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After the floods

The road
to recovery

Uluru Statement from the Heart
Our Aboriginal and Torres Strait Islander tribes were the first sovereign Nations of the
Australian continent and its adjacent islands, and possessed it under our own laws and
customs. This our ancestors did, according to the reckoning of our culture, from the Creation,
according to the common law from ‘time immemorial’, and according to science more than
60,000 years ago.
This sovereignty is a spiritual notion: the ancestral tie between the land, or ‘mother nature’, and
the Aboriginal and Torres Strait Islander peoples who were born therefrom, remain attached
thereto, and must one day return thither to be united with our ancestors. This link is the basis of
the ownership of the soil, or better, of sovereignty. It has never been ceded or extinguished, and
co-exists with the sovereignty of the Crown.
How could it be otherwise? That peoples possessed a land for sixty millennia and this sacred
link disappears from world history in merely the last two hundred years?
With substantive constitutional change and structural reform, we believe this ancient
sovereignty can shine through as a fuller expression of Australia’s nationhood.
Proportionally, we are the most incarcerated people on the planet. We are not an innately
criminal people. Our children are aliened from their families at unprecedented rates. This
cannot be because we have no love for them. And our youth languish in detention in obscene
numbers. They should be our hope for the future.
These dimensions of our crisis tell plainly the structural nature of our problem. This is the
torment of our powerlessness.
We seek constitutional reforms to empower our people and take a rightful place in our own
country. When we have power over our destiny our children will flourish. They will walk in two
worlds and their culture will be a gift to their country.
We call for the establishment of a First Nations Voice enshrined in the Constitution.
Makarrata is the culmination of our agenda: the coming together after a struggle. It captures
our aspirations for a fair and truthful relationship with the people of Australia and a better
future for our children based on justice and self-determination.
We seek a Makarrata Commission to supervise a process of agreement-making between
governments and First Nations and truth-telling about our history.
In 1967 we were counted, in 2017 we seek to be heard. We leave base camp and start our trek
across this vast country. We invite you to walk with us in a movement of the Australian people
for a better future.
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Find your
strength
in unity

Once again early childhood teachers show their
strength and resilience in the face of adversity. As
if COVID wasn’t enough, severe flooding has had a
devastating impact on some early learning centres
in northern NSW and southern Queensland.
Whatever nature throws at you, you keep on
teaching, putting the needs of children first. In
these pages you’ll find stories of those who have
overcome adversity (p12) and there is advice,
resources and plans for recovery (p15).
While there is a lot of information about helping
children deal with their own trauma, the IEU
emphasises that teachers should not neglect their
own wellbeing.
Don’t forget to take care of yourself and make sure
you know your rights. Get in touch with your union
if something in your workplace doesn’t feel right.
See if you can get as many teachers as possible
to join the union. Workforce shortages mean
increased stress, but also increased opportunity.
Harness your power by gaining union strength.
Elsewhere in Bedrock we look at ways of instilling
positive online habits in three and four-year-olds,
an emerging issue (p6).
We focus strongly on the environment, an
important issue for so many of you, with a look at
the NSW/ACT IEU Environment Grant winners on
p10–11, and a director of a suburban centre who is
deepening connection to Country (p9).
IEU member Cath Gillespie has written a chapter in
a new book Educator Yarns, in which she discusses
embedding Indigenous knowledge into your daily
practice (p20).
We examine a significant increase in early
childhood funding by the Queensland Government,
and how this sets a benchmark that should be
emulated by all other governments.
Finally, please find our regulars such as industrial
advice in Your Questions Answered on p22 and go
in the draw to win a free book on p23.

Terry Burke

IEU-QNT Secretary

Mark Northam

IEUA NSW/ACT Secretary
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Know your worth
COVID continues to put pressure on a workforce that is
already stretched to its limits.
Currently, early childhood teachers are in a unique position
where there are more job vacancies than there are teachers
to fill them. Know your worth and understand what it is that
you want in a job and look for something that aligns with
your values.
IEU organisers receive weekly calls from teachers who are
thinking of changing jobs. They question the poor pay and
conditions in their current positions.
A bad situation can help you to understand what’s
important in your work. Know your rights as an employee and
don’t be afraid to ask for your entitlements, the union is here
to support you.
If you are not happy with your current pay and conditions, it
helps to know that not all employers are equal. Some services
only pay their teachers the bare minimum on the modern
award, while others have enterprise agreements and pay their
staff closer to teachers in primary schools.
But it’s not just pay rates that make a good employer,
working conditions such as paid lunch breaks, non-contact
time and extra holidays make for happier workplaces.
The IEU can help you understand pay and conditions
at different services if you are considering changing
employment.
Ensure your resume is current and include your skills,
experience, and professional education. This is something the
IEU can also assist teachers with.
Revisit your personal philosophy of teaching, your ‘why’.
This will help to reignite a passion for the sector that may
have been lost over the last two years.
Update your LinkedIn profile so potential employers can
see you are actively looking.
It takes a lot of courage to change jobs and it might not
be the right time, but whether you stay or go, remember, as
an early childhood teacher, you possess unique skills and
knowledge that deserve to be recognised and rewarded.

Save the date: Early Childhood Conference
After a two-year hiatus the IEUA NSW/ACT Branch Early
Childhood Conference is back.
We are looking forward to reconnecting with our
members in person and we know that you are looking to
do the same with your colleagues.
For this year’s conference, the workshops have been
specifically designed to enable collaboration and
connection with others.
Further details about speakers and workshops will come.
Keep an eye out in IEU publications and on social media
for more details.
The conference is open to everyone, higher fees apply to
non-members.
Save the date: Saturday 13 August, at the Aerial UTS
Centre, Jones Street, Ultimo, Sydney – a five-minute walk
from Central Station.

Census results are in
Results from the 2018–2021 Australian Early Development
Census have shed light on the impacts of COVID-19 on
the developmental status of children in their first year of
school.
The Census, conducted every three years, measures
children’s development across five key domains:
• physical health and wellbeing
• social competence
• emotional maturity
• language and cognitive skills, and
• communication skills and general knowledge.
Data is aggregated to reflect the overall population
rather than individual measures for each child.
Key findings from the 2021 AEDC show that most children
were identified as developmentally on track for each of the
five key domains, consistent with the five previous AEDC
Census results.

However, the percentage of children considered on track
across all domains fell for the first time since 2009 from
55.4% to 54.8%.
Social competence was the only domain where the level
of vulnerability decreased (from 9.8 percent in 2018 to 9.6
percent in 2021).
The percentage of children on track for this domain
improved slightly from 75.8 percent in 2018 to 75.9 percent
in 2021.
There was an increase in developmental vulnerability
for children living in regional and remote areas, with fewer
children on track in language and cognitive skills.
Read the full report online at www.aedc.gov.au/
resources/detail/2021-aedc-national-report

Get Up! Stand Up! Show Up! – NAIDOC Week 2022
NAIDOC Week 2022 will be held from Sunday 3 to Sunday 10
July, with its theme to acknowledge First Nations Peoples’
proud history of getting up, standing up and showing up.
As unionists, we all must continue to Get Up! Stand
Up! Show Up! for systemic change. NAIDOC Week is also
the time to celebrate the many who have driven and led
change in First Nations communities over generations –
they have been the heroes and champions of change, of
equal rights and human rights.
IEU members are encouraged to mark NAIDOC Week
in their workplaces to celebrate the rich history, diverse
cultures and achievements of First Nations People as the
oldest continuing cultures on the planet.
Take action by:
• signing the digital Uluru Statement canvas
• writing to your local federal MP urging them to support
the Uluru Statement and hold a referendum for a First
Nations Voice to Parliament protected by the
Constitution, and
• downloading the Uluru Statement Supporter kit.
Learning resources and teaching guides are available for
use on the official NAIDOC website (www.naidoc.org.au)
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Raising responsible
digital citizens

Why kindergarten
children must learn
online safety

Australian researchers are
conducting a study to teach young
children, including three and fouryear-olds, about online safety and
digital citizenship, writes Emily
Campbell.
Led by Queensland University of
Technology’s (QUT) Professor Michael
Dezuanni – an investigator with
the Australian Research Council’s
(ARC) Centre of Excellence for the
Digital Child – the aspect involving
kindergarten-aged children is part of
a larger project to evaluate an existing
digital citizenship curriculum and how
it might be adapted to suit formal
Australian education settings.
Instilling positive habits early
The year-long trial is funded by an
online safety grant from the Office of
the eSafety Commissioner and will
involve preschools, kindergartens and
primary schools from remote, regional
and metropolitan areas across
Australia.
Professor Dezuanni said it was
important to instill good habits in
children as soon as they have access
to technology, so they can learn to
become responsible digital citizens.
“The internet in its various ways is
just becoming part of childhood and
even very young children now use
digital devices daily, so it’s crucial
we teach children about good digital
citizenship from the earlier years of
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their education,” Professor Dezuanni
said.
“Whether it’s parents handing a
tablet or mobile phone to their child
to watch television or keep them
distracted for a few minutes, or a
young child interacting with a smart
device like Alexa in the home, the
internet is becoming increasingly
available to very young children.
“Some adults don’t accept that
you necessarily need to start this
education with children this young,
so we want to dispel some of those
myths and really illustrate it is
important to begin education around
these topics at a young age.
“We need to begin to instil some
critical reflection in children about
their technology use in ways that are
engaging and fun,” he said.
Common Sense Media
“For the first component of the study,
we’ll be trialling a version of Common
Sense Media’s digital citizenship
curriculum in 15 primary schools
with children from Prep to Year 6,”
Professor Dezuanni said.
“We also plan to develop and trial a
version of that curriculum and create
lessons using the principles of playbased learning in several kindergarten
settings with three and four-year-olds,”
he said.
Professor Dezuanni said the
Common Sense Media curriculum

was one of the world’s leading digital
citizenship curriculums, developed in
collaboration with education experts
from Harvard University.
“Although there is no researchapproved digital curriculum being
taught in Australian schools, the
Common Sense curriculum is a really
fantastic one,” he said.
“It’s been well tested and trialled
in the US and we’re really confident
it’s a high-quality program but
it’s obviously aligned to the US
curriculum, so we’re looking to
localise it to an Australian context.”
Balance, privacy and critical thinking
There are some vital concepts related
to online safety and digital citizenship
which Professor Dezuanni said should
be taught to young children. These
will be a focus of the trial.
“There is a kind of progression you
can take children through, so one of
the first concepts that’s important for
very young children is the notion of
balance, having a balance of screen
time and other activities,” he said.
“For instance, early childhood
education staff can start to have that
conversation, asking a child, ‘have
you been on the iPad for too long?’
and limiting screen time to reinforce
balance in life.”
Professor Dezuanni said adults can
have discussions with very young
children about truth and accuracy too.

Another concept the researchers say
is important to introduce children to
is online privacy.
“We need younger children to
understand the importance of
privacy and that you don’t share your
information with anyone,” Professor
Dezuanni said.
“Again, you can probably only have
so much success around that with
a three-year-old, but it’s important
to begin to help very young children
understand that the information they
give to other people matters and that
they should only be sharing private
information with certain people.”

“Obviously, it must be age
appropriate, but you can have a
conversation with a three or
four-year-old about whether
something is imaginary or true.
“You’re not going to use terms
like fake news and misinformation,
but you can start to get children to
think about accuracy, reality and
imagination as related concepts.
“If an animated television show is
set on another planet, you can talk to
the child about how that place is an

imaginary world and it’s not actually a
real world.
“Some research suggests children
of that age do find it difficult to
distinguish between reality and
imagination; nonetheless, you can
have the conversation.
“It doesn’t have to be robust
discussion, but it’s about starting
to orient children to that process
of questioning and thinking about
media, not just consuming it,”
Professor Dezuanni said.

Argument for eSafety education
Professor Dezuanni said given
children were taught every day
about road safety and safety around
swimming pools, it made sense to
also teach them about the basic
concepts around online safety.
“My colleague, Professor Susan
Edwards from Australian Catholic
University (ACU), is one of the world’s
leading researchers in relation to very
young children and online safety. She
has done significant work in this area,”
he said.
“She would argue the importance
of helping children at that age to
understand just what the internet is.
“It’s difficult to conceptualise
or to make concrete the idea of
the internet, therefore some of
the challenges of the internet are
complex to deal with because it’s
difficult for young children to grasp
what it is.
“If we talk about road safety, it’s
easy enough to point out to a child
that a car might run you over; if you’re
next to a road and you can see cars
driving past, obviously don’t walk in
front of the car.
“When discussing the internet, a
small child is going to have a hard
time visualising that, so Susan has
done some wonderful things to
communicate abstract concepts so
children can understand.”
One activity Professor Edwards
developed with the Alannah and
Madeline Foundation involves using
blocks tied with strings connecting
to other blocks and strings, to help
children understand and visualise the
internet.
“Approaches like this can be a really
effective way to capture a concept
for children, help them understand
the different points of connection
and demonstrate that people can be
connected at different points by using
the string,” he said.
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Focus on PD a priority
Upskilling early childhood education
staff to deliver quality digital
citizenship education to young
children is a major focus for the
research team.
“There is absolutely a need for
greater PD for teachers regarding
online safety,” Professor Dezuanni
said.
“We’ve heard time and time again
that one of the barriers to this
occurring, in both the early years
and primary school settings, is that
even if teachers think it’s important,
they haven’t been properly trained
to implement this knowledge, so an
objective is to deliver professional
development.
“In the kindergarten context, it’ll
be a very collaborative process, with
the research team actually helping codesign the curriculum with teachers.
“It’s as much about co-designing
these activities with the teachers so
that part of the PD is collaborating with
staff and asking ‘what would this look
like in your setting and how can we
design something together that might
be appropriate for your students?’
“When the time comes, we’ll
be surveying and interviewing
the teachers who implement the
curriculum to get their feedback and
record direct observations of the
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students undertaking that learning,
which will include collecting data to
determine what seems to work with
children of that age.

“Obviously, it
must be age
appropriate, but
you can have a
conversation
with a three or
four-year-old
about whether
something
is imaginary
or true.”
“The goal is to continue to develop
and contribute new resources and
knowledge about how to engage a
play-based curriculum and empower
early childhood education staff to
teach it,” he said.

Existing resources available
Professor Dezuanni emphasised there
are already several great resources
freely available for early childhood
education staff to access to increase
their knowledge about online safety.
“The Playing IT Safe resources
developed by the Alannah and
Madeline Foundation with the
Australian Federal Police are excellent,
so I’d certainly recommend those,”
he said.
“Any teacher, whether they’re
part of our trial or not, can visit the
Common Sense Education website
to download the digital citizenship
curriculum lessons to implement in
their classrooms.
“There are videos to support the
implementation so teachers can
do some self-training with those
materials.
“Further, the Australian Research
Council’s Centre of Excellence for the
Digital Child produces outstanding
media and communication research,
which is published on their website,”
he said.
For more information
• commonsense.org/education/
digital-citizenship
• playingitsafe.org.au
• digitalchild.org.au

Nature teaches children
to fend for themselves

When Marnie Omeragic first started teaching at Concord
West Rhodes Preschool 31 years ago, it was mainly
surrounded by bush, Sue Osborne writes.
The building has stayed the same, but this north-west
Sydney suburb has developed into a sea of high-rise
apartments, with a large shopping centre and a
business park.
Luckily, the preschool backs onto a park run by Canada
Bay Council, and Marnie, now the Director, has used this as
an inspiration to develop a curriculum with an emphasis
on nature-based play and therapy, respect for country and
sustainability.
Some years ago, Marnie noticed that many families from
the apartment blocks were carrying their children into
preschool or wheeling them in prams. Some children “sat
with their mouths opened waiting to be fed” and didn’t
have the core strength to stay seated on a chair.
She observed many had advanced academic skills,
having played numeracy and literacy games on iPads
or other technology, but their play skills and self-care
abilities were limited.
She decided on a proactive curriculum of nature play,
where the children had opportunities to climb trees,
balance on logs, clamber on uneven ground, spin, twist,
skip and build up their proprioceptive skills.
Rocks, timber, pebbles, plants and other natural items
adorn the centre outside and inside – although the
recent wet weather has meant some items have had to be
removed due to mould.
Nature versus plastics
“You can do occupational therapy in a room full of plastic
equipment, or you can build up your skills in a natural
environment. We wanted to give the children the chance to
do that,” Marnie said.

The long-term staff at the preschool are well versed in
the culture of sustainability and incorporating Indigenous
perspectives, even when there are no Indigenous staff or
families at the centre.
“Our journey with sustainability and Indigenous
perspectives has been going on since the Early Years
Learning Framework was introduced,” Marnie said.
As well as all the usual practices such as worm farms, a
veggie garden, bush tucker garden, composting bins and
solar panels, the preschool encourages the children to
lose their fear of ‘creepy crawlies’ by having regular visits
from animal wranglers with insects and lizards.
“Instead of thinking ‘that is something to be squashed’
we can encourage the children to get curious and
ultimately respect the creatures,” Marnie said.
Linking into community events such as Clean Up
Australia Day, World Water Day and Harmony Day, the
preschool makes the most of the park to its rear, taking
the children out to explore, looking at where wastewater
goes and picking up rubbish.
Talking about the preschool being on Wangal land,
reminding the children that before all the apartments and
shops someone else lived there, enhances respect for
country, Marnie said.
“Our demographic is very multicultural, but even the
children with limited English relate to these Indigenous
perspectives.”
A few years ago, Canada Bay Council created a five
senses garden, designed to appeal to all ages and abilities,
in the park just behind the centre, and the preschool
provided feedback on what it should be like.
“That is somewhere the children love to go, it’s like an
extension of our grounds. It’s all about intentional nature
play for wellbeing and therapy,” Marnie said.
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NSW/ACT IEU Environment
Grant winner

Cawongla Playhouse
Community Preschool

Paying
respects
to the
land
Director Stephen Gallen receives
his Environment Grant from
IEU Organiser Richard Ryan
Cawongla Playhouse Community
Preschool won the 2021 NSW/
ACT IEU Environment Grant for
its project to revitalise a large,
degraded back paddock.
The preschool sits on Crown
land, and the paddock has been
fenced off and idle for many years,
requiring regular slashing to reduce
the fire hazard and risk from
dangerous snakes.
With children involved in every
stage of the process, the proposal
is to design, plant and build an
orchard, bush tucker/kitchen
garden, chook run, nature walk and
native vegetation forest.
Director Stephen Gallen said
recent flooding affecting the
preschool (see p12) has set the
project back. The nearest Bunnings
(40km away) is out of action, as
are garden centres and trades and
service providers.
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“We had planned to do this
project slowly and thoughtfully, with
the children involved every step of
the way,” Stephen said.
“We might have to work a bit more
intensely now, but we still hope
to get positive outcomes from this
work.
“We’ve been talking to the
children a lot about respect for
Country, and Indigenous knowledge.
“Learning about paying respect to
the land and respecting the Elders,
it ties in with the flood and fires
we’ve been experiencing lately.
“We can talk about why we need
to do this work, how it’s about
restoring Country, so these disasters
can be averted in the future.
“We can show how planting trees
can divert and absorb water, for
example. We can explain why we
need to listen to what the local mob
has been telling us.

“The floods might have changed
the flavour of it a bit but it’s still a
rich learning project that works on a
lot of different levels.
“We have a group of skilled,
committed parents who can offer
labour and expertise (carpenters,
builders, a permaculture expert, and
a bush regenerator, among others).
“The process promotes children’s
learning across all the EYLF
outcomes. Most of the project will be
self-sustaining or sustained through
usual preschool daily operations
(kitchen garden/chook run).
“There are lots of sensible,
practical reasons to do this project.
It’s all about finding a balance and
taking responsibility for Country.”

NSW/ACT IEU Environment
Grant winner

Integricare Preschool

Garden
transformation
built on local
knowledge
Director Belinda Adair receives
her Environment Grant from IEU
Organiser Lubna Haddad
Integricare Preschool Pendle Hill Director Belinda
Adair tells Bedrock about winning the 2021 IEU
Environment Grant.
Q. What sparked your application for the grant?
A. Our garden is situated on a causeway and during
periods of heavy rain, the water causes the soil and
garden bed to erode, leaching the nutrients from the
soil which affects what plants can be grown.
Our project involved the installation of two garden
beds with solid edging to prevent the soil from eroding.
To replenish the soil nutrients, we purchased a sub-pod
and filled the garden beds with a soil mix specifically
designed for Australian natives.
Our preschool has a keen interest in learning
about First People’s culture including the Dharug
people’s knowledge of local plants and their uses. We
researched bush tucker plants local to the Cumberland
region and investigated how these plants were used
by the Dharug people. We selected and planted bush
tucker plants endemic to the Dharug region.
Q. How will developing your garden beds benefit
children and teachers at the centre?
A. The sub-pod combines composting with a worm
farm and enables the children to see their food waste
transformed into nutritious fertiliser which is used to
feed the soil and the plants.
The planting of the bush tucker plants enables us to
learn about the local Indigenous culture and talk with
children about how First Peoples utilised these plants.
It provides the opportunity for educators and children
to use these plants according to local Indigenous ways
of knowing.

Halfway through construction of our project, we
encountered 2–3 weeks of heavy rain and some flooding
of the playground area. The huge amount of rain led to
one area in the garden being plagued with mosquitoes.
NSW Health issued a warning to the public regarding
mosquitoes and the Japanese encephalitis virus. As
a team, we looked at ways of reducing the number
of mosquitoes in the environment and decided to
place the other garden bed where the mosquitoes are,
and to plant a variety of mosquito repellent plants
as a means of combatting them. The provision of a
mosquito repellent garden reduces the risk of infection
by mosquitoes and improves health and wellbeing
outcomes for children, educators and the community.
Q. Does the grant help you develop links with your
families and the wider community?
A. All materials for our project were sourced from
local businesses in our community. Families were
involved in assisting with the construction and filling of
the garden bed. Bush tucker plants were obtained from
Cumberland State Forest which provided a range of
bush tucker plants endemic to the region. An educator
liaised with the horticulturalist at Cumberland State
Forest and provided valuable information about the
bush tucker plants, which enabled us to make an
informed decision on the best plants for our preschool.
Q. Any other information we should know about?
A. We are still completing our project with the
mosquito repellent garden about to be installed. We
have decided to make further improvements and are
looking at obtaining the services of former preschool
parents who are landscapers to assist us.
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After the
NSW floods:

The road to
recovery
Unity in the face of adversity has
been key to dealing with the flooding
which devastated the northern rivers
area of NSW in late February, Sue
Osborne writes.
Local preschools and early
childhood education and care centres
from communities all over Australia,
as well as the broader community,
banded together to help those hit by
flooding.
In April, thanks to pressure from the
Northern Rivers Preschool Alliance,
supported by the NSW/ACT IEU Branch,
NSW Education Minister Sarah Mitchell
announced additional funding
for flood affected early education
services.
The Northern Rivers Preschool
Alliance, coordinated by Clunes
Preschool Director and IEU Early
Childhood Services Council member
Melinda Gambley, set up a GoFundMe
page appealing for financial support
for rebuilding and replacement of lost
equipment and resources.
The Alliance is a not-for-profit
organisation representing 42 statefunded preschools on the far north
coast, from Grafton in the south,
Tweed in the north and west to
Tabulam.
“We knew the first flood was coming,
I’d already made the decision to close
our preschool as I knew most of my
staff would be flooded out – but we
had no indication of the scale of what
was to come,” Melinda said.
“I had been up early checking the
river heights and could see it was
going to be big – I contacted my staff
and friends who lived in low lying
areas to see if they were okay.
“It was truly shocking to see (in
real time thanks to social media) the
cries for help from people and the
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emergency services overwhelmed and
unable to assist.
“I’ve lived here for over 25 years
now, so I knew that several of
our Lismore preschools would be
seriously damaged and that the
downstream communities of Coraki,
Ballina and Woodburn would be next.
“Not only that, many educators, staff
and families would have lost their
own homes.
“The early childhood community here
in the northern rivers is close; we have
a strong network of preschools through
the Northern Rivers Preschool Alliance
and a long history of collaborating and
advocating for each other.
“I was in the fortunate position that
both my home and preschool were
unaffected, but these people are my
long-time colleagues and friends, I’ve
worked in some of the preschools,
and I know a lot of the communities
and families.
“I contacted Kate Scanlan, the
Director of Dunoon Preschool and
Alliance President. We were both
desperate to do something. We got
our heads together and set up the
GoFundMe and, with the support of
the Alliance and the team at Koori
Curriculum, began to manage this
and some other practical support for
preschools and local children.
“Around the same time, I wrote to
Education Minister Sarah Mitchell, as
I could see the impact was going to
be huge.
“The wheels in the Department
turn excruciatingly slowly and it
took several weeks to get any action;
preschool directors, staff and families
were left to manage the absolute
devastation themselves.
“The toll on these people was, and
continues to be, huge. On top of the

challenges of the past two years, they
are just about at breaking point, and
they somehow struggle on.
“The recovery of our preschools
will be slow and long. There is no
one here who is untouched by these
events; the devastation is widespread
and ongoing, and we are already
seeing the heartbreaking impacts of
homelessness and trauma on our
children and our educators.
“While the Minister has visited
several times and has announced
some funding and support, it’s not
enough. While the initial counselling
supports are great, they are shortterm and need to be extended beyond
the end of April.
“We’ve been so grateful for the
support of our fellow educators and
centres around NSW, but I just really
hope the teachers, educators and
children are not forgotten by the
government and the people of NSW.”
The IEU wrote to Mitchell in late
March to support the Alliance’s pleas.
The letter said in part:
“These teachers have been actively
involved in securing assistance for
the clean-up, repair and relocation of
their services so they can continue to
provide quality education and care.
“The families rely on the preschools
to provide care for their children while
they attempt to rebuild their lives. The
children need the security and routine
from their trusted educators to enable
them to recover from the trauma
of this disaster in a caring, familiar
environment.
“The IEU urges you as Minister and
your department to urgently direct
adequate resources to support these
teachers and their colleagues to
rebuild their early education services.
Currently these services are relying on
volunteers for cleaning and donations
of resources to enable them to
operate.
“The union is concerned about
the ongoing effect this disaster will
have on these teachers, particularly
regarding burnout and fatigue which
will exacerbate the current teacher
shortages. We believe that teachers
should have access to funded
counselling, if they request it, to be
able to continue to perform their jobs
in this difficult situation.”
On 5 April, Mitchell announced a
package including $9.5 million for
psychology and counselling for school
and early childhood staff and trauma
training so they can support students,
and $9 million to help ECEC services
rebuild.

Lismore Preschool families
get together after the flood

Lismore Preschool

The Lismore Preschool team said
support from the Northern Rivers
Preschool Alliance was a great help
in directing the offers of equipment
and money.
The amazing response of the local
community – which not only carried
out heroic rescues at the height of the
flooding, but has done an amazing
clean-up – also lifted their spirits.
Lismore Preschool was inundated
up to its roof. A new structure built
to withstand a one-in-200-year flood
was submerged. All the preschool’s
learning and teacher resources,
furniture and books collected over
many years, were lost.
The team are drawing on their
experience of the 2017 flooding, their
knowledge of their families and
children and their core strengths and
stability to develop a careful recovery
plan for the children.
They are also supporting each other,
with all staff impacted in one way or
another, some educators also losing
their own homes and belongings.
Soon after the floods, the preschool
organised a get together at a local
park for staff and families (pictured).
“This event was extremely popular,
with families enthusiastic about
getting together and having the
opportunity to experience some sense

“The families rely
on the preschools to
provide care for their
children while they
attempt to rebuild
their lives.”

of normality and reconnect with staff
and each other,” Educational Leader
Lynette Funnell said.
The preschool will re-open soon
in a demountable in the grounds of
Lismore Public School. Nominated
Supervisor Alexis Smith said the
Department of Education had acted
quickly to find them a new home.
In the longer term, they will look to
repair and renovate their preschool
once again.
Alexis said they contacted all their
families individually, prioritising those
more vulnerable or from areas that
experienced the worst inundation to
return to preschool in a temporary
classroom at Lismore Public School.
This allowed for approximately 70
families to return one day per week,
with all families then able to return
when the preschool moved into the
newly arrived demountable classroom
for the start of Term 2.
“We recognise there will be a lot of
trauma. Some of our children had to
be rescued from rooftops and attics,”
Alexis said.
Lynette said listening to the children
would be a priority, as would looking
for opportunities to utilise resources
that address the children’s needs,
including liaising with other local
organisations that can offer physical

and emotional support.
“We know from 2017 that it can
be many weeks or months before
some children can display their
real emotions. This can include role
playing whenever it starts raining,
with children talking a lot about the
flooding.
“We must provide opportunities for
these experiences to play out as one
way for them to help work through
their trauma; being able to talk about
the flooding in ways they wish, to
help them make some sense of their
experiences and even relive them if
they need to.
“We’ll be looking at support such as
play-based therapy, being as creative
and adaptive as we can,” Lynette said.
It has also been acknowledged that
the staff team will need to look out
for each other as well as the children.
However, Lynette said the team is
strong and stable and the preschool
is run with a focus on whole centre
support, including providing for overratio staffing levels, which in turn will
help with individual needs.
Alexis said: “Everyone has a voice
here; every idea is valid. I think that
helps keep us together, as well as our
good conditions.”
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Cawongla Preschool
Families have been going through
hell and high water, literally, to reach
Cawongla Playhouse Community
Preschool and restore a sense of
normalcy and security to their
children.
Cawongla is about 30km north
of Lismore and was one of the few
preschools on the northern rivers
not to be inundated during the
March flooding. While its staff and
families were mercifully spared total
inundation of their homes, many were
cut off for days, with landslides and
collapsed roads a feature of the area.
Director Stephen Gallen was cut off
for a week and had to have his car
towed to higher ground by a tractor.
Each day he hiked across landslides to
reach his car and drive to preschool.
He said many families were
prepared to endure similar difficulties
to take their children to preschool
every day. They welcomed the chance
to reassure their children that life was
going to go on as it had before.
“In the first weeks back, we talked
to their children about their concerns.
One girl asked us in the afternoon,
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Cawongla
Preschool
children have
been exploring
water flows
and landslides
to make sense
of their recent
experiences

when it started raining, if her mum was
going to get flooded,” Stephen said.
“We answered that question honestly
and explained that in this case it was
just a shower,” Stephen said.
“We did a lot of work with water,
dirt and sand. The children were
fascinated by landslides and so we
used the sandpit to dig channels and
show them how water flows and how
landslides work.
“One child spent his weekend
digging a trench around the house
with his father and grandfather,
and when he came to preschool on
Monday we were digging trenches in
the garden.
“There’s a strong storytelling
component to our program – oral
storytelling, not just books – so we
told children stories about other
children having to climb out the
window and being rescued by boats.
“All the stories ended positively with
a lot of affirmation around resilience
and strength. We were trying to allow
the children to face their concerns,
ask questions and deal with their
anxieties.

“The flooding was a big part of their
experience so we didn’t want to push
it aside. We wanted to give them the
chance to talk it through in a calm
way and provide connections.”
Stephen said a month after the
main flood there was a mixture of
resilience, strength, and trauma on
display, although the persistent rain
was making the recovery process
harder.
IEU support
NSW/ACT IEU Organiser Tina Smith
said members should not neglect
their own mental health while they
try to recover from the flooding,
and should remember that their
workplace entitlements still apply,
even during this difficult time.
Contact your union for advice
about emergency disaster leave,
personal leave entitlements or
other matters.
To support the Northern Rivers
Preschool Alliance appeal, see:
www.gofundme.com/f/supportcommunity-preschools-after-thefloods

Australians have endured a tumultuous few years, with
bushfires, floods and a global pandemic. Emily Campbell
investigates how we ensure young children feel protected
and safe amidst disruption, trauma and uncertainty.
Such events are difficult for grown adults to grapple with
and disaster fatigue is widespread and ongoing.
Dr Judith Howard, a behaviour support specialist
and Associate Professor at Queensland University of
Technology (QUT) Faculty of Education, is a leader in
trauma-aware education.
She said sudden changes to routine, fears about health
and financial worries can cause anxiety for very young
children, not just adults.
“Young children feel anxiety just like older children and
adults, but often their main source of support to process
this anxiety is through the adults with whom they are
close,” Dr Howard said.
“Children of this age pick up on the emotional and
anxiety-related signals from adults including teachers,
parents, carers and others around them.
“This means if adults are physically or emotionally
absent, young children will struggle to process difficult
emotions on their own.
“If adults are expressing fear, emotional dysregulation

or are not coping, it will be difficult for young children to
process their emotions in a helpful and effective way.”
Being present
Dr Howard said when adults express unconditional care
and support for young children and continue to be present
and responsive despite the worrying circumstances
surrounding them, children can cope far better.
“This is not an easy job for adults who have significant
and valid reasons for feeling the emotions they are
feeling,” she said.
“It takes a sincere effort to prioritise the support and
wellbeing of young children, no matter what else is going on.
“We have seen recent examples of this in Ukraine, where
isolated, harmed and terrified adults are holding, rocking,
and playing with their little ones.
“These parents are experiencing an innate response to
protect their young children from not only the very real
physical harm of the war, but also the emotional harm
associated with the terror of the war.”
Early interactions impact development
Dr Howard explained it is important to remember much of
the rapid neural development from birth and throughout
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early childhood occurs as a response to interactions with
adults such as caregivers and early childhood education
teachers.
“This interactive process forms the foundation of human
attachment, which develops and matures throughout life
to assist with all relationships and to build resilience when
tough times occur.
“However, when a child’s physical environment is
frightening and their relational environment is nonsupportive or harmful, there can be a tragic impact on the
development and future functioning of the child’s nervous
system and brain.”
Dr Howard said children can be negatively impacted
if access to warm and supportive adult attention is
unpredictable or absent.
“How early childhood education teachers and assistants
engage with very young children who have experienced
trauma is vital.
“Although this very rapid period of neural development
leaves these children vulnerable to the impacts of trauma,
there is also a wonderful window of opportunity for the
work of early childhood education staff to help remediate
this impact.”
Discussing difficult topics
Early childhood education teachers and assistants may
be noticing emotional and behavioural changes in young
children during stressful events.
Dr Howard said it is completely normal for children of
kindergarten age to be inquisitive and have questions,
because they are old enough to know something important
is going on and that it is perhaps upsetting or worrying the
adults around them.
According to Dr Howard, the best approach to answering
children’s questions is to provide short and simple
responses, then encourage them to move on and continue
playing, learning and engaging in relationships.
“At this age, they do not need to know too much detail
about the problem. That is the job of adults who are there
to nurture and protect them,” Dr Howard said
“Simply put – you need to provide an honest response
that is calmly delivered and that is backed up with
reassuring comments that the harmful event will
eventually cease and that the child is safe and cared for.
“Don’t dwell on any conversation about harmful events,
but rather respond and then move on to activities that
are enjoyable and somewhat distract the child from any
concerns they might be experiencing.
“However, if the child’s experience includes grief and
loss of a loved one, early childhood education staff need
to provide the time and space for the child to be sad and
to support them during this time.
“You can still include play, craft and activities during
this time, but in a way that helps them to process their
sadness.
“In some circumstances, children will need information
that is important to keep them safe from harm, so adults
need to consider what is the least harmful amount and
type of information they can communicate to young
children, to achieve this goal.”
Dr Howard said early childhood education teachers
should limit children’s access to news coverage and
screen time online to prevent exposure to mature and
confronting content.
“Early childhood education teachers need to consider
the age or stage of development, because there’s no good
reason to load the worries of the world on young children.”
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Dr Judith Howard
Photo: courtesy Queensland
University of Technology (QUT)

Trauma experiences differ
According to Dr Howard, children, like adults, process the
experience of trauma in very individual ways.
“One child might experience a minor event or hear
about a disaster but not experience it directly, and this can
still lead to them becoming terrified to the extent that it
impacts on their wellbeing,” she said.
“Another child might experience a disaster directly, but it
may not have such a devastating effect on their wellbeing.
“Early childhood education professionals should never
assume a traumatic event will be experienced by individual
children in the same way, or to the same degree.
“Rather, they need to take heed of how individual
children are coping or not coping and respond
accordingly.”
Dr Howard said what makes a difference is the quality and
consistency of adult care and support surrounding the child.
“Children who lack this, or who are experiencing harm
at home, may not have the capacity to cope with extra
adversity, so it’s even more important early childhood
education staff provide the secure base and safe haven
these children need,” she said.
Importance of comfort and play
Anxiety can manifest differently in each child but there are
some signs to look out for to identify children who are not
coping.
“In simple terms, you need to look out for behaviours

that fit into the ‘fight’, ‘flight’, or ‘freeze’ categories,”
Dr Howard said.
“During severe emotional dysregulation, parts of the
brain that manage these responses become very active.
“There is no one-size-fits-all approach to helping
children experiencing anxiety because of current events,”
Dr Howard said.
“However, there are three categories of strategies to
consider and early childhood education staff can use
their creative and professional judgement to do this.”
Those three categories are:
• strategies to help the child perceive they are safe
• strategies to engage the child purposefully and
repeatedly with relationships, and
• strategies to help children to develop their skills for
emotional regulation.
“Children need repeated reminders that the people they
are with, and the environments they are in, are safe.
“For children who are experiencing anxiety, the
importance of play cannot be underestimated, as the
interactions between adults and children during play
stimulates the biochemistry of attachment and important
neural development.”
Helpful resources
There are many free resources which early childhood
education staff can use to help children make sense of

traumatic events and develop resilience.
Dr Howard said the Birdie’s Tree picture book series
produced by Dr Andrea Baldwin from the Queensland Centre
for Perinatal and Infant Mental Health, is a wonderful resource.
“The story books, therapeutic games, support materials
and activities feature the recurring character Birdie and
are effective tools for early childhood education staff to
help young children work through scary experiences and
big feelings.
“One of the best sources of information, science and
helpful resources is the Harvard Centre on the Developing
Child, which has developed a huge range of free
resources to help parents and early childhood education
professionals.”
Dr Howard believes employers should invest more
in professional development (PD) so early childhood
education staff can gain a thorough understanding of how
trauma impacts children.
“Research is showing that training staff to understand
what trauma is, how it impacts child development, and
how to address this via the daily practice of staff, is a costeffective and critical investment in children.
“Such training also can enhance the personal and
professional wellbeing of the staff themselves, because
they can feel confident in their work to develop early
brains and nervous systems, which are the foundations for
later schooling, health and wellbeing and life functioning.”
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Queensland
government’s funding
reforms secure the
sector’s future
Major investment by the Queensland
Government into early childhood
education will bring much needed
certainty and viability and set a
benchmark for other state and
territory governments to step up
and implement a similar policy,
Emily Campbell writes.
The funding announcement
made earlier this year will see annual
investment in kindergarten increase
from $130 million to $211 million
per year.
This means more than $1 billion
will go into Queensland kindergarten
services over the next five years, with
ongoing funding after that.
This new funding not only ensures
the viability of the sector but means
employers no longer have excuses
to avoid enhancing the wages and
conditions for early childhood
education employees.

Key funding facts
IEU-QNT Branch Secretary Terry Burke
said the funding announcement
was one of the most significant
developments for Queensland’s early
childhood education sector in a
decade.
“The new funding reforms will go
a long way to addressing many of
the issues raised by our members
regarding the viability of the sector,”
Mr Burke said.
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Over the next five years the reforms
will see:
• $33 million to expand Kindy
Uplift from 400 to 930 services
• $38.5 million to help remote and
regional services attract and retain
early childhood teachers
• $95 million in support for families
with children who have a disability
• more than 40,000 children will
receive reduced fees, 14,000 of
which are to receive free
kindergarten; and
• a total investment from 2023-24
of $307 million – a 60% increase
($81 million plus indexation for each
of the five years).
The funding, which will be provided
for community kindergartens and long
day care centres, will be implemented
from the start of 2023.
Affordability for families
A key goal of the new approach to
funding will aim to keep kindergarten
affordable, with new targeted
subsidies for families attending
community kindergarten and long day
care in a bid to reduce out-of-pocket
costs for vulnerable, low and middleincome families.
Under the new funding model, the
government estimates over 40,000
Queensland children will benefit
from discounted kindergarten, with

around 14,000 children able to access
kindergarten entirely free of charge.
Mr Burke said it was positive that a
sizeable group of Queensland children
will now have access to reduced or
no-cost early childhood education
programs, a vital recognition of the
importance of the early childhood
education sector.
“Our members have directly
advocated for all levels of government
to acknowledge the importance of
quality early childhood education
and the need to attract and retain
qualified teachers and assistants as
the main driver of quality education.
“Increasing access to kindergarten
for vulnerable families and
committing to ongoing long-term
funding will allow centres to employ
staff long-term, provide further
professional development and
training to upskill staff, and increase
job security for our members,” he said.
Regional and remote community
benefits
A large portion of the funding is being
allocated to kindergartens in remote
and regional areas of Queensland, in
a bid to attract and maintain skilled
staff to parts of the state facing
staffing shortages.
IEU-QNT Branch Executive
Representative for the sector Jenny
Finlay, who is the Director of Borilla

Community Kindergarten in Emerald,
said the increase in funding will
ensure equitable access to quality
early childhood education for regional
communities.
“It’s a really big issue for regional
and remote services to attract and
retain qualified staff compared to
metropolitan areas, and children in
these areas deserve good teachers
too,” Jenny said.
“Increased funding and an
expansion of the Kindy Uplift pilot
program from 400 to 930 community
kindergartens and long day care kindy
programs will ensure more children
will be on track developmentally
because they’ll have access to a
quality early childhood education
program before beginning school.”
Jenny said the additional funding
would improve teachers and assistant
wellbeing by giving staff access to
ongoing PD and a greater depth of
knowledge to deal with the increasing
complexities of roles.
“In a complex, triple-sized unit like
my centre, where we have many First
Nations children, children with English
as an Additional Language or Dialect
(EALD) and vulnerable low-income
families, this will help improve staff
longevity in the sector,” she said.
Addressing pressure points
The new funding initiatives
fundamentally go towards addressing
the key pressure points which have
threatened the viability of the sector
in Queensland, particularly for
community kindergartens.
“Such pressure points have been
well identified by both our union’s
advocacy and raised by employer
groups,” Mr Burke said.
An important and immediate
challenge for our union now is to hold
employers to account and demand

this funding is spent wisely.
“This new funding commitment
means many of the conditions and
enhancements early childhood
members have been advocating for
are absolutely affordable and within
reason,” Mr Burke said.
“Employers can no longer use the
excuse of not being able to afford
professional wages and conditions.
“It’s time for early childhood
members in Queensland to take
advantage of the new funding by
collectively uniting to demand
enhanced conditions and pay
consistent with teachers in primary
and secondary schools.
Professional respect
“Early childhood teachers and
assistants knew the value of joining
the IEU back in 1980 because they
knew that professional recognition
and respect would only come through
union-negotiated professional wages
and conditions.
“Kindergarten teachers are
professionals who deserve professional
rates of pay and respect, and quality
early childhood education makes a
hugely positive difference to children’s
ongoing learning and development.
“Our experienced kindergarten
teachers also deserve long-overdue
access to advanced classifications
such as Highly Accomplished and
Lead Teacher status which are
available in primary and secondary
schools.”
Acknowledging the importance of ECE
The new funding is vital recognition of
the early childhood education sector’s
importance and the Queensland
Government has set an example the
Federal Government, and all state and
territory governments, should follow.
“Our members know firsthand

the value of access to quality early
childhood education in terms of setting
children up for the best and brightest
possible future,” Mr Burke said.
”As unionists and education
professionals, we must ensure this
precious new funding improves and
maximises the viability of the sector.
“Part of that is campaigning for
enhanced remuneration and working
conditions, access to ongoing
professional development and secure
jobs,” he said.
Wider implications for other states
The Queensland Government’s funding
commitment sets a new benchmark in
recognition of the importance of the
early childhood education sector.
This is important for all states
and puts onus on the NSW and ACT
Governments, which have the capacity
to implement funding arrangements
that would benefit early childhood
education staff and improve the sector.
If the NSW and ACT Governments
adopted a similar funding model, it
would go a long way towards easing
the burdens impacting teachers and
assistants in these states.
Stress, burnout and the attraction
and retention of qualified early
childhood education staff are issues
plaguing all Australian states and
territories.
Early childhood education members
in NSW and the ACT must now
unite, step up and demand their
governments follow the example
of Queensland. Collectively, all IEU
branches must continue our campaign
calling on the Federal Government
to permanently fund preschools and
kindergartens through Universal
Access funding, to provide certainty
for the sector.
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How to embed
Indigenous knowledge
and STEM into programs
IEU member and Evans Head Educational Leader Cath
Gillespie has contributed a chapter to a new book,
Educator Yarns. She tells us about it here.
Educator Yarns is a collection of stories collated by
Aboriginal Early Childhood Consultant and Director of
Koori Curriculum Jessica Staines.
Jess works tirelessly for the early childhood sector,
enabling educators and teachers to feel confident
embedding Aboriginal and Torres Strait Islander
Perspectives into their programs.
I became involved in the project after my colleague,
Bandjalang Custodian and Language holder Kirby Barker,
and I were asked to present at the 2020 Aboriginal STEM
summit – an online summit that captured how early
childhood educators and services were embedding
Indigenous knowledge and STEM into their programs.
Evans Head Community Preschool, where I have been
an Educator, Teacher and Educational leader for almost 14
years, is located in the sleepy coastal village of Evans Head
in the northern rivers of NSW.
Our service has been caring
for and educating children in our
community for almost 50 years,
and we have a sister service in the
neighbouring village of Woodburn.
You may be familiar with our
community as we have been
devastated by the recent flood
events of the northern rivers of NSW,
our preschool being flooded for the
second time in five years.
In 2019 and 2020 our community
was again at the mercy of mother
nature as terrible bushfires saw
many of our families’ and colleagues’
homes, properties and livelihoods
lost.
Now, more than ever, we need to listen to the wisdom
of the traditional owners of our countries to heal the land
and waterways. As educators, we believe we can make a
difference to the next generation to become advocates for
sustainability and climate change.
Part of our preschool’s philosophy states, “Children
have the right to inherit a world that is sustainable and to
experience awe and wonder in that world. A connection
with nature and the rhythms of our seasons, the feel
of grass underfoot, the sun on our face and breathing
fresh air are essential for everyone’s development and
wellbeing, as well as for the future of our planet. Through
action and critical reflection, we collaborate to make our
world a better place.”
It is with this in mind we have chosen to embed the
works of Dr Claire Warden’s Nature Pedagogy and Ann

Pelo’s work on a Pedagogy for the Ecology.
We wish for children to develop an ecological identity,
as they will be the caretakers of this planet. They will need
to be creative and innovative thinkers to solve problems.
We wish for them to love nature, not to ‘other’ it, but to be
part of it.
We wish this for future generations to come, to be
custodians of the land and to advocate for it.
Pelo says, “This is what I want for children: a sensual,
emotional, and conscious connection to place; the sure,
sweet knowledge of earth, air, sky. As a teacher, I want to
foster in children an ecological identity, one that shapes
them as surely as their cultural and social identities. I
believe that this ecological identity, born in a particular
place, opens children to a broader connection with the
earth; love for a specific place makes possible love for
other places. An ecological identity allows us to experience
the earth as our home ground and leaves us determined
to live in an honourable relationship with our planet”.
With this in mind, we developed a
nature classroom in a stunning bush
setting on the grounds of our local
K-12 school.
We aspire to reconciliation and
have worked hard to develop
relationships we have with Elders
and the Minyumai Rangers. These
relationships add an authentic layer
of Indigenous knowledge to the
program.
We acknowledge that Aboriginal
people were the first scientists,
the first to use technology, the
first engineers and the first
mathematicians.
It became apparent quite quickly
that this space and learning
encompassed the four pillars of STEM: Science, Technology,
Engineering and Maths. We didn’t plan STEM experiences
there; we didn’t need to; it was already there in every
part of learning, every experience. Dr Claire Warden says,
“Nature is at the root of all science”. I wholeheartedly
agree with this statement.
Taking from what we were observing beyond the
preschool fence, we used the resources and lessons of
our custodians to redefine how bush tucker is used within
our service back inside the fence. We use bush tucker as a
tool to teach from, it is all STEM, or STEIM, with Indigenous
knowledges being the linchpin.
We are guided by the Bandjalang seasons calendar
developed by the Minyumai Rangers to expand our
knowledge of the interconnection of people, plants,
animals and sky. This calendar is a tool we use to teach

“It is now, more
than ever, we
need to listen to
the wisdom of the
traditional owners
of our countries to
heal the land and
waterways.”
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1.
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3.
1. Children watering our Sorry Tree
2. Cooking eggs on the fire (eggs from our chickens)
3–4. Our nature classroom, Boogal Jugoon, Special Land
5. Children practise their problem-solving skills
children, families and educators, to look deeper, to
understand.
We have foraged in our local park for Lilli Pilli,
paperbark, flowers and plants to weave and use in our
creative arts. We studied the birds, bees and butterflies
which visited our space, making journals and logging them
using apps such as the Great Aussie Bird Count.
Macadamia nuts are a traditional food endemic to our
area. One particular year, one of our families, who are
macadamia farmers, gave us a huge bucket of nuts. We
spent many weeks finding the best technology to crack
their hard shells.
We made fire, cooking eggs in paperbark, as the rangers
and Aunty Simone showed us. Kirby would share her
stories with the children, “My pop used to eat ginibi eggs –
swan eggs cooked like this – wrapped in wet paper bark to
steam over the fire. Ginibi eggs were gathered in June, one
egg per nest was allowed to be taken, this was done using
a stick, so not to leave any human scent behind”.
Australian plants were also used as a provocation to talk
to the children gently and respectfully about Aboriginal
histories, such as Sorry Day. We planted an Australian
hibiscus, Alyogyne Heugelii, on Sorry Day.
This plant is the symbol for the Stolen Generations
as they too are scattered throughout the country, and it

5.
also represents resilience. Before planting we ensured
the space was appropriate for the plant, what soil it
needed, where to position it where the sun was. We told
the children that it needed extra care, and it was our role
together to remember to care for the shrub.
One of our educators’ expertise lies in her ability to
develop intentional teaching around sensory experiences.
She brought some amazing smelling lemon myrtle leaves,
which the children proceeded to chop up with scissors,
releasing the beautiful aroma. We steeped the leaves in
boiling water and then cooled them in the freezer to make
a delicious lemon myrtle cordial. We developed a new
teatime ritual using lemon myrtle and lemon tea. After rest
time each day, we would come together to share a cup of
tea. As it is the beginning of the new preschool year, this
ritual helped us get to know each other a little better as
we yarn and sip our tea.
These are only some examples of how we embed
Indigenous knowledges and the principles of STEIM into
our curriculum.
It is a privilege to be associated with and recognised
by our peers, and to have a small sample of our work
published. Often the work we do is dismissed as ‘play’. In
our setting, we advocate for play as we know this is where
the magic of teaching and learning occurs.
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Kate Damo is an Organiser for the IEUA NSW/ACT Branch. Danielle Wilson is an Industrial Officer for IEU-QNT.
They answer your industrial and legal questions as they relate to state laws and regulations.

Dear Kate
Due to COVID and staff
shortages, my centre is often
without relief to cover breaks.
Many times I have had to work
through a whole day without a
meal break. I brought this up
with my area manager and she
told me that it was allowable
as I get a paid break. Is this
correct?
Nikki

Dear Danielle
I am in my third year of
teaching and have been
working in my current kindy
for just over a year. It seems
though that I’ve struggled to
satisfy the Committee with my
work. They constantly niggle
me about my performance
and I’m scared my job may be
in danger. What can I do?
Terri-anne
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Dear Nikki
This is not correct, you are
entitled to a paid break without
duties. This is an important
entitlement that also relates
to work, health and safety
considerations. In some
Kate Damo
unforeseen circumstances, you
can be called back from your
break to perform duties such as supervising
children, but you must be compensated for
the missed time. In the modern award, it
states that where an employee is called back
to perform any duties within the centre or
the break is interrupted for any reason, the

employee will be paid 150% of the minimum
hourly rate for a minimum of 15 minutes and
thereafter to the nearest quarter hour until an
uninterrupted break, or the balance of the break,
is taken.
If you are under an enterprise agreement,
check the conditions for meal breaks, it should
cover circumstances where an employee has had
to forego their meal break, and the employer
should then reschedule the meal break as soon
as possible.
Please contact your IEU Organiser if this
situation does not get resolved.

Dear Terri-anne
When it comes to managing
performance, employers need
to be transparent and ensure
they offer employees a chance
to respond to any concerns
they have and, if founded, a
Danielle Wilson
reasonable opportunity to
improve.
Employers often believe informal little ‘chats’
are enough to justify taking direct action on
performance. However, this is not the case. If
there are genuine concerns, you need to be
advised in detail about them and in writing. The
employer needs to give specific examples, not
just ambiguous statements like “we have lots
of complaints from parents”. You should have
the opportunity to reply to the concerns, which
we recommend you do so in writing and in

consultation with our union. If escalated further,
a formal plan to address the concerns needs to
be developed.
Any plan must outline, in detail, the concerns
and expectations the employer has of you.
Your employer must explicitly list their issues
and specify exactly what needs to be done to
address these to improve your performance.
It must be designed to give you a genuine
opportunity to either show you are meeting the
requirements of your role, or to improve on any
valid concerns raised. The plan should involve
regular reviews where you can have a support
person with you.
We suggest you get in front of this and contact
our union now for further advice and support.

Kate

Danielle

Little Bird’s Day
Author: Sally Burton

Illustrator: Johnny Warrkatja Malibirr
Publisher: Magabala Books

A simple, universal story of a day in the life of Little Bird as she sings the world
alive, flies with Cloud, travels with Wind, nestles with Moon and dreams of flying
among the stars. Sally’s gentle words and Johnny’s intricate artwork combine to
make this a beautiful, distinctive publication with global appeal. Johnny infuses
his illustrations with his fine-art aesthetic, his traditional motifs and a quirky
sense of humour.

The Big Book of Festivals
Author: Marita Bullock and Joan-Maree Hargreaves
Illustrator: Liz Rowland
Publisher: Lothian (Hachette)

Join us to celebrate festivals from all around the world. Kids and adults alike will
adore this stunning illustrated collection of fantastic festivities, crazy celebrations
and holy holidays, from graveside picnics to epic dance-offs, tomato-throwing
frenzies, crying-baby competitions and the biggest bathing ritual on the planet.

The Children from RAWA, Monster Party

With Alister Lester and Jane Godwin
Magabala Books

Monster Party is an explosion of fun and pure joy. Children will love the hilarious,
naughty desert monsters who come out of the ground to have a party on Dora Lake.
Eating chips and monster cake, they go ‘galumphing’ all over the place with a drum
and a bass! Of all shapes and sizes, these monsters create havoc for the children
at RAWA Community School who live on the edge of the Great Sandy Desert –
‘dancing and stomping’, ‘crashing and crunching’, ‘prowling and growling’, ‘happy
and smiling’! Jeepers creepers! The monster cut-out illustrations created by the
students are delightful. Monster Party will capture the hearts of the very young
and the young at heart.

Email entries to giveaways@ieu.asn.au with the title of the book you would like to receive in the subject line. Write your
name, membership number and postal address in the body of your email. All entries must be received by 3 August 2022.
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You care
for others
every day.
Let us take care of your
future (and the planet’s).
It’s your money, so make
sure it matters. With NGS
Super, you can create a
brighter future.
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