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Editorial

T

his first edition of IE for 2019 publishes a
wide range of professional information for
teachers and support staff in both schools
and early learning centres. The look of our
magazine has been refreshed and we welcome
your feedback on content and display.

Many readers may have had the pleasure of
attending Musica Viva concerts or working with
their In Schools program. In Kaleidoscope, Mary
Jo Capps talks about her own teachers and
mentors as well as her work at the helm of the
largest presenter of chamber music in the world.
Read how to register your school’s interest with
Musica Viva In Schools (p6).
There’s been a lot written about cyberbullying, but
here you can read about responding to it and what’s
being done by a Queensland taskforce (p10).
Kim Moroney writes about the important role
of play in learning. Moroney also offers extensive
further reading on this important topic (p12).
Cathy Hickey gives an up to date account of
NAPLAN and the need for a comprehensive
review. IEUA has commenced an Australia-wide
survey to collect teachers’ views on NAPLAN; the
results will be rolled into the IEUA’s submission to
government (p14).
Our cover story should be unforgettable: ‘A font
to remember’ offers breaking news about the
way a font, Sans Forgetica, can improve students’
memory and information retention (p17).
Aboriginal and Torres Strait communities are
compiling a cache of books to celebrate their
culture and many languages through IAD Press.
Read about the work of artist and Elder April
Campbell Napangardi and the production of picture
dictionaries for use in schools and centres (p28).
Did you know that Australia sits in the top 10
happiest countries of the world according to the
United Nations World Happiness Report? Finland
tops the charts again; the Finnish Ambassador
says commitment to “democracy, equality, good
education and high quality childcare” helps that
country retain a happy society (p30).
In relation to concussion in sport, teachers and
support staff now have increased evidence “if in
doubt, sit them out”, Sue Osborne reports on the
latest findings and recommendations (p32).
Glen Pearsall is well known to many teachers
throughout Australia, particularly for his
workshops, many of which have been sponsored
and coordinated by the IEUA. Read a review
of Pearsall’s latest book ‘Fast and Effective
Assessment’ (p34).
I commend this publication to you.
John Quessy iemagazine@ieu.asn.au
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Western Australia
Industrial relations influence

We are well into the first term of the Mark McGowan WA State Labor
Government and an active scope of legislative reform is underway.
The focus on improving workers’ rights includes review of the Industrial
Relations Act and Regulations, the Teachers Registration Act, the
Workplace Safety and Health Act and the Workers’ Compensation Act.
All indications are that Western Australia intends to maintain a state
industrial relations system. IEUA WA will continue to be active in both
the federal and state jurisdictions.
Member surveys have consistently indicated that WA members want
to have more influence on educational issues at state and federal level.
On that basis the WA executive made the decision to affiliate with the
ALP from 1 January 2019. The affiliation will be reviewed in two years
to access the level of effectiveness. Early indications suggest we have
enhanced access to decision makers. At a federal level, the Branch
has liaised with WA senators and Labor MHRs to provide evidence
of discrimination based on gender identity, sexual orientation and
religious belief in schools. We have put forward the case for legislation
to prevent these unfair practices.

New South Wales and Australian Capital Territory
Online PD for Union members a success

Since 2016 IEUA NSW/ACT Branch has been offering online
professional development to its members. The program has grown
significantly through the following years, with 2018’s entire program
booking out and 2019’s Term 1 program filling within weeks.
The many advantages to members offered by online PD include:
• geographically isolated members can access the same quality PD as
metropolitan members. Hearing the same message at the same time
is crucially important for all members
• members with caring duties can access PD from home, Online PD
eliminates travel time and allows families to be under the same roof
in the evenings
• access to the expert. Due to chat window functionality, members
can ask questions directly to the expert. This means they can get
clarification, feedback and advice in real time, and
• feeling part of a community. Being able to interact and learn with
fellow union members means that members who might feel isolated
by an issue, area of work or geography can be together online with
others in the same situation.
NSW/ACT Branch has worked in collaboration with the Teachers
Learning Network (TLN) to create its program.

Queensland
New Queensland College
of Teachers Director

The Queensland College of Teachers (QCT) has announced
the appointment of a new Director, Deanne Fishburn.
Fishburn, who will commence in the role from 7 May 2019, is
a Queensland registered teacher and led the implementation
of the Australian Professional Standards for Teachers in
Queensland.

Currently the QCT Executive Manager (Professional
Standards), Fishburn also led the implementation of the
national standards and procedures for the accreditation of
initial teacher education programs across the state.
Current QCT Director John Ryan first announced he would
be stepping down from the role last year, after more than a
decade of service.

Northern Territory
Teacher Registration Act amended

The first amendment to the Teacher Registration (Northern
Territory) Act in more than a decade was introduced into
parliament in mid February.
Key amendments include:
• streamlining the administrative processes and operations
of the Teacher Registration Board (TRB)
• strengthening the Board’s powers for disciplinary
proceedings and decision making
• increasing openness and transparency, and availability of
information, regarding the Board’s operations and decision
making
• clarifying information the Board must be notified of by
individuals, employers and other government agencies,
and when information can be shared by the Board
• confirming the Board’s responsibility to support and
recognise quality teaching and educational leadership
• providing efficient and cost effective recourse for decisions
made by the Board
• enabling flexibility in dealing with evolving issues affecting
teacher registration, and
• bringing consistency with the Care and Protection of
Children Act, by ensuring that the regimes for teacher
registration and working with children clearances are
aligned.
Our Union provided submissions on the proposed
amendments and participated in stakeholder consultation
sessions alongside the Australian Education Union (AEU)
in the consultation before the amendments were tabled in
parliament. Both unions will continue to advocate in the best
interest of members.

Victoria
Changes to teacher registration

This year will see further changes to requirements for
teacher registration. From 1 September teachers must, in
addition to maintaining their teacher registration, notify the
Working With Children Check Unit about any child related
paid or volunteer work done outside of school or early
childhood services.
IEUA VicTas is advocating for a simple and seamless
process by which registered teachers are able to give the
WWCC Unit the required notifications, facilitated by the
Victorian Institute of Teaching.

Recent incentives built into the new industrial agreements
in Catholic and government schools have increased the
number of applicants for full registration. Full registration is
also now a requirement for some positions, such as deputy
principal. Last year a raft of complaints was received from
rejected applicants and panel members who raised concerns
about the quality of feedback received from the TRB.
TRB sent out an update in February this year advising
teachers of a number of changes, including a required
Expression of Interest to be forwarded to TRB by 5 April.
The IEUA and AEU have raised concerns about this issue
and others with the TRB. Members who have experienced
difficulties with the application process, or as workplace panel
members, are encouraged to contact IEUA VicTas on
info@ieuvictas.org.au

South Australia
Challenges to IEUA position
on religious exemption

As the debate on religious schools’ discrimination
exemption winds out, a handful of Christian schools in SA
are making formal and informal challenges to the IEUA
position that both staff and students should be protected
from discrimination. They wish to retain the ability to
discriminate against staff.
Our answer is that the IEUA is a values based organisation
and its purposes are threefold: industrial, professional and
social.
All values based organisations will attract some controversy
when standing for their values/faith/principles and often are
subject to unreasonable social or legal restrictions. Unions
are subject to attack from various quarters. Religions are too,
but all persevere in suboptimal environments.
The Union works to better members’ working lives and
the society in which members live. We have no remit to
advocate for any particular faith or dogma. We have our
own articles of faith. We do advocate for the rights of non
government schools to exist and be funded as a part of
the provision of public education, because it is in the best
interests of members.
Members will have a whole range of religious viewpoints.
Our duty is not to protect any person or group’s religious
sensibilities, but rather to protect our members in their
employment and broader lives.
We will take that stand should the issue arise even if the
issue was not one of our raising. We have no particular
experience of students being discriminated against on
the basis of gender/sexuality, but where members need
protection we will advocate for that protection even if that
does not accord with a particular employer’s world view.

Tasmania
Provisional registration issues

The movement of Provisionally Registered Teachers (PRTs)
to full registration has been contentious for some years. A
number of experienced teachers have not applied for full
status and the Teacher Registration Board (TRB) has been
encouraging them to do so. A stumbling block has been the
relevance of a process designed for early career teachers
being applied to experienced teachers. The workload
involved has been of concern to IEUA VicTas.
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On her arrival in Perth
40 years ago Mary Jo
Capps commenced
her Australian cultural
industry career, engaged
by the Western Australia
Symphony Orchestra and
ABC Radio.

“Society as a whole
is searching for
deeper meaning, a
sense of purpose,
something beyond
pursuit of wealth
and power. The
arts offer a key
component in
that search.”

For 10 years she ran her
own consultancy which
supported corporate and
strategic development of art
companies including Sydney
Symphony Orchestra,
NIDA, Bangarra Dance
Theatre and the Museum of
Contemporary Art.
In 1999 Capps was
appointed CEO of Musica
Viva, where she has worked
for 20 years, broadening
access and understanding
of fine music throughout
Australia.
She broke glass ceilings
in 2010 as the first woman
president of the Sydney
Business Chamber. She has
held advisory positions as
Chair of the Advisory Board
of the Faculty of the VCA and
Melbourne Conservatorium
of Music, University of
Melbourne, as well as Board
Director of the NSW Business
Chamber and of the
Australian Major Performing
Arts Group – as well as other
education and not for profit
organisations.
Having recently stepped
down from her position as
CEO of Musica Viva, Capps
is looking with experience,
vision and energy at new
horizons.
Married to former ABC
executive producer Lloyd
Capps, their daughter, 32,
and son, 27, have followed
careers in the arts. Their
daughter is a writer and
editor and their son works in
film sound design. Both live
in London.

Mary Jo Capps AM
MA in Musicology University of Toronto
Honorary Doctor of Visual and Performing Arts University of Melbourne
Creative Partnerships Arts Leadership Award 2016

M

ary Jo Capps speaks with journalist Bronwyn Ridgway about her teachers
and mentors as well as her strong belief in the arts and its ability to help
develop and inspire students and individuals in life’s search. Capps’
extraordinary drive added to her impetus at the helm of Música Viva, a non
government organisation known to deliver exquisite musical performances
throughout Australia, as well as intensive creative music programs for schools in
cities, regions and remote areas.
“I attended coeducational Catholic schools in a relatively small town, St
Catharines near Niagara Falls Ontario. The primary school was traditional, but the
high school was progressive through to Grade 13, with a majority of lay people
teaching rather than nuns or priests.
“Looking back, I recognise I was in the main bored with educational content; I
finished my work quickly and wasn’t challenged. Regularly admonished for talking
too much, I was considered a disruptive element in class. Although in Canada it
had been a custom to advance clever students a grade, my mother resisted this in
relation to my schooling, claiming it was important that I remain in my year group
for social issues. But by Year 6, I was complaining so much about boredom, she
relented. I skipped a grade, which helped a little. Ours was a good Catholic family,
I was the youngest of five and with four big brothers, so I was eager to catch up.
“The whole family went to concerts, recitals, opera and to the theatre, we were
all interested in the arts. Each one of us loved books and were big readers; I learnt
as much out of school as within. At school back then, music wasn’t taught as part
of the system or curriculum. The local organist used to come to the school, and
we sang hymns, that was all. It was expected that you took music lessons out of
school, which I did – piano and singing and I took piano exams to the Associate
of the Conservatorium level. I was a better pianist than a singer. I think my parents
saw music as another way to keep me occupied.
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“My father was a lawyer; his father
before him Chief Justice of the
Supreme Court of Canada. In many
ways we were all expected to go into
law. I broke the family mould and
followed a career with music. My
mother was very clever but with five
children she was as they said then, ‘a
housewife’, a very clever one.
Engaging teachers
“I was so fortunate to have two
particularly amazing teachers. My
primary school Grade 7 male teacher
had learnt to stretch the rules to
accommodate inquisitive students. He
challenged us, which was wonderful.
He had in fact had polio and one of
his arms had been affected. But as
he regularly reminded us, his polioaffected arm was ‘no barrier to his life’
and he ‘lived no differently to anyone
else’. He wasn’t didactic, he didn’t take
any rubbish, he was in fact inspirational.
“My Grade 4 teacher, Mrs Walsh,
was also fabulous. She wasn’t a lot
of laughs, but she was impactful
and encouraged the curious. I
wrote backhand – one of my private
humiliations at that stage in my life.
Mrs Walsh recognised the issues and
helped me work out how I could use it
and what I could do. She also noticed
that I completed my class work very
quickly and brought in her own books
for me to read. At nine years of age I
was given Pride and Prejudice by Jane
Austen and it opened a whole new
world to me. She then started bringing
in books by Thomas Hardy, Fyodor
Dostoevsky and other wonderfully
exciting authors. For me this was
a game changer, she recognised
that I didn’t need to be limited by
the framework of the school and its
curriculum and she gave me authors
who I found exciting. As a result, I was
never bored in her class.
“I went back as an adult and reread
those books and realised I had only
absorbed a fraction of the content but
what my teacher did was recognise
that I needed more stimulation and
trusted me with her precious books,
and it engaged me at a whole new
level of learning. The key issue was my
teacher’s ability to see beyond the strict
framework and recognise that there
are many ways to solve a problem.
The ‘rules’ in Catholic or faith based
schools were more apparent then, but
engaging teachers like Mrs Walsh, were
able to ‘listen’ and follow the ‘leads’.
University mentor remains
an inspiration
“My parents were encouraging about
whatever direction I wanted to go
whether it was towards law, music or
psychiatry. They encouraged me to
8 | independent education | issue 1 | Vol 49 | 2019

leave my small home town to attend
a large university and, given I had a
boyfriend in that small town, I had to
make a big decision. Deciding not to
live at home but go to a large university
like Toronto was a good step.
“At the University of Toronto, with
its 80,000 students, I was in a big
and exciting pond. While doing my
Masters of Musicology, I was taught by
the Professor of Musicology Gaynor
Jones, who was and remains a source
of inspiration to me. She had a way of
inspiring us to never be limited by what
we thought we could do.
“At university it was those who
taught, looked and worked beyond
the boundaries who I could say
were great teachers and mentors.
Those I admired had a great sense
of fun which seamlessly infused the
educative process.
From Canada to Australia – with love
“On graduating, my strategy was to
go somewhere smaller than Toronto
to get established. Good friends
from Belfast who had moved to Perth
encouraged the move. So at 23, off I
went and I’m so glad I did. I landed on
my feet and within a relatively short
time of joining the ABC was managing
the WA Symphony Orchestra. It was the
perfect place to start a career in just
about anything: open, friendly, and you
had to cover everything.
“I met my partner Lloyd Capps
through the ABC; he was Executive
Producer of Towards 2000. We
were both selected for a week-long
residential course on leadership run by
the ABC in Sydney and seven months
later I’d moved to Sydney and we
were married.
Extraordinary experiences
with Musica Viva in schools
“Over the last 20 years, through
Musica Viva, I’ve worked closely with
primary school teachers and school
staff, observing teachers in a variety
of circumstances. What has been
interesting to me is that in engaging
the students, they all modelled curiosity
and empathy, bringing the kids into
the conversation, bringing out the
best in their students. These are
such important skills to use to assist
students. For music, the period of
Kindergarten to Year 8 is a critical time
to develop and work with students.
“Musica Viva’s core aim is to provide
students and teachers – particularly
those living in communities
disadvantaged by geographic
location, size and financial hardship,
with the opportunity to access quality
music education.
“I’ve observed wonderful music
education processes; for example,

“Now, every
year approximately
300,000 experience
Musica Viva in their
schools; over 4000
teachers receive Musica
Viva professional
development; over
23% of participating
children receive
financial assistance
to access these
programs; over 2,200
live music activities are
presented in schools;
musicians travel around
125,000kms to deliver
Musica Viva programs
in schools.”
Access Musica Viva In Schools programs
https://musicaviva.com.au/education/
mvis/ or www.musicaviva.com.au

some teachers are untrained in music
but know how important it is to
introduce music to students. These
teachers are still able to communicate
music brilliantly. One recent experience
was where Musica Viva was working
with a phenomenal school in the
Northern Territory, Bees Creek, 20kms
outside of Darwin.
“We worked with an amazing teacher
there who made it exciting for the
students to come to school. Having
worked with her online for about 10
months we then brought performance,
the culmination of the program, into
the school.
“The kids were so prepared, they
knew all the songs, they knew what to
expect, they were completely engaged
and excited to be there. Musica Viva
musicians were truly amazed.
“The other experience, again in the
Northern Territory on Croker Island.
It’s 200kms north of Darwin with an
Indigenous community of 300; there are
two teachers and two teacher aids, for
the 75 kids at the school. The teaching
principal had requested the program
for Croker Island as a way of ‘capturing’

Musica Viva In Schools
group - Doctor Stovepipe
Photographer - Emmy Etié

Musica Viva In Schools

Photographer - Emmy Etié

the kids… a way to get these four to
14 year olds to rejoin their education
community and stimulate their learning.
“We had to charter a plane, which
added considerable expense to get
the program up there; we secured a
special donor for this program given all
the additional costs. At the end of an
extraordinary second day of delivering
the program up there, one of the
14 year old students came up to the
principal and said ‘I know what I want to
be when I grow up… I want your job!’
“It was quite a moment; the music
program had brought him back into
the fold and helped him to see that he
could be more than he had thought
he could be. I think that was great
in and of itself. I recognise, as do all
the staff, that Music Viva has a huge
responsibility, a duty of care, from
funding through to program and
performance delivery.
“Musica Viva spends about a year
working with each group before
musicians go into the classroom. It’s
about encouraging the children and
the teachers to discover music on
their own terms. Many primary school

teachers have zero music background
before they are placed in front of the
class – it’s very daunting. So Musica Viva
helps break down those barriers and
their lack of confidence through the
schools program.
“As education collaborators, we work
alongside and empower the teacher,
wherever they may be, in small country
town schools, juvenile detention
centres or city schools.
“Introducing Indigenous cultural
programs into schools is exciting, but
sometimes teachers are concerned
about the way they need to do it;
Musica Viva also assists there.
“In essence Musica Viva, a not for
profit organisation, has two hearts:
a concert performance side and an
education schools program side. For
the last 20 years my efforts have been
to integrate these more.
“In relation to the selection of
international musicians for concert
tours around Australia, Musica Viva
is constantly on the lookout. With an
excellent reputation, established over
75 years, the organisation receives a
flood of applications from ensemble

Croker Island students
absorbed in music
performance

musicians and performers. There’s
actually nothing else like it in the
world. It doesn’t pay the highest fees,
but is able to recruit the world’s best
performers by looking after them very
well, so musicians love to come to
Australia and tour.
“Where to from here in my portfolio
career? I’m on a number of boards and
I’ll mix pleasure and hard work with
specialised international music tours.
I’m most looking forward to mentoring
emerging leaders here in Australia. A
lot of people are nervous about taking
on top roles and I am particularly keen
to assist leaders in their first year when
they need to learn very quickly how to
manage a board and sit in the position
where the buck stops.
“There’s a lot of fear in that ‘sink or
swim’ first year of top leadership, I
believe I’ll be able to assist in that
important time.”
On Australia Day this year, Mary Jo
Capps was awarded an AM for her
extraordinary contribution to music and
the arts in Australia.
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Adjusting our settings:

Responding to
cyberbullying

C

yberbullying is having a significant impact on young
people in Australia – what happens online can have
real and lasting negative consequences. But where
do we start when it comes to tackling the issue? And what
role do governments and schools play in addressing this
social problem? Journalist Sara El Sayed explores the issue.
It would be arguably impossible to find a school community
in Australia where some form of bullying was not occurring.
The prevalence of social media – while revolutionising
the way young people connect with their peers – has
exacerbated the impact of bullying, and the potential for it
to occur all day, every day. According to the Office of the
eSafety Commissioner, up to 25% of children and young
people in Australia experience cyberbullying.
However, while cyberbullying is a real problem, it does not
exist in a silo. The answer to solving the problem requires
addressing all forms of bullying, not just online.
Dr Hannah Thomas of the Queensland Centre for Mental
Health Research (QCMHR) conducted research on the
prevalence of bullying experiences in a national study of
young people aged 11 to 17 years.
“We found approximately 72% of kids who had
experienced bullying had been bullied in just face to face
situations, and about 27% had been bullied both face to face
and cyberbullied.
“Very few children had been cyberbullied only: around 1%. This
demonstrates that while cyberbullying is an important issue,
we must recognise that these behaviours are happening in
face to face domains as well.
“We shouldn’t completely shift our focus to solely
cyberbullying, when the majority of kids who are
experiencing cyberbullying are also experiencing face to
face bullying at school by people they know.”
Real impacts of bullying
Bullying affects emotional wellbeing, capacity to learn and
relationships with family and friends. Dr Holly Erskine of
QCMHR said bullying was prevalent across the globe, across
all ages, and the adverse effects of bullying and cyberbullying
on a young person’s mental health can persist into adulthood.
10 | independent education | issue 1 | Vol 49 | 2019

“There are definitely long term impacts,” Dr Erskine
said. As part of her work, Dr Erskine and her colleagues
had bullying recognised as an official risk factor for
depression and anxiety in the Global Burden of
Disease Study.
“We found approximately 10% and 12% of the burden
of depression and anxiety in 10-24 year olds in Australia,
respectively, was due to being bullied.
“By identifying bullying as a risk factor, we’ve identified a
potential way we can prevent mental disorders, as bullying
behaviour is something we have the capacity to address.
“Therefore addressing bullying may help prevent mental
health issues in the long term.”
Taskforce seeks to tackle issues
In February 2018 the Queensland Anti-Cyberbullying
Taskforce was appointed by Premier Annastacia Palaszczuk
to develop a framework to address cyberbullying of
children and young people in Queensland, and recommend
community and government action.
Dr Thomas and Dr Erskine submitted a summary of their
research findings to the taskforce to inform understandings
of the prevalence and critical nature of the issue, and to
inform the taskforce’s recommendations.
The Adjust our Settings report was subsequently published
in September 2018, outlining a framework that highlighted a
holistic approach to tackling issues to do with cyberbullying
among young people.
The framework recommends a whole-of-community
approach to addressing cyberbullying, with specific
recommendations relating to:
• parents and carers
• schools and students
• wider community members
• young people who are post school age
• social media use, and
• changes to legislation.
The Taskforce developed eight recommendations related
to schools and students for consideration. Among these
recommendations are:

“We found approximately 72%
of kids who had experienced
bullying had been bullied in
just face to face situations,
and about 27% had been bullied
both face to face and cyber bullied.”

• requirements for schools to deliver evidence based wholeof-school programs
• intervention strategy training for teachers and
preservice teachers
• expectations for all schools to have clear, transparent, readily
accessible and easily understood policies and procedures to
address cyberbullying, and
• the commissioning of an independent evaluation of the
effectiveness of current processes to address reported
incidents of cyberbullying across all school sectors.
Dr Thomas said a whole-of-school approach was necessary.
“It’s important for schools to implement proactive strategies
that take a preventative approach to this issue.
“It’s about embedding antibullying practices and beliefs
within the school culture: embedded within the curriculum
to develop students’ social and emotional skills, and
embedded within the ethos of the school to foster students’
sense of belonging to the community.”
Empathy is key, and support to allow teachers the capacity
to foster strong relationships with students is essential.
“When there is more empathy within a particular school
community, when teacher student relationships are really
strong and positive, when parents are involved and parents
can play an active role in their young person’s experiences at
school, we tend to find less bullying,” Dr Thomas said.
“We need to take a community wide approach where
we involve teachers, we involve parents, and we involve
students in this issue – rather than a top down approach."
Dr Erskine said teachers are already dealing with a lot, and
noted the need for support measures to be put in place to
achieve what the recommendations envisage.
“Teachers are dealing with students with a range of
different needs and from a range of different backgrounds,
so it’s a matter of ensuring that there is sufficient support for
teachers and educators.”
Where to from here?
While the Queensland Taskforce has developed
recommendations to address the issues, there is still a need
for greater understanding of the issue and of its prevalence
nationally.
The Taskforce recommends a national approach to
understanding the true prevalence of cyberbullying across
Australia.

This would involve the commissioning and funding of
research to measure the national prevalence and impact
of bullying and cyberbullying among children and young
people on an annual basis.
Dr Thomas’s research has resulted in the development of
tools with the capacity to do this.
“We have developed a way to be able to do this using an
anonymous self reports scale that measures the different
forms of bullying – face to face and cyber.
“Students are responsive to these types of surveys.
“It is paramount that we give all Australian students a voice
in sharing the experiences they have safely and in a way that
can inform real approaches to address the problem.”
Members’ response
IEUA-QNT Branch Secretary Terry Burke said the prevalence
of cyberbullying has real impacts on the professional
responsibilities of teachers.
“In caring for their students it is becoming increasingly
difficult to manage instances of bullying – particularly when
it happens online.
“Schools must take responsibility in ensuring structures are
in place to prevent such behaviour.
“The recommendations developed by the Taskforce show
that there is work to be done, and it is now up to employers
to ensure appropriate resources are provided to address this
issue in schools,” Burke said.
At time of writing it is unclear to what extent the Taskforce’s
recommendations will be adopted by other state and
territory governments, as well as federally.
To read the full Taskforce report visit campaigns.premiers.
qld.gov.au/antibullying/taskforce/
References
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A

s the Brother John Taylor Fellow
2017, Catholic Schools NSW
supported me to conduct
education research on the Importance
of Early Childhood and the Academia of
Play, writes Kim Moroney.

THE CRUCIAL
ROLE OF PLAY
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I embarked on immersion experiences
including an early years study tour to
Finland and Sweden; a collegial meeting
with Dr David Whitebread and his research
team at The Centre for Research on Play
in Education, Development and Learning
(PEDAL) within the Faculty of Education,
University of Cambridge, UK; and a study
tour of Anji Play in Anji County, China.
My research report was written under the
mentorship of Dr Cathie Harrison, Senior
Lecturer in Early Childhood Education,
Education/Faculty of Education and Arts,
Australian Catholic University, NSW.
One aim of my fellowship from the
outset was to present the academic,
social, physical, spiritual, cultural and
wellbeing benefits of play and raise
the profile of play in the early years of
school. My observations of pedagogy
in school contexts indicates that play in
the early years of school is particularly
misunderstood, undervalued and
underutilised. My research strongly
recommends that immediate action to
improve pedagogical understanding
and implementation of play in schools is
overdue and essential if we are to support
21st century learning capacities and social
and emotional wellbeing for children.
Key pedagogical principles common to
the educational environments of Finland,
Sweden and Anji County, China include:
• play is essential, recognised and
valued as having positive outcomes
for the child’s academic, social,
emotional, spiritual, physical, cultural
and creative development as well as
having positive benefits for the child’s
health and wellbeing
• love, joy and trust are foundation
values of each education system
• children are viewed as agentic
learners
• children are involved in planning and
reflection
• the importance of engaging with the
outdoor environment and outdoor play
• risk taking is present and encouraged
• the wellbeing and happiness of
children is a priority
• creativity is valued
• the use of open ended, flexible
resources
• the role of teacher as co-researcher
with the child
• less interference from teachers
• the support of parents and
community
• a culture of responsibility, not
accountability, and
• the starting age of formal schooling is
seven years of age.

“Play in all its rich variety is one of
the highest achievements of the
human species, alongside language,
culture and technology.”
The common key pedagogical
principles identified through the study
tours sit alongside PEDAL’s substantial
and compelling research about the
role of play in children’s learning,
development and wellbeing; as well as
the potential of play based approaches
within educational settings. In The
importance of play: A report on the
value of children’s play with a series
of policy recommendations, Dr David
Whitebread states,
“‘Play’ is sometimes contrasted
with ‘work’ and characterised as a
type of activity which is essentially
unimportant, trivial and lacking in any
serious purpose. As such, it is seen as
something that children do because
they are immature, and as something
they will grow out of as they become
adults. However, this view is mistaken.
Play in all its rich variety is one of the
highest achievements of the human
species, alongside language, culture
and technology. The value of play is
increasingly recognised by researchers
and within the policy arena, as the
evidence mounts of its relationship with
intellectual achievement and emotional
wellbeing.” (Whitebread, 2012)
My research strongly recommends
that a scholarly conversation about
play is needed in education, most
specifically in schools. However,
preceding this conversation there
needs to be recognition and
understanding that the early years
of school are early childhood years;
therefore the philosophies, pedagogy
and best practice of early childhood
apply to the early years of school
not just the prior to school years.
Consequently, the image of the child as
an agentic learner in the early years of
school needs to be further explored. It
is only from there that the true value of
play can be understood.
The need for pedagogical awareness,
understanding and expertise by
leadership and teachers about the
importance of play relates to both play
as a pedagogy and self-determined
play in schools. Play as a pedagogy is
the play which accesses the curriculum
for the child. Self determined play is
the right of the child to play without

expectations or specific learning
outcomes and is equally an important
part of the child’s learning and
experiences at school. Usually in
the school context, self determined
play is accessible to the child during
recess and lunch breaks on the school
playground. Play as a pedagogy
and self-determined play place
significant relevance on the indoor
and outdoor environments of a school
to be engaging spaces which provide
opportunity, flexibility and accessibility
for different constructs of play. This
requires deep thought, consideration
and collaboration.
Play as a pedagogy has almost
disappeared from many schools. Often
it is not legitimately acknowledged as
a way of accessing curriculum and is
often discounted in favour of teacherdirected methods of instruction.
Teachers are encouraged to make
professional judgements about how to
deliver the curriculum in appropriate,
contextualised and cross disciplinary
ways. Teachers are able to choose
how best to introduce concepts and
processes and how to progressively
deepen understanding to maximise
the engagements and learning of every
student (ACARA, 2012).
When considering what is
‘appropriate’ in how to engage with
curriculum, teachers of children in the
early years in schools are required
to reflect upon and implement early
childhood principles, philosophy,
pedagogy and best practice for the
early learner. Children do not magically
become different kinds of learners as
they move from prior to school settings
into the first years of school, so there
are principles of teaching, learning and
provision that apply to educators in
both sectors (ECA/ACARA, 2011).
Bo Stjerne Thomsen from the LEGO
Foundation said: “There is a great need
for establishing play as a central arena
for learning and development in the
minds and actions of those influencing
children’s lives” (PEDAL, 2016).
The professional learning of teachers
about the importance of early
childhood and play directly link to the
Australian Professional Standards for

Teachers (2011). Deepening insight
and strengthening implementation of
early childhood philosophy, pedagogy
and practice improves the domains of
professional knowledge, professional
practice and professional engagement
for teachers.
Education systems and schools
cannot be complacent about the
importance of play within a school
context. We are urged to act boldly.
The time of limited discussion is over
and the time of scholarly conversation
and collaborative action has emerged.
Kim Moroney is Maitland-Newcastle
Catholic Schools Office Early Learning
Education Officer.
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Comprehensive review needed

I

f you think that NAPLAN has been around a long time you
would be correct – as long as the controversies surrounding
it. Cathy Hickey, an Assistant Secretary of IEUA Victoria
Tasmania reports on the growing political impetus for a
comprehensive review of this test and its use on the My
School website.

Begun in 2008, the National Assessment Program - Literacy
and Numeracy (NAPLAN) became the measure by which the
national goals for schooling, in particular those associated with
the learning areas of Mathematics and English, were evaluated.
However, NAPLAN has become much more than a measure
of numeracy and literacy. NAPLAN has morphed over the
ensuing decade into a measure not only used in respect to
‘evaluating’ students meeting broader educational outcomes,
but more concerningly, the ‘measure’ of a school’s performance
and value.
Last year saw a coming together of a broader spectrum of
education stakeholders raising concerns. Joining the voices
of teacher unions, many parent organisations, and academics,
have been a number of state ministers for education who
have called for a comprehensive review.
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The problems associated with the phased introduction of
NAPLAN online were clearly a catalyst. Concerns over the
validity and comparability of the two-mode version of the
recent NAPLAN tests caused a delay in the release of results
and again raised the need for a comprehensive review
of NAPLAN.
Nationally almost 200,000 students sat the test online. IEUA
along with other stakeholders, had been raising concerns for
some time about the introduction of the online test, including
questions about the comparability of the pen and paper tests,
validity associated with the tests, equity issues in relation to
students undertaking the tests online, and schools’ capacity to
cope with the mass online delivery of the test.

It’s time for a comprehensive review
Immediately following the problems in the online delivery,
the Victorian Education Minister James Merlino, called for an
urgent review of the online testing. He joined the education
ministers in Queensland, ACT and NSW in calling for change.
In May last year, the NSW Education Minister Rob Stokes,
called for NAPLAN to be replaced with smaller, more regular
and low key tests. He also expressed concerns, made

frequently by the education unions, that the results published
on the My School website had become a rating tool rather than
a measurement of student progress and expressed concern
that teachers are being encouraged to teach to the test.
The ACT Minister, Yvette Berry has been quoted as saying
she “held concerns for some time that the high stakes culture
around NAPLAN may be doing more harm than good”. Her
view is that this culture “is causing unfair stress and anxiety
for students and is likely to be working against the overall
school improvement we all want to see”.
The Queensland Government last year undertook a review
into how NAPLAN is used in the Queensland context. The
review considered key areas, including:
• the value of NAPLAN as a mechanism to support
improvement in educational outcomes at student, school
and system level
• how the NAPLAN data is utilised, communicated and
reported within schools
• evidence of the impact of NAPLAN on student and staff
wellbeing, and
• the effect of NAPLAN on the ability of teachers to teach the
full curriculum.
The final report of the Queensland Government review
has been handed to the State Government, but no mention
seems to have been made of the review findings at the
Education Council (of state, territory and federal ministers)
meeting in December last year.
The recent report Gonski 2.0 also highlighted the limitations
on NAPLAN at the classroom level and called for greater
emphasis on student growth rather than achievement.
The most recent chapter in the NAPLAN story focuses on
the recent decision – and February 2019 notification – by
the Education Council of a review of the current approach
to the presentation of NAPLAN data including information
published on the My School website.
The review is proposed to consider:
• the extent to which current presentation of data to schools
and their communities supports their understanding of
student progress and achievement

• perceptions of NAPLAN reporting and My School
data and the extent to which they meet reasonable
public accountability and transparency expectations and
requirements, including considering any misinterpretation
and misuse of information and subsequent consequences
• how teachers and school leaders use NAPLAN and its
results and My School data to inform teaching practice
• how teachers and school leaders communicate NAPLAN
results and My School data to students and parents, and
• international best practice for teacher, school and system
level transparency and accountability.
The review proposes to involve an international scan of
international use of school achievement data, consultation
with schools, an opportunity for public submissions, and
consultation with key stakeholders.
Proposed review scope is not enough
This review of NAPLAN data presentation does not address
the full range of issues and concerns that the teaching
profession, and more recently some education ministers
have called for. While the terms of the review listed above
are certainly important aspects to be considered, this review
does not go as far as the Queensland review in investigating
the impact of NAPLAN on student and staff wellbeing and
the effect of NAPLAN on the ability of teachers to teach the
full curriculum. It is also not examining the extent to which
the data is used by state and system funding for intervention
strategies designed to support those students identified as
below benchmark.
A bigger question to be examined and answered of course
is in respect to those overarching goals for schooling and
the value of NAPLAN in supporting the achievement of
those goals. Surely this would have to be its key purpose
and should form part of any proper review 10 years after its
implementation.
The Independent Education Union of Australia is
participating actively on behalf of its members in the
submission and stakeholder consultation process.
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Maker spaces:

T

he incorporation of technology
into the curriculum shows a
necessity for and a capacity to
adapt learning as innovations arise.
From teaching of technical skills such
as coding literacy, to fostering cultures
of innovation, teachers and schools are
where advancements in technology are
learned and tested, Journalist Sara El
Sayed writes.
Relative to other forms of new
technology – such as virtual reality
and robotics – 3D printing is a more
accessible option for a greater number
of schools across all regions of
Australia, to explore the creative and
tangible possibilities of design and
manufacturing.
In the last five years 3D printing has
spread across subjects and all year levels.
Fostering innovation culture
IEUA-QNT teacher member, Jason
Menard of St Mary’s College in
Maryborough in regional Queensland,
said 3D printing was used across
all aspects of the curriculum: from
building figurines in humanities studies
to various types of triangles in maths.
“Students have used the printer to
create a number of products, from
solutions for broken objects, to
building replacement drone parts.”
As a Design teacher, and liaison
for the school’s ‘maker space’ – the
area and facilities where students
use 3D printing technology – Menard
has observed students’ intrinsic
engagement and passion for creating
prototypes using the 3D printer.
“We often use the 3D printer to develop
low fidelity prototypes for design plans.

printing in
the classroom

“Students are able to quickly
prototype, test and iterate their
designs to create well established and
synthesised final products.”
Due to the accessible nature of the 3D
printer, Jason said students at all levels
felt a sense of accomplishment when
their design was given life.
“Students are able to extend
themselves and let their creativity flow.
“Teachers are then able to link the use
of the 3D printer to solving real world
problems, so students understand the
importance of this emerging technology.”

Starting young
Primary schools and early childhood
education centres are also increasingly
adopting the technology.
A study published in September
2018 of Australian primary school
students using 3D printing showed that
‘maker’ activities resulted in high levels
of student engagement, as well as
increased levels of student confidence,
particularly for less capable students.
Across the 24 early childhood education
to Year 2 classes that were analysed
in the study, students developed a
range of ‘21st century’ capabilities
including: creativity, problem solving,
critical thinking, inquiry, design thinking,
collaboration, autonomy, literacy,
numeracy, scientific understanding,
digital literacy, communication, reflective
learning capabilities and resilience. In
some schools, students as young as five
years old are learning to design models,
and bring their creations to life.
A teacher in the space
The study found that students came
to see their teachers as role models of
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lifelong learning as they learnt to use the
technology alongside their teachers.
While all 24 teachers who took part in
the study expressed a desire to utilise
3D design based maker spaces in their
future classes, they also indicated that to
develop their capabilities and effectively
teach in maker spaces, they needed
reliable technology, collegial support,
teaching resources, appropriate maker
spaces, and time to build their capabilities
and create lessons.
In addition, they noted a school
culture supportive of exploration and
experimentation was vital to successful
implementation. There is no doubt that
adapting to new technologies in the
classroom brings real benefits. However,
as with all initiatives, resourcing and
support from school leaders and
management is integral, especially
once new technologies become more
mainstream, to foster school cultures
that respond readily to innovation.
Read more about the study of 3D
printing in Australian schools, and access
more information about 3D printing
facilities at www.primarymakers.com
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A font to remember: improving
student information retention

D

esigners and researchers from Royal Melbourne
Institute of Technology (RMIT) have developed a font
proven to help students remember more effectively
when reviewing study notes. Journalist Sara El Sayed
explores the innovation.

saying they find it works well for them.
“We have even had people with dyslexia write to us saying
it has helped them a lot.
“We are hoping to look into the use of the font in helping
people with dyslexia further in future research.”

Sans Forgetica has been designed using principles of
psychology to improve retention of written information and
to assist students in the lead-up to their exams.

Your students may benefit
The study tested the font with students aged 18–25;
however, Dr Blijlevens noted that the effect should not differ
significantly for a younger generation.
“The mechanisms behind the design of this font are based
on prior research specifically studying the principle of
desirable difficulty with high school students.
“We are looking forward to testing this in a high school
environment and are working with a team to commence that
research, hopefully, in 2019.”

Creating ‘desirable difficulty’
With ‘clean’ and ‘smooth’ typefaces seen as less effective
in helping a reader retain information, developers of Sans
Forgetica sought to capture the reader’s attention by
disrupting the flow of individual letters.
The font works to create ‘desirable difficulty’, which involves
using a ‘considerable but desirable’ amount of effort
when reading, therefore improving retention and recall of
information.
Sans Forgetica’s visual distinctiveness causes readers to
spend more time on each word, thus enhancing retention of
information.
Dr Janneke Blijlevens and Dr Jo Peryman of RMIT’s
Behavioural Business Lab collaborated with typographer
Stephen Banham in developing the font.
Dr Blijlevens said participants in the research trial initially
indicated that they found the text more difficult to read,
thinking this may have impaired their memory; however,
results showed that people’s memory improved when
presented with words in Sans Forgetica.
“This indicates that, as the desirable difficulty principle
suggests, people have to put in more effort to read in
Sans Forgetica. They may have the impression that it is not
conducive to learning, but in reality, it is,” said Dr Blijlevens.
“Since we launched Sans Forgetica – for free use to
everyone – we have received many emails from people

How to use Sans Forgetica
The font is best used as a tool to highlight key passages
that students want to remember.
“We found that specific smaller sections of text highlighted
in Sans Forgetica were remembered seven percentage
points more than when all of the text was presented in plain
Arial,” Dr Blijlevens said.
“An example of how to use Sans Forgetica could be by
converting your own notes of the study material in flash
cards and use those to repeat and memorise key pieces of
information.”
The tool may also be helpful is assisting students memorise
oral presentation notes.
The font can be used by most programs across both Mac
and PC, and is also available as a Google Chrome browser
extension – to convert text on websites.
Read more about Sans Forgetica, and download the
font as a free resource or as a Chrome extension, at
www.sansforgetica.rmit
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National review of
teacher registration

I

n late 2017 state and federal education ministers agreed
to undertake a national review of teacher registration, and
in particular examine how the existing eight aspects of the
current national teacher registration framework (endorsed in
2011) have been working, Cathy Hickey, Assistant Secretary
of IEUA Victoria Tasmania, writes.

national criminal records check), qualifications (minimum
of four years, including an initial teacher education
program), English language proficiency (except where the
qualifications have been gained in specific English speaking
countries), and mutual recognition arrangements across
states and territories.

A review panel, supported by the Australian Institute
of Teaching and School Leadership (AITSL), undertook
consultation across the country with stakeholders in the
education sector.
IEUA made a submission to the review and participated in
various state consultations. In particular, the Union did not
support a national registration scheme or body. It did support
the continuance of current state based bodies, with an
agreed framework to assist with consistency across states and
territories. IEUA believes this model enables greater direct
input from and consultation with the teaching profession.

Changes recommended
The review has made 17 recommendations, discussed last
year by the Australian Education Senior Officials Committee
(AESOC), which is the group of senior officials supporting
the Education Council of Ministers. AESOC determined that
more work should be done on an implementation strategy.
In respect to this work, there should be significant
consultation and IEUA will continue to discuss issues with
relevant ministers. It is not likely that agreed implementation
will occur before ministers meet in June.

Teacher registration framework
While teacher registration in Australia is an individual state
and territory matter, with each state and territory having its
own teacher regulatory body, there are aspects of teacher
registration that have been agreed by state and territory
ministers and have been part of a framework.
The existing framework, which is intended to provide a
level of consistency across the various state and territory
registration schemes, covers eight areas: an initial period
of registration, a fixed period of registration (requiring
periodic renewal), alternative authorisation to teach (eg,
limited authority/permission to teach categories), sanctions
including withdrawal of registration, suitability (eg,
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Recommendations
1 Employers maintain and strengthen their role in
induction, mentoring and support transition into the
workforce and profession.
2 National strategy in consistent judgements made for
teachers moving from provisional to full registration.
3 Professional development – four recommendations more
explicitly referencing the Australian Professional
Standards for Teachers.
4 Nationally recording Highly Accomplished and Lead
Teacher accreditation (does not apply in Victoria and
Tasmania).
5 Registration of early childhood teachers in all states and
territories.

6
7
8
9
10
11
12
13
14
15
16
17

Amend the teaching standards to be more relevant to
early childhood teachers.
National evidence base of ‘limited authority to teach’
authorisations.
Strategies to strengthen relationships between preservice
teachers and the regulator (form of pre-registration).
Amend legislation/policies to allow information sharing
between regulatory bodies.
An information sharing platform between teacher
regulatory bodies.
National policy on suitability to teach, including
considerations of ‘fit and proper’ implemented by all
regulatory bodies.
Improvements in mutual recognition across state jurisdictions.
Plan to enable teacher registration to be fully transferable
between jurisdictions.
Updated national approach to English language
proficiency assessment.
Greater alignment between teacher registration and
VET qualifications for teachers with dual teaching and
VET qualifications.
Pathway programs to teaching qualifications recognising
VET qualifications and prior learning for those employed
in schools under limited authority categories.
Consider workforce challenges under current VET in
schools arrangements.

Key areas of change
Teacher registration is an important but complex process
and has developed during the last decade in some
jurisdictions, but during two or more decades in others.
Registration has by and large strengthened the status of
teaching and these positive aspects have been the result
of consultation with the profession, and particularly the
education unions who represent the vast majority of teachers
in Australia. Any changes must be discussed with the
teaching profession and its representative bodies.
This suite of recommendations will affect particular aspects
of registration and specific groups of teachers, and it is
imperative that no group nor current state and territory
registration processes are negatively impacted, and that
hard won protections for the profession – for example
around limited authority to teach (recommendation 7 and
8), are not watered down. There should be no diminution
in key aspects of natural justice and fair processes in the
initial registration of teachers, processes and decisions
dealing with complaints, reporting and information sharing

on these issues
(recommendations
9 to 14).
Early career teachers
(recommendations
1 and 2) must be
supported by quality
induction programs
and the processes to
move from provisional
to full registration must
be fair, context related,
embedded in the
actual daily work being
undertaken and be based
on reasonable workload
expectations.
Similarly, the continued
expansion of registration
into early childhood
and VET teaching
(recommendations 5, 6,
16 and 17) is important for
the profession but must
be consulted on to ensure
that teaching standards
and registration processes,
while supporting the status
of teaching, are relevant
and context related to the
work of these teachers. It is
pleasing that the review has
recommended, for example,
that the teaching standards be amended to be more
relevant to early childhood teachers (recommendation 6).
Requirements around specific professional learning for
ongoing registration (recommendation 3) must be flexible
and relevant – reflecting the diversity of education settings,
the diversity of skills and knowledge teachers need to
develop and enhance at different stages of their careers, and
the real work they have undertaken at any given time. Any
changes that make professional learning tied to ongoing
registration narrow and inflexible must be rejected. 2019 is
shaping up to be another year of change and challenge!
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T

he period of transition when
students leave school can
significantly affect a young
person’s mental health and wellbeing,
and anxiety is often heightened, even
for individuals who are normally on
top of life’s challenges, writes Carolyn
Watts, Head of Digital Work and Study,
Headspace.
Young people could be suddenly
faced with finding and maintaining
a job, and too often they fall into
professions that hold no personal
interest for them. They have limited job
seeking or industry specific skills, so
work related confidence can easily lead
them to an all time low after the relative
safety net of school life.
The prospect of entering the workforce
presents multiple challenges beyond
the most obvious objective of finding a
job. Let’s not forget the plethora of life
administration requirements that come
with working life, such as bank accounts,
superannuation, transportation, taxes etc.
All necessary evils which can be resolved
relatively easily as long as you know how,
but to a typical teenager they can present
instant stress. Parental expectations
also often change when young people
start earning their own money, and
unexpected considerations regarding
housing, rent, household expenses and
domestic chores start to come into play.
However the biggest potential
disruptor to a young person’s mental
wellbeing is the pressure to formulate
a new social identity as a newly fledged
working professional. They suddenly
find themselves thrust into the world
with different societal expectations,
diminished support systems and adult
responsibilities.
Highlight challenges
Transparency is key. Schools need
to highlight these many and varied
challenges to a young person’s
comfortable status quo early on in
Year 12 so that students have time to
mentally prepare for what lies ahead
by the time exams are over. Post exam
celebrations will have less of a hangover
if the foundations for the next stage
have been laid in advance.
The overarching message to students
should be that early and ongoing
two way communication is essential.
Teachers should encourage students
to ask endless questions about what
changes will occur in their lives and how
they can manage them accordingly.
They should engage parents/guardians
in the process, providing current
information about the changing world
of work, the new notion of portfolio
careers and what job searching looks
like today.
As a basic priority, schools should

be clarifying the recruitment process,
honing job seeking skills, providing
tips for writing resumes, conducting
interviews, team work, problem solving,
critical thinking and financial literacy,
plus setting expectations regarding
typical timelines for securing a job and
all other aspects of the transition. It is
also essential to develop work ready
skills before employment commences.
Schools can also play a vital role in
demystifying work culture, employeeemployer relations, salary expectations,
dress codes, acceptable workplace
behaviour, work hours and health and
safety best practice – all before a young
person has even walked onto the job.
Practical solutions include links with a
variety of local businesses from different
industries at school based seminars or
during a ‘careers day’, or encouraging
students to seek out part time or
voluntary work to gain exposure to the
work environment early on.
Tailored strategies
Employment providers and
government services tend to
predominantly focus on placing
people in employment, rather than
providing tailored strategies which play
to an individual’s unique strengths or
personal interests. At the start of their
careers, young people should have their
boundaries pushed and confidence
built, rather than following a one size
fits all bureaucratic box ticking exercise.
Too many young Australians enter a
job based on the need to earn money,
rather than following their heart or
aligning their skills to the best fitting
trade or industry.
In addition to the more logistical
guidelines, teachers can promote
several tips to maintaining a healthy
headspace throughout the process of
finding a job: obvious points such as
eating and sleeping well, which are
crucial to maintaining positive mental
wellbeing during times of stress.
Regular exercise is one of the best
ways to reduce daily anxiety levels as
well as breathing exercises or simple
mindfulness activities like drawing or
listening to music.
Putting these useful daily tips aside, the
most important thing schools can do is
to openly acknowledge to students that
the transition is an inevitable milestone
of emotional upheaval and any related
anxiety is by no means strange,
uncommon or shameful.
Once this is accepted, it will be easier
for teachers to then go on to promote
the upsides to working life. Research has
shown that working can actually help
reduce mental health symptoms and
improve an individual’s wellbeing and
sense of purpose. It provides structure
and routine, not to mention a platform

for more varied socialisation, financial
independence, technical skills and
broadened life experience.
Transitioning from school into the
workforce is one of the most eventful
periods in a person’s entire life and
should not be under estimated or over
simplified as a routine join the dots
journey. Schools should acknowledge
the challenges, outline the processes
and embrace the prospects. By
establishing structured, formalised
approaches to workplace transitioning
that will arm students with the best
possible tools and mindsets, Australia’s
workforce can look forward to future
generations of confident, enthusiastic,
inquisitive and challenging employees.
Headspace, National Youth Mental
Health Foundation Work and Study
Programs support 15 to 25 year olds
to plan a career, find employment or
work towards further education in a
highly accessible, confidential and
youth friendly environment. From
one-on-one support with a careers
specialist to linking in with industry
specific mentors, our work and study
programs provide free, expert and
tailored support. The service exists to
support young people whose work and
study activities have been impacted
by mental health, especially for those
young people who are not eligible for
traditional employment services or are
not receiving the level of support they
need from these services. And they are
delivered online or over the phone to
ensure that all young people, wherever
they live, can take part. Please go to
www.headspace.org.au/our-services/
digital-work-and-study-service/ for more
information.
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The
conversation
isn’t over,
period
W

hile federal and state
governments are, albeit
slowly, starting to recognise
the need for greater access to sanitary
products, the period conversation is far
from over. In some cases, it has hardly
begun, writes Journalist Sara El Sayed.
It took campaigners 18 years to
break down the tax barrier on sanitary
products – forcing the Federal
Government to recognise that pads
and tampons are not luxury items.
Only in late 2018 did some state
governments even begin to consider
offering free sanitary products in schools.
But still, in many households and
schools, discussions of periods are
tabooed – with young women finding
themselves learning as they go and
dismissing pain. In some cases,
extreme discomfort results in girls
skipping school.
With student absences due to period
pain and mismanagement showing no
signs of slowing down, there is a real
need to address the problem.
No gain, just pain
Some studies have found that up to
90% of young women experience
period pain, with only 34% of women
consulting a health care provider about
their pain.
In Australia, one in 10 women
suffer from debilitating pain caused
by a medical condition called

endometriosis. Endometriosis
Australia suggests that women with
endometriosis suffer with pain for four
years before making any form of report
to a healthcare professional. It can then
take three to nine years before they are
officially diagnosed.
Women see living with pain as normal,
and delays in reporting and diagnosing
legitimate conditions reinforce this
notion.
Equipping young people with
menstrual health knowledge, confidence
to ask questions, and sources to get
the right answers, is the key to breaking
taboos and improving health.
Time to talk menstrual health
Period Talk is an initiative that aims to
break down the barriers, and start the
conversations, for the sake of young
girls and their health.
Developed by filmmaker Tasha
Lawton in partnership with Share
the Dignity, Period Talk puts these
conversations centre stage in the
education space, with a video series
aimed at young people, delivered by
young people.
Lawton said Period Talk covers more
than just ‘the mechanics’ of periods.
“This program covers issues that
students may not have learnt about
in a school environment before:
the emotional side of periods, the
social side of periods, and common
misconceptions.
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“The fact that so many girls are
missing school due to period pain
shows that they do not understand how
to manage it.
“Kids need to know more about the
menstrual cycle – how in each week of
the cycle something different happens,
and what that means, and how that can
affect them.
“They need to know more about
Toxic Shock Syndrome, the chemicals
present on the sanitary products, and
what is normal when it comes to PMS,”
Lawton said.
The program also covers different
cultural practices and expectations
when it comes to period management.
“Adults and young people alike in
Australia generally have no idea about
how people deal with periods in other
countries and cultures.
“It is valuable for them to understand
the breadth of knowledge, and
conversations that are being had about
periods and period management.”
While Period Talk provides an
extensive resource for young women
to get to know their bodies better,
it also provides young men with the
information they need to understand
the menstrual cycle.
“It is massively important that boys are
educated – not only for the women in
their lives – but to gain understanding
that will combat outdated attitudes that
cause girls to be shamed for having
their periods.

LET'S NORMA LISE
THE CONVER SATION

PRESENTED BY

FOR MORE INFO, VISIT
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“These attitudes contribute to the
tabooed nature of the conversation.
“Boys and men must contribute to
normalising the conversation.”
Privilege plays a part
Rochelle Courtenay, founder and
managing director of charity Share
the Dignity, said she hopes Period
Talk can dispel the shame and stigma
surrounding menstruation.
“The only way to alleviate that stigma
is through education,” Courtenay said.
Share the Dignity’s focus is to support
homeless women and victims of
domestic violence through donations
of necessities such as pads, tampons
and personal hygiene products – with a
goal of ending period poverty.
When partnering with Lawton to
develop Period Talk, both agreed
that period poverty was an issue that
needed to be addressed.
Courtenay said some students are
currently experiencing period poverty.
“I recently heard the story of a young
girl in the foster system who was going
to school, but was homeless.
“She was sleeping on the school oval,
and had no access to sanitary items or
clean underwear.
“It is concerning to think that these
circumstances can occur in this day
and age.
“Who is there to educate her about
menstruation and how to manage?
“If one’s parents were never educated

about menstrual health, or if parents
are not in the picture, girls are often left
on their own.
“It is integral that educating girls and
boys in schools about menstruation
is made a priority – the same way
fundamental subjects such as English
and Maths are taught.”
Courtenay said it was also important
for young people who may not have
experienced period poverty to be
aware of these issues.
“It’s about talking about periods and
breaking the taboo – so they know
where to go and what to do if they or
people they know need support.”
First Nations women face
greater challenges
A 2016 study conducted by the
University of Queensland found that
women living in remote Indigenous
communities faced greater challenges
when managing menstrual hygiene.
A lack of facilities that others may
take for granted – such as privacy in
bathrooms, lockable doors, functioning
bathrooms, running water and soap,
rubbish bins and accessible products
– is impacting on young women’s
attendance at school and community
activities.
Coupled with menstrual health being
a low health education priority in
remote communities, and the cost of
buying sanitary products, women in
these areas are expected to manage

with little to nothing to support them.
Lawton and Courtenay noted that the
next step for Period Talk was to address
the distinct needs of Indigenous
women.
“It is important to us to also create
an equally supportive resource
for Indigenous women in remote
communities,” Courtenay said.
“This is a main priority on our agenda
for 2019.”
To learn more about Period Talk,
and to download the program, visit
www.periodtalk.com.au. Programs are
available for parents and schools.
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The law and school
leaders – a growing
challenge
D

rawing on
her recent
research, Dr
Alison Trimble of
the University of
Tasmania, looks
at the current
challenges for
school leaders
navigating the
legal minefield of
education law.
School leaders
now face an ever
expanding range
of legal issues,
areas of law are
becoming more
complex, and
there is a widely
held perception
that school
stakeholders,
internal and external, increasingly turn to the law to settle
disputes (Butler & Mathews, 2007; D’Cruz, 2016). At the
same time, school leaders’ preparation and development in
education law — across all three education sectors — may not
have kept pace with the growing legal demands.
Education law is formally defined as “those areas of
jurisprudence that bear on the operation of … schools”
(Alexander & Alexander, 2011 p2). Rather more helpfully,
Gerstein and Gerstein (2004) suggest that education law
is like a salad made by mixing different legal ingredients.
As many practicing educators are painfully aware, nearly
every field of law affects schools in some way. Contracts,
torts (negligence), constitutional law, human rights and
discrimination, sports and disability law contribute to the
field of education law.
School legalisation
The importance of law and legal issues in the working
lives of school principals, and the operation of their schools,
has never been higher (Lock & Lummis, 2014; Teh, 2014).
Whether a principal is dealing with a complaint about
disability discrimination, counselling staff for unprofessional
conduct, reporting a case of a student’s neglect or abuse,
managing the school’s copyright exemptions, ensuring
26 | independent education | issue 1 | Vol 49 | 2019

photographs in promotional materials have appropriate
permissions, or assessing the risks of an out of school
activity, the school principal’s education law decisions are
critical to the safety and welfare of students, their families,
and members of staff, as well as the smooth and effective
operation of the school.
School principals, in Australia and internationally, have
generally been found to possess a low level of legal
knowledge (Findlay, 2007b; McCann, 2006; Stewart, 1996b).
For routine legal matters which require a standard response
or continuation of the status quo, this may not present
great difficulties. However, when principals are required
to deal with non routine legal matters, their reliance on
past experience or the advice of a fellow principal, may
prove problematic. That is when the availability of accurate
legal advice, particularly legal advice from a qualified legal
advisor, together with a willingness to accept advice, is
crucial.
Research findings
Recent research has been conducted in Tasmania to
investigate the impact of legal issues on school principals
across the government, Catholic and independent school
sectors (Trimble, 2017). It focused on the areas of principals’
legal literacy (including the legal areas they deal with, the
accuracy of their legal knowledge, their confidence in their
own understanding of the law, and their sources of legal
support); the legal context they face; negative impacts of
their legal dealings, as well as principals’ views on how their
legal supports might be improved.
While some findings of the study accorded with previous
Australian research (McCann, 2006; Stewart, 1996), several
presented new perspectives on school principals’ dealings
with legal issues.
The research design was based on an online survey of
school principals, together with a series of semi-structured
interviews with a range of people in the Tasmanian
education sector, including principals, principal supervisors,
senior system leaders, administrators and a government
education lawyer. It was the first of its kind in Australia to
begin to address the experiences of independent school
principals together with their colleagues from other systems,
as well as providing a more complete and rounded picture
by including the views of school leaders as well as other
informed perspectives.
In terms of principals’ legal knowledge, it was found from
the survey responses that principals deal with a broad range

“As many practicing
educators are painfully
aware, nearly every
field of law affects
schools in some way.”
of legal areas, but their legal involvement primarily focusses
on matters involving the safety and security of students
and their families, and staff. Based on legal questions in
the survey, the participants’ formal legal knowledge was
assessed to be low, with an average score of 53% correct
answers.
Nonetheless, the data revealed considerable reliance by
principals on their own legal understandings as well as the
advice of colleagues. The evidence revealed that many
Tasmanian school leaders have access to decision support
from experienced specialist advisors and lawyers, although
principals from less well resourced independent schools
reported a lower level of legal support than other colleagues.
The interview data also revealed a series of legal
consciousness ideas (beliefs about law) held by school
leaders, especially concerning defences or shields to
prosecution: If I do A, because of B, then that’s okay legally.
In several instances those beliefs, like aspects of the
principals’ legal knowledge, were not legally accurate.
The issue of negative impacts of dealing with legal issues
has previously been addressed in education law research
in terms of principals’ stress. This study also examined
legal stress, but recognised other negative impacts as well,
including the cost of legal advice, the impact of skewed risk
management, and the time cost involved.
In terms of improving legal support for principals, not all
participants felt change was needed. Many of the findings
involved ways to improve principals’ preparation and
development; interestingly, some participants also raised the
legal training of preservice teachers as ultimately affecting
the principal’s responsibilities to students and staff.
Study recommendations
Overall, the study did not recommend wholesale changes
to the current education law arrangements in Tasmania. This
does not suggest there are no weaknesses in the system, but
rather, that such recommendations need to be treated with
caution, taking due account of the varied contexts within
which schools operate. Recommendations included:
• principal preparation and development should focus on
core areas that impact the safety and welfare of students
and their families, and school staff such as duty of care
(negligence); employment; discrimination; and family law
(with particular emphasis on family law)
• principals with the most experience should be strongly
encouraged to participate in legal CPD so that they
maintain currency of their legal knowledge and are

available to share their experiences with less-experienced
colleagues, and
• arrangements should be put in place to facilitate
reasonable access to a lawyer for all independent school
principals, perhaps through a group legal service hosted
by a professional association.
Dr Alison Trimble is a Research Assistant in the Faculty
of Education, University of Tasmania.
References
Alexander, K., & Alexander, M. (2011). American public
school law (8th ed.). Belmont, CA: Thomson West.
Butler, D., & Mathews, B. (2007). Schools and the law.
Sydney, NSW: The Federation Press.
D’Cruz, C. (2016). Legal actions against schools: Is your
school prepared? School Governance, Apr 28, 1-4.
Gerstein, R., & Gerstein, L. (2004). Education law: An
essential guide for attorneys, teachers, administrators.
Tucson, AZ: Lawyers and Judges.
Findlay, N. (2007b). In-school administrators’ knowledge of
education law. Education Law Journal, 17(2), 177-202.
Lock, G., & Lummis, G. (2014). Complying with school
accountability requirements and the impact on school
leaders. Australian Journal of Teacher Education, 39(2),
58-69.
McCann, P. (2006). Principals’ understanding of aspects
of the law impacting on the administration of Catholic
schools: Some implications for leadership. (PhD
Published), Australian Catholic University, Melbourne, VIC.
Stewart, D. (1996a). Principals’ knowledge of law affecting
schools. Australian and New Zealand Journal of Law and
Education, 1(1), 111-129.
Teh, M. (2014). The case for legal literacy for educators.
Education Law Journal, 15(4), 252-268.
Trimble, A. (2017). Education law, schools, and school
principals: A mixed methods study of the impact of law on
Tasmanian school principals. (PhD Published), University
of Tasmania, Hobart. Available from https://eprints.utas.
edu.au/27554/

independent education | issue 1 | Vol 49 | 2019 | 27

Art brings
understanding
– languages
not lost
“Teaching dot painting helps
bring the past and present to
life for students and makes
language come alive too.”
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A

boriginal and Torres Strait
communities are now
compiling a cache of books
geared to celebrate their culture and
many languages. They are publishing
the works of their writers and artists
and promoting the myriad of different
voices of Indigenous Australia.
For over 40 years, IAD Press has been
compiling and publishing these books
with cultural integrity. They include
unique Aboriginal children’s books,
fiction stories, books about natural
history, guides to bush foods and
medicines, dictionaries and biographies,
collections of poetry and short stories
and calendars featuring desert art.
Based in Mparntwe (Alice
Springs), the traditional lands of the
Arrernte people, IAD Press is the
publishing arm of the Institute for
Aboriginal Development (Aboriginal
Corporation), a not-for-profit
Aboriginal community controlled
organisation.
A significant contributor to the
IAD publication Central Anmatyerr
Picture Dictionary is Northern Territory
Aboriginal Elder, artist and assistant
teacher April Campbell Napangardi.
On a recent trip to Sydney, April
met with IEUA Federal President John
Quessy and explained aspects of her
work with school children at Ti Tree
School. She has worked at this very
remote government school (Preschool
to Year 8) in Northern Territory for 20
years. Ti Tree is located approximately
200kms north of Alice Springs.
The school has 86 students enrolled
and services two communities: Six
Mile, (Anmatyerr language group),
and Ti Tree Station (Walpiri language
group).
As teaching assistant and language
and cultural coordinator, April
teaches students to read and write ‘in
language’ and also works as an in class
translator for students being taught in
English.
April uses art to “create learning
pathways” as well as keeping culture
alive.
The Central Anmatyerr Picture
Dictionary was the first in a series
published to help preserve and
educate about Central Australian
languages. There were over 40
contributors to the picture dictionary
but it was April’s images on the cover
and throughout that give extraordinary
meaning and understanding, keeping
language alive and shared.
The dictionary consists of pictures
accompanied by an Anmatyerr word,
and a short sentence to explain usage.
The body of the book is arranged in
themes: people, Country, family, bush
plants and animal.

At the back of the dictionary are lists
of Anmatyerr texts with their English
translations, together with a guide to
pronunciation.
There’s a wraparound image created
by April on the cover of the Central
Anmatyerr Picture Dictionary. In talking
about this image April explains “I
made this painting with the three
places in it – Napperby, Ti Tree and
Mount Allan. At first the schools from
these places got together to talk about
the idea of making an Anmatyerr
language book. We wanted to make
the book so that future generations
of children could learn to write
Anmatyerr – so that they would not
lose their language. The children of
the future will be able to read and
write our language.”
April’s influence extends much wider
than this tiny Ti Tree community, as she
also teaches art and works as a cultural
advisor with three NSW schools which
take Aboriginal boarders: The Scots
School Bathurst, Meriden School
Strathfield and Trinity Grammar School
Summer Hill.
Teachers from these schools visit Ti
Tree for cultural awareness training
and April makes the long trip to
Sydney to visit the schools, spending
time with staff and students.
She said it was crucial for teachers
to have more confidence and
understanding of Aboriginal culture
and language, to share with all
students and make sure boarding
students’ needs are understood.
April says: “The Elders used to tell
kids stories on the sand. Today we
are putting stories on canvas but
using the same techniques. We’re still
hunting witchetty grubs, goannas and
kangaroos and the canvases show it.
Like the sand pictures, the canvases
don’t depict the whole animal, just
their footprints.
“Teaching dot painting helps
bring the past and present to life for
students and makes language come
alive too.”
The IEUA NSW/ACT Branch has
purchased one of April’s paintings,
which helps her continue her life’s work.
The title is Women Dreaming, and
on the back of the canvas April has
written: “This painting is about women
hunting. They are hunting for bush
foods, women are hunting around the
waterholes so they can find witchetty
grubs, bush berries, bush onions and
bush plums”.
For additional Aboriginal language,
arts and culture books see
https://iadpress.com
Bronwyn Ridgway and Sue Osborne
Journalists
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HAPPINESS and WELLBEING
A

it’s measurable

nd the winner is Finland… but Australia is in the top
10 of the World Happiness Report. Based on global
happiness levels across 156 countries in 2018, the
report is produced by the United Nations Sustainable
Development Solutions Network. The data was collected
from the Gallup World Poll to try to reveal which nations
of people were happy and why. Those involved were
economists from Columbia University, the University of
British Columbia and London School of Economics Centre
for Economic Performance.

other people and in the system) and social security, which
outweighs residents having to pay some of the highest taxes
in the world.”
The report shows how the six main factors affect wellbeing,
and interestingly, only one of those is strictly economic (GDP
per capita). The other five are life expectancy, social support,
freedom to make choices, the generosity of people around
you, and perceived corruption levels.
John Helliwell, a University of British Columbia economist
who co-edited the report said: “the most surprising finding
researchers came across was the extent to which happiness
The top 10 happiest countries:
of immigrants matches the locally born population. The
Finland
happiest countries in the world also have the happiest
Norway
immigrants in the world.”
Denmark
When asked about what the report suggests for those who
Iceland
are currently unsatisfied with where they live, Helliwell says:
Switzerland
“The right answer is not to move to the happier communities
Netherlands
but instead to learn and apply the lessons and inspirations
Canada
that underlie their happiness. Happiness is not something
New Zealand
inherently in short supply, like gold, inciting rushes to find
Sweden
and much conflict over ownership. But happiness, unlike
Australia
gold, can be created for all, and can be shared without being
scarce for those who give. It even grows as it is shared.”
Reports have been produced annually for six years now, but
For the country that prides itself on pursuing happiness,
the main focus of the latest, in addition to its usual ranking of even written into its Declaration of Independence, America
the levels and changes in happiness around the world, was
isn’t particularly happy in international terms. European
issues related to migration within and between countries.
nations regularly top the US in surveys of happiness, proving
The top countries generally have high values for all six of
wellbeing isn’t necessarily linked with economic growth.
the key variables that have been found to support wellbeing.
According to the report, obesity, the opioid crisis, and
These are income, healthy life expectancy, social support,
depression are global problems; however the prevalence of
freedom, trust and generosity. Among the top countries,
all three problems has been growing faster and further [in
differences are small enough that year to year changes in
the US] than in most other countries.
the rankings can be expected and
In the report findings it concludes:
achieved.
“The main issue for the US is not the
In gaining top place, Finland rated
lack of means to address the crises of
very well across all indicators.
public health and declining wellbeing,
“The most important building blocks
rather, perhaps the major practical
for a happy society are democracy,
barrier is corporate lobbying that keeps
equality, good education and high
dangerous corporate practices in place
quality child care, as well as taking care
and imposes untold burdens on the
of each other,” Finnish Ambassador
poor and vulnerable parts of the US
Päivi Luostarinen told the HuffPost after
population, coupled with the failure of
the launch of the report.
the American political system to address
“These values are very important for
and understand America’s growing
Finns. I also think our relationship with
social crisis. The challenge of wellbeing
nature, and national character, play
is a matter both of high politics and
Finnish Ambassador
parts in our happiness.”
economics and the sum of individual
Päivi Luostarinen
As in previous reports, the top 10
and community-based efforts.”
group was dominated by the nordic countries of
Each year the report is launched celebrating the
Sweden, Denmark, Norway and Iceland.
International Day of Happiness at the United Nations.
“This strong showing demonstrates ‘nordic happiness’,”
For the World Happiness Report 2018 go to
Michael Birkjær, an analyst at the Happiness Research
http://worldhappiness.report/ed/2018/
Institute in Copenhagen, said. This, he said, comes from
“healthy amounts of personal freedom, trust (both in
Bronwyn Ridgway Journalist

“The most important
building blocks for
a happy society are
democracy, equality,
good education and
high quality child care,
as well as taking care
of each other…”
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What could life on Mars teach
us about living on Earth?

W

hat on earth (pun intended)
does going to Mars have to
do with sustainability? Quite
a lot, according to astronaut candidate
and scientist Dianne McGrath,
Journalist Sue Osborne writes.
McGrath is one of 100 global (seven
from Australia) candidates to be chosen
for the Mars One mission, which
proposes a permanent settlement on
Mars, departing 2031. Final candidates
will be chosen at the end of this year.
Although she didn’t know it at the
time, McGrath was preparing for life
on Mars growing up in “red and dusty”
outback Northern Territory, trying to
survive where food was scarce.
She learnt to grow and hunt for
her own food at age 11, which has
given her a real appreciation for
the challenges of obtaining food,
something missing for many people
who only know food as a plastic
package from the supermarket.
Qualifying as a
Mathematics and
English

teacher in 1991, McGrath has never
taught formally in schools, but is a
regular presenter at schools, talking
about Mars and her quest to prevent
food waste.
Now at the tail end of a PhD on food
waste at RMIT, she has Chaired the
Australian Government’s Retail and
Foodservice Advisory Board providing
input into the National Food Waste
Strategy and appeared on and consulted
to the ABC TV show War on Waste.
McGrath said she was on a domestic
Qantas flight watching people being
served their meals, and reading an
inflight magazine about Oz Harvest,
the food rescue organisation, when
she hit upon the idea of researching
food waste for her PhD. Her curiosity
and interest in the Mars adventure are
based around the challenges of living
sustainably on another planet.
With no food, water or oxygen* easily
available on Mars, living sustainably
and recycling is a necessity not an
option; and under space rules no waste
can be left on a celestial body.
The research being undertaken to
prepare for living on Mars is providing
invaluable information that can be
applied on Earth.

“We could reshape this planet by
trying to work out how to live on
another one,” McGrath said.
“Not everyone on this planet has easy
access to food and water right now, so
it’s exciting to see what we can learn
from this mission.”
McGrath said the criteria for choosing
candidates for the mission was not
based on their scientific qualifications
but on five personality traits: resilience,
adaptability, curiosity, resourcefulness
and trust.
McGrath said it was 'curiosity' about
how such a mission could be achieved
that drove her to apply.
With the possibility of living on Mars
forever in 12 years time in the back of her
mind, McGrath said she is more focused
on achieving as much as she can now
and making all her dreams a reality.
“That’s a message I take to schools, and
to girls in particular, not to be limited by
others on what your dreams are, and not
to put your dreams on a shelf.”
McGrath said it was important for all
students to see role models who were
interacting with maths and science and
putting them to use, and to hear the
personal stories of those involved in
science.
She believes exposure to such models
at primary school age is crucial, to allow
students to “be excited by science and
apply it to their own personal interests”.
McGrath can be contacted via her
website to speak at a school, and she
is also available for professional inservices about team work.
References
https://www.diannemcgrath.com.au
https://www.mars-one.com
*Water and oxygen are available but
require technology and energy to
produce. eg frozen water in the subsoil can be obtained through baking
soil samples and condensing the
water vapour).

“We could reshape
this planet by trying
to work out how to
live on another one.”
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NEW TOOLKIT
TACKLES
CONCUSSION

A

“If in doubt, sit them out!”

new online toolkit launched by Concussion in
Sport Australia provides guidance on how to deal
with head injury. Concussion in Sport Australia is a
collaboration between the AIS, the AMA, the Australasian
College of Sport & Exercise Physicians (ACSEP) and Sports
Medicine Australia (SMA).

“That means if a student has even minor symptoms two
weeks post injury, they should not resume contact/collision
activities until another 14 day period of symptom free time
follows. No child ever came to harm from missing a couple
of weeks of sport, but children can come to harm going back
to sport prematurely after concussion.”

The toolkit brings together the most contemporary
evidence based information on concussion. Australian
Institute of Sport Chief Medical Officer Dr David Hughes
said teachers and support staff are a primary target audience
as they have the most oversight of children apart from
parents. They are in the best position to recognise potential
symptoms of concussion because they know students well.
The information is not just relevant for PDHPE staff or
coaches, as a child can be affected by concussion for days
after the injury, or the injury could be sustained during
weekend sport.
“The website provides easy to digest information that we
suggest all teachers and support staff should familiarise
themselves with. Concussion can be challenging even for
doctors, as the symptoms can be quite subtle,” Dr Hughes said.
“A student may appear normal but could in fact be still
suffering the effects of concussion. There is no blood test or
medical imaging scan to diagnose concussion.”
While it may be well known that a child suspected of
suffering concussion should avoid contact sports for a
period of time, it may not be as well known that too much
screen time or doing challenging maths or other cognitive
tasks following an injury can worsen concussion.
The toolkit provides a number of useful downloadable
resources. The Concussion Recognition Tool 5 helps non
medical staff recognise the subtle signs of concussion.
The Return to Learn stepping stones (see below) provides
teachers and support staff with important recommendations
on how to manage students with concussion.
“There is good evidence that children take longer to
recover from concussion than adults,” Dr Hughes said.
“We recommend 14 days symptom free before a child
returns to contact or collision sport. Some non-collision
exercise in the meantime may assist recovery.

Return to learn recommendations
Concussion affects the way the brain functions. Different
people can be affected in different ways.
It is common for concussed children or adolescents to have
difficulty concentrating and paying attention in class. They
may require more time to complete school work.
When a concussed child or adolescent starts to concentrate
for long periods, ‘cognitive load’ on the brain can bring on or
worsen the symptoms of concussion.
Gradually increasing the load on the brain without
provoking symptoms is recommended.
During recovery from concussion, it is recommended that
students avoid:
• physical activity: PE classes, school sport and
playground activity
• extensive screen time, including computer use, texting,
video games, television, and
• loud music and music through headphones.
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Concussion in Sport Australia emphasises that ‘return to
learn’ takes precedent over ‘return to sport’. Children should
not return to full sporting activities until they have been fully
integrated back into normal learning activities.
Ways to help students in the classroom recover from
concussion include:
• regular breaks from class
• shortened school day
• postponing exams, and
• additional time for exams, assessments and
to complete tasks in class.
More details: concussioninsport.gov.au
Sue Osborne Journalist

Oh, the humanities!

An interview with Marco Cimino

M

arco Cimino is a well known
figure in Australian Edutwitter.
He regularly contributes to
#AussieEd discussions, and shares
resource and teaching ideas to his
2000 plus followers. Marco is also a
keen member of the IEUA NSW/ACT
Young Members’ Initiative, recently
contributing to a preservice teacher
Ask Me Anything event and also to the
Union’s response to NSW Education
Standards Authority (NESA) policy
documents.
In this interview, IEUA NSW/ACT
Organiser Keith Heggart sat down
with Cimino to talk about another of
his projects. Since the start of 2018,
he has been recording his Oh the
Humanities (and Social Sciences)!
podcast, which provides both practical
advice and a quirky take on all things
to do with Humanities and Social
Sciences education.
The podcast releases new episodes
every month and covers a whole
range of topics relevant to the modern
teacher. Some of the more notable
episodes have titles like Zombie
Geography; they cover topics like
Flipped Learning, STEM and using the
past to teach the present (and future).
Here’s what Cimino had to say.
IE: What is your current role and who
is your current employer?
Cimino: I am a HSIE, RE, and VET
teacher at Magdalene Catholic High
School, Narellan.

IE: What is your podcast about? Who
are your guests?
Cimino: My podcast is aimed at
teachers (and even students) of the
Humanities and Social Sciences (HASS).
It focuses on teaching and learning
strategies within the HASS classroom,
and also some general education as
well (wellbeing, education and change
etc). My guests range from teachers

“I get to talk
to some of the
most amazing
educators
around, and
then share this
experience
with
everyone.”
(primary, secondary, and tertiary) to
edubusiness leaders. Ultimately, if you
are involved in HASS in any way, shape,
or form, I want to share your story.
IE: What made you start a podcast?
What do you see as the advantages?
Cimino: The podcast was originally

a monthly Twitter chat, however, I saw
the value in being able to convey
these stories in a much more detailed
way. I also noticed a distinct lack of
HSIE/HASS/SOSE related podcasts
in Australia, and being the Business
Studies teacher I am, I jumped at the
chance to offer teachers and students
this resource. The advantages are
numerous: I get to talk to some of
the most amazing educators around,
and then share this experience with
everyone.
IE: What was the most memorable
episode?
Cimino: All of my episodes are
memorable in their own way, so it’s
hard to choose. It’s kind of like asking
a parent who their favourite child is.
Because I cover such a wide range
of topics and ideas, there’s not one
standout episode.
IE: How can readers get access to your
podcast?
Cimino: Readers can access the
podcast in a number of ways:
SoundCloud:
https://soundcloud.com/hasschat
iTunes: https://itunes.apple.com/au/
podcast/oh-the-humanities-and-socialsciences/id1331749901?mt=2
Spotify: https://open.spotify.com/
show/23VS5zZkshoAKxywhYwdaq
Do you have a podcast? We’d love
to hear from you. Let us know at
ieu@ieu.asn.au.
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Book review:

Fast and Effective
Assessment: How to
reduce your workload and
improve student learning

Glen Pearsall 2018
Publisher: Hawker Brownlow Education: Moorabbin.

W

orkload is a constant issue in teachers’ lives –
and one that seems to be increasing with the
profusion of new initiatives and requirements,
IEUA NSW/ACT Organiser Keith Heggart writes.
A recent survey identified that teachers in NSW are, on
average, working 54 hours per week. Even if one takes into
account the lower hours associated with non term time
(and most teachers will still work through some of that too),
this is still far in excess of the 38 hour week that teachers
are expected to work. One of the key issues related to
this increasing workload is administrative duties; that is, it
is less about teaching and more to do with the planning,
preparation, assessment and other matters.
Part of this workload is related to assessment. The crucial
factor here is the difference between assessment and
feedback. A study by Ruth Butler in 1988 found students who
received grades, or both grades and feedback, performed
worse than students who only received constructive
feedback. This means that in many schools providing
students with a grade or a mark is no longer enough. This is
supported by the work of John Hattie who has, for more than
a decade, identified that one of the key drivers for student
achievement is the quality of feedback received in class.
This has led schools to place great emphasis on how
teachers provide that feedback. For example, some schools
in the UK require teachers to mark in different coloured pens
to indicate where verbal feedback was provided – and, in
the past, red pen has been banned as being too aggressive.
Other schools have adopted models like Two Stars and a Wish
and Hamburger Feedback. The problem is that many of these
strategies simply add to the already excessive workload.
This is where Glen Pearsall’s book Fast and Effective
Assessment is so helpful. Pearsall is a former high school
teacher who is now an author and educational consultant. He
has a long history working with teachers and teacher unions,
and it comes through clearly in the practical strategies
encapsulated in this book. Unlike some other, equally
excellent, education books that are on the market, Pearsall’s
book is of immediate use to teachers – especially for
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teachers who are struggling with the assessment workload.
Pearsall draws on his experience to show how, by adapting
what we normally do in the classroom, we are able to
provide a range of different kinds of feedback, and in ways
that lessen the workload.
Improved testing
The book is divided into six chapters, and it is best
approached in that order, though more experienced
teachers might want to dip in and out of certain chapters.
Chapter 1 explores how teachers might refine their
questioning technique, and so check students’ progress and
provide immediate feedback.
In Chapter 2, Pearsall describes how he encourages
students to understand what is expected of them, so
that feedback is more effective. In Chapter 3, which is my
favourite, Pearsall provides a range of techniques to identity
how students are progressing. This is what Pearsall describes
as “fast formative strategies”. In Chapter 4, Pearsall identifies
ways to improve traditional testing strategies so that they are
both quicker and more accurate. Chapter 5 explains how to
mark these kinds of summative assessments more quickly.
The final chapter explores how to make peer assessment
more effective and meaningful.
This book is helpful to any teacher. As someone who taught
for more than 15 years, I found the ideas applicable. I can
see how it would be suitable for teachers working in primary,
secondary and even post secondary fields. I think this
should be recommended reading for teachers new to the
profession, as it might save them from some of the despair
we have all felt when faced with a giant pile of marking on a
Friday night.
References
Butler, Ruth. 1988. “Enhancing and Undermining Intrinsic
Motivation: The Effects of Task-Involving and EgoInvolving Evaluation on Interest and Performance.” British
Journal of Educational Psychology 58: 1–14.

#silentcorridors:

Coming to Australia?

F

ew things are as divisive in
education as the debate about
different philosophies of teaching
and learning, IEUA NSW/ACT
Organiser Keith Heggart writes.

In recent years, and largely thanks
to social media, such debates have
expanded and, on occasion, become
personal and acrimonious. Often these
debates revolve around the efficacy
of different modes of instruction –
the debate about direct instruction
compared to project based learning has
been particularly heated – but they often
also include discussions about how best
to manage the behaviour of students.
In the United Kingdom, for example,
the Michaela Community School was
recently described as Britain’s strictest
school due to its application of a ‘no
excuses, zero tolerance’ approach to
student behaviour.
More recently, there has been
discussion about the behaviour of
students in corridors. Ninestiles, a
secondary school in Birmingham, has
instituted a new rule that requires

students to walk silently between
classes. This has been put in place
so that students can arrive at class
in a quick and efficient manner,
ready to begin their learning in a
calm fashion. Students will be allowed
to speak to each other – but only in
designated areas at lunch or recess
time. Students who fail to follow this
new rule will receive a 20 minute
detention for the first offence; repeated
infractions will lead to an escalation of
the school’s response.
Predictably, such an approach led
to both outrage and support from
educators and academics around
the twittersphere. For example, Tom
Bennett, a UK educationalist and
government adviser, suggested that it
was something of a storm in a teacup.
Bennett suggested that this was “a
column guzzling non story that chewed
up social media for the first half of half
term” (https://schoolsweek.co.uk/silentcorridors-whats-all-the-fuss-about/) and
really, it wasn’t at all restrictive to expect
students to be quiet at certain times.
After all, Bennett argues, we do this

when we ask students to read silently or
listen to teachers at assembly.
Other educators have suggested
that such an approach is unnecessarily
repressive and brings to mind images
of Victorian era prisoners in hoods.
Some educators, like Amber Kim, have
suggested that such an approach
does little to reduce educational
inequity, especially for students from
marginalised backgrounds. Instead,
it assists in reproducing the status
quo – which disadvantages those
students and advantages a dominant
group (https://amberkkim.wordpress.
com/2015/03/28/silent-hallways-areunjust-let-students-speak/). Others
argue that it takes the joy and hope
from schools and replaces it with a
grudging level of compliance.
Regardless of your opinion about
silent corridors, it is clear that this is
another approach that some schools
in the UK have adopted – for better or
worse. One thing that is certain is that,
like many other ideas before them, this
idea will probably soon make the trip
down under.

“...the Michaela
Community School was
recently described as
Britain’s strictest school
due to its application
of a ‘no excuses, zero
tolerance’ approach to
student behaviour.”
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