding and
reopening of the centres is Central
Desert Council President Adrian
Dixon.
“Governments say one thing and then they do
another – we have been fighting for two years and we
just don’t have the strength to keep going,” he said.
“We need the Commonwealth to commit to fully
funding these centres so they can reopen and our kids
can be ready for school.”

“Three childcare
centres have
closed in the
Central Desert
Regional Council
area due to Federal
Government
funding cuts.
Despite the cost to
build each centre
exceeding $4
million, the centres
were only open for
about half a year
before closure.”
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Visual art education:

The tangle of beliefs
Personal and professional beliefs about visual art
directly influence the pedagogical and professional
choices of early childhood teachers, Gai Lindsay, Lecturer
and Coordinator of Regional Campuses, The Early Years,
University of Wollongong, writes.
A teacher’s belief about their personal ability to make
art, along with pedagogical beliefs about art learning,
frequently override any training in visual art pedagogy
undertaken during preservice training.
Even though visual arts are valued as central to playbased practice within early childhood settings, many early
childhood teachers do not perceive themselves to be
artistic (Lindsay 2015). While able to present children with
a range of art materials and activities
some teachers lack the confidence and
the pedagogical content knowledge
to effectively plan for, implement and
evaluate the visual art provisions made
in their classrooms.
This article will briefly summarise
the divergent and often contradictory
beliefs represented in a qualitative
case study. Three theories that
contribute to a clearer understanding
about the ways beliefs influence
practice will be outlined before
presenting several reflective
considerations.

children. Some teachers justify the use of commercially
produced materials such as fluorescent feathers, glitterglue and pom-poms as more fun and entertaining than
quality open-ended visual art materials such as clay,
charcoal and high quality paints. The educational leaders
in services have considerable influence upon visual art
practice, with arts-inspired leaders effectively guiding
their teams. On the other hand leaders with low visual art
self-efficacy confess that they have neither the knowledge
nor the skills to effectively lead their colleagues in quality
visual art pedagogies. Of significant concern is that none
of the participants in the study had clear recollection
of the visual art coursework undertaken during their
preservice training.

“Some teachers
justify the use
of commercially
produced materials
such as fluorescent
feathers and
pom-poms as
more fun than
quality materials
such as clay and
high quality paints.”

No consensus
Case study research with 12
participants in four regional early
childhood education and care services
is examining what early childhood
teachers and vocationally trained
teachers believe, say and do regarding their visual art
pedagogy. Among the research participants there was
little consensus about the purpose of visual art in the
curriculum. While some position visual art experiences as
tools for therapy, creativity, communication or meaning
making, others view art as a fun way to keep children busy.
Teachers concurrently state how important visual
art is within early childhood settings while expressing
doubts about their own visual art knowledge, confidence
and capacity to deliver high quality arts experiences
to children. Some say teachers should engage actively
alongside children to model and scaffold skills, while
others remain hands off and refuse to model art
techniques for fear of corrupting children’s natural
artistic development.
Glitter or clay?
Great variance in both visual art methods and the
quality of art materials raises concerns about the
provisions and learning opportunities presented to
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Wide range
While the findings of one case
study cannot be generalised to all
education and care services, the tangle
of divergent beliefs identified in the
study suggest that visual art provisions
in early childhood settings potentially
range from outstanding to deficient.
This is a concern when references
to the visual arts in the Australian
Early Years Learning Framework are
not explicit. Notions of creative and
visual languages are embedded
within learning outcomes related to
communication, identity, confident
learning and multiple-intelligence. Yet,
if teachers lack visual art self efficacy
(Bandura 1997) and pedagogical content
knowledge (Shulman 1987) and do not
exercise a growth mindset to overcome
fixed beliefs (Dweck 2006), children’s visual art learning
and development may be restricted.
Theories about beliefs
Bandura explains that self-efficacy beliefs result from the
judgments people make about their ability to bring about
desired outcomes (1997). Low teacher self efficacy in the
arts can cause professional paralysis (Kindler 1996) and be
an obstacle to effective teaching and learning (Alter et al.
2009). The way teachers perceive the nature of intelligence
also affects their approach to supporting children’s
learning. Dweck (2006) explains that people with a fixed
mindset believe that ability and intelligence are inborn
and difficult to alter. This fatalistic view of learning would
consider that people are either born artistic or not. If art
skills did not develop easily and naturally, people with this
mindset would quickly give up and state that they were not
artistic. In comparison those with a growth mindset believe
that intelligence is changeable though effort.

Persistence pays off
Such people focus on learning processes and skills
development and are willing to persist when faced with
challenges. They would view skills development in art
making as no different to learning skills in any other
domain. Combined with these belief theories, a teacher’s
pedagogical content knowledge has a profound effect on
the visual art curriculum offered to children. Pedagogical
knowledge encompasses the ‘how’ of teaching while
content knowledge constitutes the ‘what’ of teaching.
Shulman (1987) explained the need for teachers to
effectively combine the knowledge of how to teach with
subject content knowledge, pre-empting Bamford’s (2009)
warning that the range of benefits available to children
through visual art engagement are only possible when
effective, quality provisions are made by teachers.
Where to from here?
It is hoped that this research, through sharing the
beliefs, stories and experience of the participants, will
offer a context for teachers to reflect on their own visual
art beliefs and practice. Elliot Eisner (1973-1974, p15) urged
teachers to “examine our beliefs with all the clarity we can
muster” to support theoretical and practical growth. To
that end teachers are encouraged to ask themselves the
following questions.
Am I a co-researcher using the language of art in
projects of inquiry with children or an observant
entertainment director?
Do I provide high quality aesthetic materials or gaudy
commercial materials?
Do I feel confident to apply visual art methods,
techniques and theories or abdicate this role to
colleagues perceived as ‘arty’?
Do I model visual art skills and techniques or provide
a variety of materials for experimentation, hoping
that learning will naturally emerge from any and all
experience?
Do I exercise a fixed or a growth mindset about my
capacity to develop and foster skills and knowledge in the
visual arts?

In conclusion, the words of a research participant
encourage personal and professional growth:
“I think you need to understand how to support children
to express themselves creatively. If you don’t have that
kind of background or knowledge, you’re not going to get
the most out of them or appreciate the work that they do.
Some art is just for the sake of it, but some things really
do portray meaning, and if you’re not asking the questions
or looking for it, it can be missed and undervalued.”
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Free preschool for all
Wouldn’t it be great if we had free preschool in
Australia? That is the view of some advocates of a UK
system who spoke at a national childhood conference in
Hobart earlier this year. The work of UK academics even
prompted the British government to offer free preschool
to all children, a program that has now been in place for
more than a decade. Bedrock Journalist Alex Leggett spoke
to some of the advocates in favour of the model and the
potential implementation of free preschool in Australia.
Executive Director at Parent Infant Partnership UK,
Clair Rees, spoke at the Coming Together for Australia’s
children conference on encouraging governments to focus
their health, social and education policies on the start of
children’s lives, from birth to toddlers.
She said brain development happens dramatically in
the first two years of life and it is the challenge of all
governments to invest in this crucial stage of learning.
Professor Edward Melhuish from Oxford University also
spoke at the event, highlighting the need for play-based
learning and investing in childcare. His studies (The
Effective PreSchool, Primary and Secondary Education
(EPPSE) project) have shown children who attend
preschool and play groups had much better education
outcomes later in their school life with more advanced
social skills and were less prone to anxiety.
“Preschool education shows one of the best returns on
investment that any country can make,” he said.
“All children benefit from early years education in terms
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of their educational, social and economic success later in
life, therefore it makes sense to have universal preschool
education. They are able to communicate better with their
peers and are more likely to do well academically.”
“In the UK, the Labour Government in 2004 realised the
benefits of preschool education and made 15 hours per
week of universal free preschool education available for
every child from age three.
“The Conservative Government from 2010 also got the
message, kept the universal free preschool provision,
and extended this down to age two for the 40% most
deprived. Then this year, they further extended it up to 30
hours per week.”
Professor Melhuish said developed countries around
the world that are making long term plans for economic
success realise the critical role of population skills and
already have or are in the process of developing universal
preschool education.
“The debate at government level about the preschool
provision is about getting more women into the early
childhood workforce. Those in government need to realise
that children also matter, as they are the future of the
country and preschool education will help all children,”
he said.
CEO of the Australian Research Alliance for Children
and Youth (ARACY), Dr Dianne Jackson, said the Australian
Government should also provide free preschool and she
says there are many people in Australia advocating for it.

“ARACY is a national neutral organisation, so that means
we aren’t playing one policy over another. It is what the
evidence says is best for the wellbeing of children in this
country,” she said.
“The evidence is clear that we need
to be investing more in the age groups
of zero to three and three to five years.
“Advocates in this area have taken
important steps to up the ante in this
debate, but we are still a long way
behind other countries.
“Many Australian childhood experts
want free education for all early
childhood and want to increase the
hours from 15 to 30 hours for Australian
children in early childhood education
and care.”
Dr Jackson said from a Gross
Domestic Product (GDP) perspective,
investing early and universally means
our country has the best chance to
succeed and see the benefits 20 or 30
years down the track.
“Social interaction happens
from birth and it is in this critical environment that
development with significant others such as early
childhood educators is fundamental to the development
of children,” she said.

“We also understand the importance of the home
learning environment and how early childhood education
supports positive learning at home.
“All the evidence points to the fact
that we need to invest in the early
education of our children, and the only
way to do that is to provide the access
so everybody can take it up, not just
those who can afford it.”
“We need a united voice for
children’s wellbeing. We need to think
how we send messages around the
values and the rights of children in this
country, because we aren’t following
the leads of other nations.
“Politicians and teachers need to be
viewing all Australian children as our
most important assets.”

“All the evidence
points to the fact
that we need to
invest in the early
education, and
the only way to do
that is to provide
the access so
everybody can
take it up.”

ACT offers free preschool
Minister for Education and Training
Joy Burch announced recently that
ACT public preschools will continue
to offer 15 hours per week of free
preschool in 2016.
“The ACT Government has long
recognised that early childhood
education is pivotal to a child’s
learning and wellbeing,” Ms Burch said.
“We are committed to families
being able to access affordable, high
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quality preschool education. We
acknowledge that lifelong learning is
the foundation for Canberra’s ongoing
prosperity, and want every child to
have the opportunity to thrive.
“I know that Canberra families
with young ones will be absolutely
delighted by this news.
“The ACT continues to be one of
the only jurisdictions to offer free
public preschool for 15 hours per

week to all four year old children in
the year before formal schooling.
This significant investment reflects
our belief in the critical importance
of a quality early childhood
education system to positively
impact on a child’s development.”
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Build your
Reconciliation
Action Plan

Adam Duncan of Reconciliation Australia takes a teacher through the Reconciliation Action Plan (RAP). Image by Hilary
Wardhaugh courtesy Reconciliation Australia
Education is a powerful force
for social change. Knowledge and
understanding planted in the
next generation will grow into
genuine relationships, respect and
opportunity — the foundations
of reconciliation. This was the
inspiration behind Reconciliation
Australia’s recently launched
education program, Narragunnawali:
Reconciliation in Schools and Early
Learning.
Narragunnawali assists schools and
early learning services from across
the nation as they embark on their
reconciliation journey. The program’s
keystone, the online Reconciliation
Action Plan (RAP) Developer, enables
teachers to build a practical plan
of action to better engage with
Aboriginal and Torres Strait Islander
histories, cultures and contributions
in their centres and with the
community. The online RAP developer
is supported by teaching and learning
resources that are aligned to the Early
Years Learning Framework (EYLF).
Teachers that commit to developing
a RAP are first guided through
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a reflection survey. This helps
teachers consider where they are
on their reconciliation journey, as
well as providing an opportunity
to acknowledge the work that has
already been achieved and allow
consideration of future directions.
Based on the results of the survey,
the RAP developer assists teachers to
determine practical ideas and basic
actions to include in their RAP.
Reconciliation Australia CEO
Justin Mohamed believes this scope
for reflection on reconciliation
achievements to date and selection
of relevant RAP actions is one of
the strengths of the Narragunnawali
program.
“The RAP developer gives teachers
the flexibility to build a unique RAP
with actions that are appropriate
for their particular education
setting. This makes for an effective
and appropriate tool that can be
successfully implemented in very
different schools and early learning
services across Australia.”
While RAPs are tailored and unique
to each school or early learning

service, every RAP is implemented
and driven by their RAP working
group — a group of committed
teachers and principals; early learning
service teachers and directors;
parents and broader community
members. Including a broad range
of stakeholders ensures that school
and early learning services maintain a
high level of commitment to building
reconciliation in their communities.
“Each RAP working group is tasked
with driving the RAP to increase
respect, reduce prejudice and
strengthen relationships between
the wider Australian community and
Aboriginal and Torres Strait Islander
peoples,” Mr Mohamed said.
“Through Narragunnawali I believe
we can give all early learning
services the knowledge and the
confidence they need to facilitate
the achievement of our vision for a
reconciled nation.”
Join the Narragunnawali community
at www.reconciliation.org.au/schools

Emma
The Wiggles
ABC Kids
Three CDs to give away
The new star on the horizon of early childhood
entertainment is Emma from The Wiggles.
With 29 songs produced by The Wiggles’ music producer
and Blue Wiggle Anthony Field children will fall in love
with this release that includes all new recordings and
arrangements of both Wiggles classics and brand new
songs from the TV show.
“There is a gentle, more intimate feel to the music and
that is to reflect the one-to-one relationship Emma has
with the listener,” Anthony Field said.
Every day is sure to be ‘bowtiful’ when you’re listening,
singing or dancing along with Emma.

On the Farm
Animals Rock
ABC for Kids
Three CDs to giveaway
Children and adults alike embark on a journey of wonder
and learning, grooving along with the Animals Rock band.
The Byron Bay based band, fronted by founder Australian
champion surfer, Beau Young and television presenter
Shelley Craft, opens kids’ eyes and ears up to the big wide
world of animals.

Thanks
Mrs Appleby
Look where I am today
because of your class.

Earth to Echo (PG)
Roadshow Entertainment
Three DVDs to give away
Tuck, Munch and Alex are lifelong buddies who are
about to make an out of this world discovery. Their
neighbourhood is being destroyed by a highway
construction project and they may all move to different
towns. But just two days before they must part they
begin receiving strange signals on their phones.
Convinced these signals are signs of extra terrestrial life,
they begin the hunt for their source. What Tuck, Munch
and Alex discover is beyond their wildest imaginations.
To enter one of these giveaways, write your name,
membership number and address on the back of an
envelope clearly marked with which giveaway you wish
to enter and send it to Bedrock, GPO Box 116, Sydney,
NSW 2001 by 13 November.

qiec.com.au

Super is like a good education.
You’ll appreciate it in the future.

QIEC Super Pty Ltd ABN 81 010 897 480, the Trustee of QIEC Super ABN 15 549 636 673, is Corporate Authorised Representative No. 268804 under Australian Financial Services Licence No. 238507 and is
authorised to provide general financial product advice in relation to superannuation. QIEC MySuper Product Unique Identifier 15549636673397.
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More people in health and community
services choose HESTA for their super
Supports your industry | Low fees

| A history of strong returns

‘MySuper of the Year’

H.E.S.T. Australia Ltd ABN 66 006 818 695 AFSL No. 235249, the Trustee of Health Employees Superannuation Trust Australia (HESTA) ABN 64 971 749 321. Product ratings are
only one factor to be considered when making a decision. See hesta.com.au/ratings for more information. Investments may go up or down. Past performance is not a reliable
indicator of future performance. For more information, call 1800 813 327 or visit hesta.com.au for a copy of a Product Disclosure Statement which should be considered when
making a decision about HESTA products.

