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Fund our future

For years now the Federal Government has failed to
make a permanent commitment to Universal Access
funding – funding that ensures all Australian children have
access to 15 hours per week of early childhood education
in the year before they start school.
Instead the Federal Government has relied on a drip
feed approach to funding – leaving children, parents and
employees in perpetual uncertainty.
The Federal Government’s recent announcement of
further funding just for 2018 continues this approach and
underscores just how little value it places on the future
of our next generation of students and the future of our
country for that matter.
The denial of permanent, ongoing funding for early
childhood education remains at odds with research that
has identified indisputable evidence of the positive effect
that quality early childhood education has on children’s
learning and development.
It is also at odds with the fact that access to quality early
childhood education has been proven to be a major factor in
our country’s future – its importance as a driver for immediate
and long term economic development having been recognised
by the Productivity Commission in October 2014.
Currently Australia provides less than a quarter of the
OECD average expenditure on early childhood education,
when measured as a percentage of Gross Domestic Product
(GDP).
Yet here we are again, as we have been for the last three
years, with a federal government that turns a blind eye to
this social and economic issue.
If the Federal Government intends to get serious about
early childhood education it needs to commit to the
permanent funding of our kindergartens and preschools.
It’s time to permanently Fund our Future!

Terry Burke

John Quessy

QLD NT Secretary NSW ACT Secretary
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A quarter of preschoolers attend for free
Almost nine out of 10 four year olds and two in 10
five year olds were enrolled in a preschool program
in 2016, according to a report published by the
Australian Bureau of Statistics (ABS).
ABS spokesperson Michelle Marquardt said across the
nation in 2016, there were 344,676 children aged four or
five years enrolled in a preschool program (also known
as an early childhood education program).
Aboriginal and Torres Strait Islander children made
up 5% (16,598) of this total.
“Of the children enrolled in a preschool program
in 2016, 43% were enrolled in preschools and 51% in
long day care (LDC) centres,” Michelle said.
“Service delivery models vary between states
and territories and this is reflected in the data. For
instance, in Queensland and NSW there were more
children enrolled in LDCs than preschools (71% and
65% respectively), meanwhile in Western Australia
80% of children were enrolled in preschools.”
The attendance rate for enrolled children aged four
or five years was 96% nationally, with the highest
rates of attendance in South Australia, Tasmania and
the Australian Capital Territory (98%).
Marquardt said almost a quarter of all children
enrolled were in preschool programs that were
fee free in 2016, while over half were enrolled in
programs with low out of pocket costs (between $1
to $4 per hour). The majority of children enrolled
in a preschool program in South Australia, Western
Australia, Tasmania, and the Northern Territory were
in fee free places.

Green grants
Applications are now open to NSW/ACT IEU
members for this year’s Teachers Mutual Bank
Environment Grants.
Members in early childhood centres are invited to
apply for one of five environment grants of $3000
each, sponsored by Teachers Mutual Bank.
Typical projects could include habitat conservation,
biodiversity, vegetable and kitchen gardens, water
and energy saving, tree planting, recycling, waste,
composting and Aboriginal cultural projects.
A previous winner, Goodstart Early Learning Centre,
Goulburn turned an unloved patch of ground into
gardens for each room at the centre.
Applications close 19 July. For application forms
and further information contact Betty Tan at
betty@ieu.asn.au.

Win for C&K staff
The collective strength and action of Queensland
members in C&K Branch centres, supported by their
colleagues and community, have protected staff from
shameful cuts to current conditions.
As a result of the member Cut the Cuts! Campaign,
C&K’s proposed cuts to employees’ superannuation cocontributions, redundancy payments and vacation time
have been stopped.
C&K’s change in position was confirmed at a negotiation
meeting earlier this year at which C&K also agreed to offer
10 hours per annum of release time for directors available
by application.
IEUA-QNT Branch Secretary Terry Burke commended C&K
for its preparedness to improve its negotiating positions.
“This outcome has only been achieved because of the
strength of the collective action adopted by members.
“Members are to be commended for their resolute claim
to protect working conditions which reflect the standards
generally applicable in other Queensland education sectors.
“The release time offered is a welcome move away from
the previous outright rejection of the need for any time.
“While 10 hours is not a significant figure, it is a start
which recognises the role of directors,” Terry said.
A formal joint review of the operation of the provisions
will occur in 2018.
The superannuation co-contribution scheme has also
been protected and will remain available to all employees,
both existing and new.
The proposed agreement also clarifies that attendance
at employer initiated or sponsored events during vacation
time (defined as ‘recess leave’ in the agreement) is at the
employee’s discretion.

Universal Access funding must be permanent not piecemeal
Ahead of the May Budget, Federal Education Minister
Simon Birmingham announced another year of Universal
Access funding for kindergartens and preschools for
2018 – further perpetuating the government’s piecemeal
approach to supporting the early childhood education
sector.
IEUA-QNT Branch Secretary Terry Burke said the
Federal Government’s announcement fell far short of the
permanent, ongoing funding required for the future of the
sector and its students.

“The ability for every Australian child to access 15 hours
per week of early childhood education is not only vital for
their future but for the future of our nation as a whole.
“That the Federal Government has not taken the
opportunity to provide the certainty of funding the sector
needs is very disappointing.
“Access to quality early childhood education is a major
factor in our country’s future, with its importance as a
driver for immediate and long term economic development
recognised by the Productivity Commission in October
2014,” Terry said.
He said the announcement meant IEUA-QNT members
would continue their Fund Our Future campaign launched
earlier this year, calling on the Federal Government to get
serious about funding early childhood education in this
country.
“The funding needs to be ongoing and at a level that
facilitates professional rates and conditions for employees
of kindergartens and preschools in order to ensure a
quality education for all students.
“It’s time for the Federal Government to provide
certainty for the early childhood education sector and to
permanently invest in our next generation of Australians
– giving students the best possible start when it comes to
learning and life.”
Members can sign the online petition at
www.megaphone.org.au/petition/fund-our-future and find
out more about the campaign at www.fundourfuture.net.au

Early Start
The University of Wollongong welcomes practitioners,
policy makers and academics to its biennial Early Start
conference on 27-29 September.
The 2017 conference Helping Children Flourish and Realise
Their Potential: Translating Research for Policy, Practice and
Community, will bring together academics, policy makers
and practitioners from across discipline boundaries to
cultivate best practice and innovation and ultimately aim to
improve early childhood education and practice.
A range of high profile national and international
speakers will contribute to the conference including
Andreas Schleicher (Director for the Directorate of
Education, OECD), Steven Barnett (Rutgers University),
Sally Peters (University of Waikato) and Paul Leseman
(Utrecht University) amongst others.
University of Wollongong’s Academic Director of the
Early Years program, Dr Cathrine Neilsen-Hewett, said
that “the conference provides great opportunity for early
childhood education and care practitioners to enhance
their knowledge in an interdisciplinary environment. The
conference provides quality professional development
for all early childhood educators and may assist early
childhood teachers with meeting the newly implemented
NESA accreditation requirements”.
For further information about the 2017 Early Start conference,
please go to www.earlystart.uow.edu.au/conference
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Share what you know
The next time a qualified,
experienced, intelligent early
childhood teacher tries to tell me
they’re not able to share their
knowledge with the profession
and recommends that I seek out a
recognised “expert”, I’m going to cry,
Max Grarock writes.
I’m going to cry because
I know that my profession is filled
with committed and reflective
practitioners who astound me
with their deep thinking about the
work they do. A large part of my
professional life is the struggle to get
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those people to share this thinking
and practice with others. What they
do should be shared. Sharing makes
our profession stronger.
I once sent an email to 20 early
childhood teachers asking if they, or
any practicing early childhood teachers
that they knew, were skilled in working
with children with additional needs. I
was looking for someone to share their
experience in balancing the competing
demands of including the child,
working with the family and completing
the meetings and paperwork that is
often required of funding bodies. I

figured that the challenge of managing
all these elements is best shared
by someone who does it regularly.
Someone who knows first hand the
pressures of the current systems of
funding and accreditation.
Three teachers replied to my
email request with suggestions.
One suggested a teacher working in
the school system. One, a person
in a management role overseeing
a number of services. In the final
suggestion I was given the details
of a consultant who hadn’t taught
in an ongoing role for more than a

decade. Despite specifically asking for
a practicing teacher, I wasn’t provided
with one suggestion that met this
criteria. Amongst the group of 20
teachers who received that email,
there were at least four who could
have shared their considerable skills
with others.
Common experience
This is not an uncommon
experience for me. At the Teacher
Learning Network (TLN), where I
work, we try to use practicing
classroom teachers to deliver the
majority of our programs. This comes
from our core belief: that teachers are
the experts in teaching and should be
involved in teaching one another. This
belief has both political and practical
ramifications.
It’s political because it suggests
that the core knowledge of teaching
and how to teach rests with
teachers. This is knowledge owned
and developed by the profession.
Asserting that teachers are the experts
in teaching is political because it
suggests that universities are not
the experts in teaching. It suggests
that politicians are not the experts
in teaching. It even suggests that
bureaucrats and those whose role it is
to assess services are not the experts
in teaching.
Don’t get me wrong. Universities
have an important role in shaping
the work of teachers. They train
the next generation, they research
and disseminate optimal ways of
educating young children and they
attempt to codify what it is that
makes teaching more powerful. But
the nature of studying things in
isolation means the complexity and
emotional toil of teaching is difficult
for them to fully comprehend. It’s
also difficult for them to respond
quickly to changes that face the
reality of classroom teaching.
Teachers the experts
Politicians and departmental staff
have important roles to play too. In a
democracy, ensuring that community
expectations about education are
present in our education system
matters. But that does not make
them the experts in teaching.
Asserting that teachers own
the body of knowledge around
teaching is easy enough to say. It’s
easy enough to agree with. Defending
that ownership is difficult. I have
enormous respect for the teachers I
work with each day who are prepared
to make themselves vulnerable by
publicly sharing their practice with

other teachers. That’s terrifying. But
it’s vital in proving that teachers own
teaching – and should gain further
control of the profession.
Beyond the political ramifications,
suggesting that teachers should be
involved in teaching one another is
also a practical notion. Sometimes
reading about the theory underpinning
a style of teaching is too abstract.
Policy documents can leave out the
important hurdles that need to be
overcome in making change. Both
policy and research can miss the fact
that teaching is immediate. Hearing
a real teacher describe the details
of their successes, challenges and
interactions can help bridge the gap
between what’s ideal and what can
be done.

“Teachers are the
experts in teaching and
should be involved
in teaching one another.
This belief has both
political and practical
ramifications.”

In a presentation about storytelling
last year, one of the teachers we
work with shared her experience of
responding to children’s questions
about the Syrian refugee crisis. Not
in an abstract ‘If this came up, you
could…’ way but in the practical ‘When
they asked me about Syria two weeks
ago, I added it to the story by including
these things…’.
To top this off, she also addressed
how she managed the time pressures
of her role when planning storytelling
experiences and presented different
gender roles within her stories. This was
the kind of presentation that reminded
me about the value of my work and
keeps me looking for more teachers
who are willing to take the risk involved
in sharing what they do with others.
In an effort to support greater
collegial sharing, I regularly ask
myself ‘What makes teachers so
reticent in sharing their knowledge
about teaching’? I understand that
teachers are constantly pressed for
time. Preparing material to share
with others is an imposition on time
and it makes teachers reluctant to
do this work. I suspect it’s something
deeper than a mere lack of time. I
think it speaks to the deep insecurity
that many of us have about our
professional practice and knowledge.
The insecurity presents a challenge.
Sharing your practice with other
teachers publicly is nerve wracking but
ultimately a professionally affirming

thing to do. I suspect we’d all feel less
insecure about our practice if sharing
what we do and how we think about
our own teaching was more common.
I’d love to see the sharing of practice
become such a common part of our
profession that it no longer felt like a
risky thing to do.
Helping teachers share knowledge
Here are some of the things we do
at the TLN to make the steps into
sharing practice seem less daunting.
We run a training program for those
who are interested in presenting to
better understand their expertise
and develop ways of sharing it with
others.
We’ve developed an early childhood
educator magazine Ideas for Early
Years which is primarily composed of
photos of play spaces that educators
have created. The sharing of photos
seems to be less time consuming and
emotionally confronting for educators.
We run professional writing
days with TLN staff on hand to
support writers in creating articles for
our magazine.
We’ve created frameworks for
some of our professional learning
programs so that the presenters don’t
need to worry about the structure
of the session and can focus on the
information that they wish to share.
I continue to look for ways to help
teachers overcome the barriers that
prevent them from being comfortable
in sharing their knowledge with
others. If you think there’s something
else I could be doing to help grow the
pool of teachers who are proud to
share their work with others, please
let me know. I’m serious. Just don’t
make me cry.
mgrarock@tln.org.au
Phone 03 9418 4993
Max Grarock is the Program Manager
at Teacher Learning Network. He
worked as a preschool teacher and
director in the western suburbs of
Melbourne before taking up his role at
the TLN.
The Teacher Learning Network is the
not for profit professional learning
organisation supported by the IEU
and the AEU. IEU NSW/ACT early
childhood members have access to
their programs in 2017 as part of their
union membership fees. Information
about how to access these programs at
no additional cost can be found here
http://ieu.asn.au/news-publications/
news/2017/march/exclusive-memberbenefit
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Starting
her journey

Teacher Sokha Pawson is beginning a journey of
union activism. She works at Sydney Day Nursery (SDN)
Woolloomooloo. Her six month old son Alex attends the centre
with her.
Sokha went to the NSW/ACT IEU Activist Conference in April to
find out more about the union movement and what she can do to
grow the IEU.
“I realised that so many things I take for granted, like the eight
hour day, sick leave, parental leave and other leave, were won for
us by our union,” Sokha said.
“I want to promote the work of the union myself and make sure
we can keep these rights.”
Sokha has also done the IEU’s free online training for early
childhood teachers, provided by TLN.
“This training was easy and convenient, I could just do it at
home,” she said.
The IEU has an exclusive offer of free online professional
development (PD) with TLN (see pages 6-7 for more information)
for NSW/ACT early childhood members, including casuals.

IEU Early Childhood Conference

SATURD

9 SEPTE AY
Mercure MBER
Sydney

Contact Kayla Skorupan on 02 8202 8900 TF 1800 467 943 or kayla@ieu.asn.au
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Fighting for quality

“We cannot
just invent
four and five
year olds
and equity
children if
they are not
in the area.”

After reading the article in the
November issue of Bedrock (Navigating
the Maze – about the NSW Government’s
Start Strong program) I felt that it was
important to share my preschool’s
experience in this new program.
After attending the roadshow I was
excited about this new funding program,
as it at least took away the penalties for
enrolling three year old children.
I am a director in a two unit centre in
regional NSW and, like the other directors
that were featured in the story, we too
do not have enough four and five year
old and equity children to fill our centre.
We rely on three year old children and, at
times, two year olds.
I also had completed enrolments
before this funding came out and the
timing was difficult. We still had several
vacancies due to the high fees. After
attending the roadshow and finding out
our new funding we were excited, as this
was an increase.
We were able to significantly reduce
fees (as per the requirements) and
fill the centre before the close of the
year for the first time in a couple of
years since they took the three year old
funding away. Our three year old fees
were $68.
We changed our hours to meet the
requirements for 600 hours so at least
our two day children would meet the 600
hours and we would receive part funding
for one day children.
We also reduced our cap level to 80
thinking that this was still in (with the old
system) so we would not be penalised
with funding (before we knew about Start
Strong).
I went to enrol in the February census

as I believed from the roadshow that
we would receive more funds, only to
find that the Department had already
recorded our hours as open from 8.30am
to 4.30pm even though we were very
clear on our census that our core hours
were 9am to 3pm, with extended hours
operating in these other times.
This means that we will not receive any
extra money and will actually lose money
as we have fewer children – as I worked
towards our cap level when I completed
enrolments.
I am disappointed that we have made
these changes for no increase in funding
and our fees were lowered significantly.
I am concerned about when the new
system fully kicks in – we were expecting
more funding as we changed our core
hours considerably.
I have taught for 30 years and I believe
that three year old children also need to
attend. For preschools to remain viable
we simply do not have enough four year
olds and equity children. The saturation
of services in our area is also a problem.
The Department continues to say you
need to market for these children but we
cannot just invent four and five year olds
and equity children if they are not in the
area.
I sympathise with the rural services –
they must be really doing it tough. At least
we have more children to draw from.
Early childhood care is an essential
community service and preschool
education should be available for all
families. Investment in early childhood
saves government money in the long run.
It is becoming harder to maintain
quality, which I believe comes from good
staffing levels and qualifications. I am
always advocating for my quality team
and maintaining my level of educators
and teachers. As the funding battle
continues it gets harder to convince
committees that qualifications and above
ratio staffing levels are essential for the
wellbeing of children.
Lyn Best, IEU member and Director
Editor’s note: We are always thrilled to
receive feedback on Bedrock stories from
our members working on the frontline. If you
have any comments on stories in this edition,
ideas for stories or other feedback contact
bedrock@ieu.asn.au
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Young minds, big views
A kindergarten in Queensland has developed a program
that is dedicated to exposing its students to a wide
range of cultural experiences with a focus on valuing and
respecting diversity. Journalist Sara El Sayed looks at how
kindergartens can instil these values in children at an
early age.
Bribie Island Community Kindergarten has developed
partnerships with Pikinini Family Playground in the
Solomon Islands and Kirdi Mayarr Day Care on Mornington
Island through which learning experiences are shared
among both students and educators. Educators at the
centre believe that all children have the potential and
desire to find connections and meaning in all they
experience.
Bribie Island Community Kindergarten Director Narelle
Dawson said that educators at the centre are committed
to expanding their students’ world view and cultural
understanding through the centre’s partnership with
Pikinini Family Playground in the Solomon Islands and
Kirdi Mayarr Day Care on Mornington Island.
“Sharing of cultural experiences and values help shape
the way we see ourselves, so exposing our children to
learning across cultures promotes valuing and respecting
diversity and encourages our children to see differences
as common and positive,” Narelle said.
By connecting virtually via Skype, children at Bribie
Island Community Kindergarten are able to see how
children at their partner centres play and learn.
“It is important for our children to see that children
all over the world play in similar ways and have similar
interests to them,” she said.
Educators from the Bribie Island Community
Kindergarten have participated in a teacher exchange with
Pikinini Family Playground and Kirdi Mayarr Day Care –
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visiting their partner centres as well as having educators
from those centres take part in reciprocal visits.

Promoting cultural competence
Becoming culturally competent is an expectation of the
National Quality Framework (NQF) and features strongly
in the Early Years Learning Framework (EYLF), which
defines cultural competence as the ability to understand,
communicate with, and effectively interact with people
across cultures and explains that cultural competence is
our capacity to:
• be aware of our own world view
• develop positive attitudes towards cultural differences
• gain knowledge of different cultural practices and
world views, and
• develop skills for communication and interaction
across cultures.
Narelle said their practice of sharing learning
experiences across cultures has allowed both the children
and educators at the centre to gain a connection to a
wider life view.
“It has created a wonder and desire for us to learn
about how other children live and play in culturally
different environments.
“It has given everyone at our centre a wider sense of
belonging that extends across oceans.”
Academics agree that when children know more about
understanding and respecting varied cultural ways of
being, they are able to effectively contribute to building a
greater sense of belonging for all, and to live in a society
that values diversity. According to Queensland Studies
Authority’s Queensland Kindergarten Learning Guideline,

children’s participation in all aspects of early years
programs encourages their development of tolerance,
compassion and understanding, with carefully planned
environments having the ability to engage and enable
children to build deep understanding.
Better engagement
As well as sharing learning experiences with partner
centres, Bribie Island Community Kindergarten has
also recognised the importance of children learning
about Aboriginal and Torres Strait Islander culture in a
meaningful and respectful way.
“Uncle Ron is our volunteer
Indigenous educator who has
been invaluable when it comes to
authentically learning about the land
and our nation’s First People.
“Exploration in our local environment
provides countless learning
opportunities for our children.
“We have also developed a
Reconciliation Action Plan (RAP) that is
implemented in our centre.”
Students and educators at the
kindergarten have also built a
sign, displayed outside the centre,
which signifies their commitment
to reconciliation and intercultural
understanding.
“The sign lets our community know
that our kindergarten is a safe space
and a place where Aboriginal and Torres Strait Islander
people will always belong,” Narelle said.
She said that the response to learning practices from
both a student and parent perspective has been positive.
“Families of the children often share how their children
are relating what they learn back to the wider community
and beyond.
“We continue to listen to families’ feedback each year
and incorporate relevant, culturally based experience and
celebrations into our learning environment.”

Recognising excellence
Bribie Island Community Kindergarten has been awarded
the Excellent rating from the Australian Children’s
Education and Care Quality Authority (ACECQA).
Michael Petrie, ACECQA’s Acting Chief Executive Officer,
congratulated the centre on receiving this recognition for
a second time.
“Bribie Island Community Kindergarten was one of
the original services to receive the Excellent rating and
they remain a leader in our sector through their ongoing
commitment to exceptional practice,” Michael said.
To encourage children to learn
about their land, history and local
Aboriginal culture, educators make use
of the service’s unique location and
environment.
“This long term partnership has
supported educators at both Pikinini
Playground Family Day Care and Bribie
Island Community Kindergarten to
gain fresh ideas and inspiration, and
has allowed children to extend their
cultural awareness by learning about
life in the Solomon Islands, one of our
closest regional neighbours.
“I congratulate Bribie Island
Community Kindergarten on this
recognition and their ongoing
commitment to high quality education
and care,” he said.

“It is important
for our children
to see that
children all over
the world play
in similar ways
and have similar
interests to
them.”

References
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That feeling you get when you
find something you’d lost.
Can you imagine discovering money in a super account you never knew you had? Or
perhaps you know you have some super tucked away somewhere but have never had the
time or know-how to bring it all together. Well, with the new consolidation tool from QIEC Super
it’s now easy to do.
Having one super account means you’re only paying one set of fees. This can make a huge
difference to your balance when it comes to retirement. And with more money in your super
you won’t have to search for extra cash for the things you’d like to do in retirement.

Simply log in to, or register for Member Online to start searching for lost super.

qiec.com.au | 1300 360 507

The information provided is of a general nature only. It does not take into account your individual financial situation, objectives or needs. You
should consider your own financial position and requirements before making a decision. You may like to consult a licensed financial adviser.
You should also read the Product Disclosure Statement and our Financial Services Guide (FSG) before making a decision. QIEC Super Pty Ltd
(ABN 81 010 897 480), the Trustee of QIEC Super (ABN 15 549 636 673), is Corporate Authorised Representative No. 268804 under Australian Financial
Services Licence No. 238507 and is authorised to provide general financial product advice in relation to superannuation.

Family friendly work arrangements:

This is what
unions do
“Work life interference
is an ongoing and
serious challenge.”
Improvements to workers’
conditions are only ever won through
the struggle of union members
and our collective engagement in
the upcoming test case for family
friendly arrangements will be no
exception.
The Family Friendly Work
Arrangements Test Case is a claim
for a new modern award right to part
time work/reduced hours to help
working parents and working carers
better balance their work and family
commitments. The claim also includes
a right to access personal leave for
prenatal appointments.
Working carers are employees caring
for a person with a disability, mental
or physical illness or who is frail/aged,
and working parents are employees
caring for a child under school age.
This test case will revisit significant
issues related to gender equality, job
quality and the intersection of work,
care and family in Australia for the
first time in more than a decade.
Background
The ACTU is running this test case
in the Fair Work Commission as part
of the 2014 Four Yearly Review of
Modern Awards, seeking variations
to all modern awards with the
exception of the Firefighting Industry
Award 2010.
Test cases mounted by the ACTU
between 1979 and 2005 have played
a crucial role in establishing family
friendly provisions in Australia,
including unpaid parental leave and
family/carers leave. The last family
friendly test case was the 2005 Family
Provisions Test Case, which gave us
the right to request flexible working
arrangements.

The Family Friendly Work
Arrangements Test Case will review
the effectiveness of the right to
request and seek to strengthen
employee rights in light of
changes to the nature of families,
workforce composition and caring
responsibilities in Australia.
Important to everyone
The federal modern awards set the
‘basic safety net’ for employment
conditions.
Any enhancements to the modern
award ‘safety net’ must ultimately be
reflected in enterprise agreements.
Enterprise agreements must be able to
meet the ‘better off overall test’ against
the relevant modern award. Therefore,
a success in the modern awards’ case is
a success for all IEU members.
Key issues
Recent decades have seen profound
changes in the Australian workforce.
The majority of Australian families rely
on two incomes and many employees
juggle unpaid caring work with paid
work. Work life interference is an
ongoing and serious challenge.
Both men and women should have
access to secure, good quality flexible
working arrangements. However,
workplace practices and laws have
not kept pace with the realities of
modern life. Workers currently only
have a right to request flexible working
arrangements. Employers can refuse
and employees have no rights to
appeal. As a result, the right to request
has not substantially impacted on
flexibility in Australian workplaces.
This has a number of negative
consequences for employees,
employers and the Australian economy:

1. Australians work some of the
longest full time hours in the OECD
and Australia is one of the most
unequal countries with respect to
men’s and women’s sharing of unpaid
domestic and care work.
2. In order to accommodate their
caring responsibilities, many women
are forced to either drop out of the
paid workforce altogether or work
fewer hours in poorer quality jobs.
Female labour force participation in
Australia falls below the OECD average
for mothers of young children.
Female employment in Australia is
overwhelmingly characterised by part
time or casual work.
3. One in two mothers, and one in
four fathers, report experiencing
discrimination related to parental
leave and return to work.
4. A significant number of men
desire greater access to flexible work
arrangements than they currently
have, especially young fathers.
We are currently in the process of
case planning and identifying our
witnesses. This is a most important
campaign for workers and their
families and the IEUA is making a
significant contribution to the test
case both in identifying and taking
witness statements and also providing
an expert industrial officer to the
ACTU to assist with the workload.
This is what unions do and we
look forward to your support and
active engagement as we enter the
campaign phase of this process in
coming months.
Chris Watt
Federal Secretary IEUA
Contact: bedrock@ieu.asn.au
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BUDGET
does nothing for the
Madge-less

One doesn’t have to pay too much
attention to the political sphere to
work out that early education just
isn’t the Federal Coalition’s ‘thing’.
The very name of their centrepiece
policy, Jobs for Families, shows
what their priorities are. The recent
Federal Budget and associated
pre budget announcements by the
Minister for Education and Training
Simon Birmingham also reflect
the Coalition’s lack of interest in
ensuring children in Australia get the
best start to their education.
One thing that is there, however,
is the rhetoric. The minister stated
that ‘childcare’ delivers valuable and
important early education benefits.
He also said “it is critical that children
in the earliest years have access to
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a quality preschool education in
the year before they begin school”.
Strong words eh? One would expect
them to be followed by an avalanche
of funding announcements and by
a clear vision and policy to ensure
every Australian child has access to a
quality early education.
But don’t hold your breath. The
minister squibbed it. Scott Morrison,
in delivering the Budget, squibbed
it. The Prime Minister, forgetting all
those Jobs for Families package photo
opportunities with young children
at early education services, also
squibbed it.
A few days before the Budget the
minister announced a one year only
$428 million extension to the National
Partnership Agreement on universal

access to early childhood education.
One year. Why just one year? Because
this will “allow for proper discussions
with the states and territories on how
we fairly guarantee in an ongoing
sense 15 hours of preschool beyond
that, given the very different models of
preschool delivery that apply from one
state to another”. Given that in the four
years the Coalition has been in power
we have had no less than four short
term extensions to the Universal Access
National Partnership Agreement, one
would think they could have had the
“proper” discussions with the states
and territories by now!
So did the Budget deliver anything
new to the early education and care
sector? No, it didn’t. The Government
used it to reiterate its commitment

As many readers would know
the package dramatically cuts the
amount of early education and care
that children in Australia can access.
Whereas under the current subsidy
system every child has access to a
guaranteed minimum 48 hours a
fortnight, in the new system, under
the so called ‘activity test’ children’s
access depends on their parent’s
work/study or
voluntary activities.
Both parents now
have to work over
16 hours a fortnight
for their children
to be able to get
what they do now.
Children of families
who earn under
$65,000 can access
24 hours of care a
fortnight regardless
of whether they
pass the activity
test but given that
most long day care
centres operate
8-10 hour days, in
reality this means
just one day’s care
a week for most of
these children.
Outside of the
education and
care sector, the
Budget was a bit more interesting.
The Government airily dumped about
$13 billion worth of impossible to
sell ‘zombie’ measures left over
from the 2014 budget. Let me repeat
that. It dumped $13 billion dollars of
savings that it couldn’t get through
the Senate. If the early education
and care sector had been united in
its opposition to the activity test,
could this also have been among the
measures the Government would have
been forced to drop? This is seriously
worth pondering.
The Government did allocate
a whack of money ($16.1 million)
to advertising the new Child
Care Subsidy system that is the
centrepiece of the Jobs for Families
package. Hopefully some of this
advertising will be directed to the
education and care services which
will have to do a lot of explaining of
the new system to parents in their
new role as defacto agencies for
Centrelink.
The Government also came good
on their promise to Nick Xenophon
in exchange for his support in
guaranteeing the passage of the
Jobs for Families package through
the Senate. $61.8 million per year

has been set aside to ensure the
continuation of Budget Based Funding
(BBF) to Indigenous and mobile
services. This has been set aside from
the money that was already budgeted
as a grants program for disadvantaged
and vulnerable communities and
services. Essentially what this means
is that BBF services will not have
to compete with other services for
scarce funds, but
no additional funds
have been allocated
for other services.
So the win for BBF
services came at
the expense of
funds for other
disadvantaged
or vulnerable
families and other
marginally viable
services.
In his pre budget
speech to the
National Press Club,
Simon Birmingham
reminisced
about his late
grandmother,
Madge, who was
a primary school
teacher. He said she
“ensured he had all
of the basic literacy
and numeracy skills
required to learn”.
Maybe a good message from the
early education sector to the minister
is that not everyone has the privilege
of having a Madge. And that is where
early education comes in. To ensure
all children get the same start to life
as he did. With all the moral panic the
Coalition goes on about Australia’s
falling rankings in international tests,
you’d think they would at least look
at what the countries doing better
than us have, that we don’t. They all
have a comprehensive early education
system. And that’s what we need.
A comprehensive early education
system so we don’t end up with the
‘Madge-less’ children falling by the
wayside.
Surely the Coalition could be
persuaded to make this their newest
‘thing’?

“For the
Coalition
Government,
despite the
rhetoric, early
education
and care is
nothing more
than a means
to workforce
participation.”

to delivering the Jobs for Families
package – or as this was expressed:
“The Government has delivered
significant early reform of the child
care system that will help support
Australian families who want to work,
or work more.”
And this is what it comes down to.
For the Coalition Government, despite
the rhetoric, early education and
care is nothing more than a means
to workforce participation. It is about
delivering women to employers. It
is about productivity and increasing
the GDP. It has nothing to do with
children and their right to learn. It
has nothing to do with making sure
children have the best start to life. It
is nothing about a vision of the sort
of country we could be.

Lisa Bryant
Early Childhood Consultant
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NSW teachers:

Know your
standards

St Bernadette’s Primary School
Castle Hill teachers Rhiarna Thomas
and Stephanie Doherty have recently
been through the accreditation
process and have some great tips for
early childhood teachers about to
undergo the process.
Kindergarten teacher Stephanie is
now in the maintenance phase after
taking the full five years allowed to
gain Proficient status.
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“It is daunting at first because you
feel like you need to cover every
single thing with the evidence,”
Stephanie said.
‘You think you’ve got to submit a lot
of work when in fact it is a lot simpler
than that. At the end of the day you
may find that one piece of evidence
covers several descriptors, rather than
needing one piece of evidence for
each descriptor.”

Rhiarna said it is really crucial to
familiarise yourself with the Standards
right from the start of the process.
“As you are going through your
day you realise you are ticking off a
Standard if you are already familiar
with them. So you’re thinking ‘I’m
doing this with the children today,
that goes to that Standard’.
“It’s really hard if you teach
the children and then look at the

Standards later and try and see
what fits in.
“If you already know its part of
your daily routine and not an addon, it’s much less work.”
Stephanie said sharing and talking
with other teachers is a great help.
Although this may be easier in a
school than an early childhood
setting, networking, attending IEU
PIPS, joining groups and bulletin
boards and online courses can help.
Rhiarna said: “Don’t feel like you
have to do this all alone. I contacted
my TAA and that was the best thing
I ever did.
“The NESA website has lots of
examples of what kind of evidence
they are looking for and how to
annotate it.
“You’re not inventing things for
the evidence, it’s what you do every
day, so it shouldn’t add too much
time to your schedule.

“As you are
going through
your day you
realise you
are ticking off
a Standard if
you are already
familiar with
them.”
“If you meet with a parent,
document it. If you go to a
professional development, bring
things back from that for evidence.
Take photos as evidence. I handed
in a lot of photos for my evidence
and annotated them.”
Stephanie said: “Early childhood
teachers know their students, they
know their behaviours, they know
their parents, therefore it should
be easy for them to come up with
evidence to meet these Standards.”
Both women recommend working
with others who have been through
the experience.
But if that is not possible, the
IEU can offer advice. Just email
accreditation@ieu.asn.au.
Attending IEU PIPs on
accreditation can also help.
Look for the PIPs calendar on the
IEU website www.ieu.asn.au.

What are the Australian Professional
Teaching Standards for NSW teachers?
The standards are a set of common
statements to provide teachers
with ways to guide their pedagogy
under knowledge, practice and
engagement.

They are a baseline of performance
and achievement that “recognises the
depth of knowledge of teachers and
celebrates creativity and innovation”.
(NESA March 2017).
There are seven standards, each
with four to seven descriptors.
Standard 1: Know the students and
how they learn
– How do you plan for their
differences and similarities?
– How do you implement
differentiation and the variety of
teaching strategies?
– How do you measure the various
levels of student engagement?
– How do you reflect on whether or
not student learning was improved?
Standard 2: Know the content and
how to teach it
– How do you use the curriculum
and/or syllabus to direct teaching
and learning?
– How do you implement the
syllabus: units of work/lessons?
– How do you measure what they
know and how they’ve learned it
against the syllabus?
– How do you reflect on whether or
not student learning was improved
and how will you use this information
to assist in your future teaching
activities?
Standard 3: Plan for and implement
effective teaching and learning
– How do you plan for teaching and
learning?
– How do you implement the lessons
and learning sessions?
– How do you measure what you’ve
done towards improving student
learning?
– How do you reflect on whether or
not student learning was improved
and how will you use it to inform
your future teaching and learning
activities?
Standard 4: Create and maintain
supportive and safe learning
environments
– How do you plan for managing
behaviour?

– How do you implement the
strategies and options for managing
behaviour?
– How do you measure what you’ve
done towards improving student
behaviour?
– How do you reflect on whether or
not student behaviour was improved
and how will you use the information
for future behavior management?
Standard 5: Assess, provide feedback
and report on student learning
– How do you plan for the various
forms of assessment, feedback to
students and reporting to parents?
– How do you implement the
strategies and options for
assessment, feedback and reporting?
– How do you measure what you’ve
done towards improving student
assessment, feedback and reporting?
– How do you reflect on what
improved student learning and
how will you use it to inform future
planning for learning?
Standard 6: Engage in professional
learning
– How do you plan for professional
learning and PD against the APST?
– How do you implement the PL/PD
and what you’ve learned?
– How do you measure what you’ve
learned to show improved personal
and collegial practice?
– How do you reflect on the PL you’ve
done and your future learning needs?
Standard 7: Engage professionally
with colleagues, parents/carers and
the community
– How do you plan for engaging with
colleagues, parents and others?
– How do you implement what you’ve
learned through that engagement?
– How do you measure an
improvement for students through
this engagement?
– How do you reflect on your
engagement with others and what
might it look like in the future?
Members of the IEU NSW/ACT also
have access to our PIPs about
accreditation, either online or to be
held in various venues across the
state. Keep an eye on our website or
email accreditation@ieu.asn.au for
further information.
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Fake nature:

the detrimental
effects of simulated
outdoor environments

Three Melbourne early childhood education centres
have been granted exceptions to national regulations
regarding outdoor space – meaning children at these
centres have no access to real nature or the outdoors on
a daily basis. Journalist Sara El Sayed looks at how ‘fake
nature’ can be damaging to children and the crucial role
outdoor space plays in a child’s development.
The Department of Education, Employment and
Workplace Relations define outdoor learning spaces as a
necessary feature of Australian learning environments.
These spaces invite open ended interactions, spontaneity,
risk taking, exploration, discovery and connection
with nature. They foster an appreciation of the natural
environment, develop environmental awareness and
provide a platform for ongoing environmental education.
However, according to Early Childhood Australia, children
in Australia are currently experiencing an increasing
disconnection with nature. Evidence for this disconnection
is diverse — for example, a toddler who finds it challenging
to place their bare feet on grass or a four year old who
suggests that apples are manufactured in supermarkets.
This harsh reality highlights the importance of
environmental education and why exposing children to
the outdoors is crucial to their development.
The National Quality Framework (NQF) outlined by the
Australian Children’s Education and Care Quality Authority
(ACECQA) states that for every child in an ECE centre there
must be at least seven square metres of unencumbered
outdoor space.
However, the Victorian Department of Education
and Training has signed off on waivers for centres in
Highpoint, Collins Street and Melbourne Central, making
them exempt from this standard due to limited access to
suitable land for childcare services.
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As an alternative, these centres have created ‘simulated
outdoor environments’ which include fake trees made out of
concrete pillars, synthetic plants and grass, sky and clouds
painted on walls, and small sand pits in plastic shells.
These centres claim they cannot provide children with
outdoor areas due to geographical location and space
restrictions.
A rationale given by the general manager of one of the
exempt centres was that the children would never be
disrupted by Melbourne’s extreme weather if they played
in indoor spaces.
Associate Professor in Early Childhood Studies at
the University of Melbourne, Dr Kay Margetts, said the
justification for these exemptions is inadequate.
“It is ridiculous to claim that children are better off inside
because of the Melbourne weather,” Dr Margetts said.
“A rainy day is not an excuse to deprive children of
outdoor spaces all year round.
“Being exposed to the outdoors – particularly the air
and the sunshine – on a regular basis is critical to a child’s
health and wellbeing.
“Research shows that exposure to sunlight helps
children improve their ability to see long distance.
“In addition to this, regular outdoor play helps children
develop kinaesthetic awareness, spatial awareness, social and
cognitive development and supports children’s creativity.
“Outdoor learning is and should be an integral part of an
educator’s program planning – making it critical to have
an outdoor space in every centre.
“There is nothing you can do inside that you can’t do
outside, but there are things you can do outside that you
can’t do inside.”
Dr Margetts said there are alternatives for centres that
struggle with space restrictions in city locations.

“Some centres built in cities have play areas that are
located on the roof – the sky is the limit when planning
outdoor space.
“If a centre cannot accommodate for the basic needs
of children while in city spaces then that centre must be
moved to a more appropriate location.
“National standards are a bare minimum and for any
new centre being built there should be no exceptions to
the bare minimum,” Dr Margetts said.
While some centres avoid the minimum standards,
others make outdoor space an integral part of everyday
learning activities.
St Lucia Kindergarten in
Brisbane use their outdoor
space to its full potential by
maintaining a vegetable garden
that the children are regularly
involved in.
This space helps the children
learn about how plants grow,
as well as giving the centre’s
educators an opportunity to
have conversations with children
about healthy habits.
The children have
opportunities to connect
with nature, learn about the
environment and the impact they
can have on it.
Director and teacher at St Lucia
Kindergarten, Wendy Burton, said that having dedicated
outdoor spaces for children is critical.
“We are finding that many children at our centre now
live in units or houses with small backyards, making the
need to help children create connections with nature all
the more apparent,” Wendy said.
“Our outdoor environment is a wonderful place for the
children to learn and develop skills.
“They are able to learn about relationships with others
and are supported to confidently make friends.

“Outdoor space is the best place for children to learn
about the world and appreciate the value of the natural
environment.
“It is also the most appropriate space for children to
learn about physical activity and healthy exercise habits.”
Wendy said her centre also aimed to teach students
about the importance of sustainable practice.
“Educators at our centre work together as a team to
ensure that we have programs in place that support and
model environmentally friendly and sustainable practices.
“We are working to ensure that learning about
sustainable practice is a planned part of the children’s
everyday experience,” Wendy
said.
Quality learning activities –
such as those conducted by St
Lucia Kindergarten – cannot
be effectively implemented
in centres that only provide
children with simulated outdoor
space.
While only three centres have
been excused from meeting
national standards, it is
crucial that there is no further
deprivation of outdoor space
in Australian ECE centres – so
children are able to learn in an
environment that meets their
developmental needs.

“It is ridiculous
to claim that
children are better
off inside because
of the Melbourne
weather.”
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Apps encourage
preschoolers to learn
languages

All preschools in Australia now have
the opportunity to access the federally
funded apps that help young children
learn new languages. Journalist Sara El
Sayed looks at the effectiveness of the
program and how it has been received
in Australian preschools.
The ELLA apps
Early Learning Languages Australia
(ELLA) is a digital, play based language
learning program for children in
preschool.
ELLA aims to help children become
more comfortable with different
languages early in life so that they
can stay engaged with learning
languages in later years.
Children in the ELLA program learn
language through applications called
‘The Polyglots’.
The apps are used on tablet devices
and have been designed for young
children. They are currently available
in seven languages: Arabic, Chinese
(Mandarin), French, Indonesian,
Italian, Japanese or Spanish.
Two further languages will be available
in 2018: Hindi and Modern Greek.
Participating centres need to use
their own devices to engage with
the program.
Support of $500 per preschool
was available to assist the first
1000 eligible preschools from
disadvantaged areas in Australia
to purchase devices so they could
participate in the program.
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Declining numbers in language study
Federal Education Minister Simon
Birmingham said the apps were vital
to address the declining number of
high school students studying foreign
languages.
As few as 6% of Year 12 students
are graduating from high school
having studied a language other
than English – down from 40% in the
1960s.
During the 2015 trial period, ELLA
reached 1868 students with a cost of
$9.8 million, representing a cost per
student of approximately $5246.
Kate Ellis, Labor’s federal education
spokeswoman, said the almost
$10 million pilot was reaching less
than 1% of the 400,000 children the
government initially promised would
benefit from the program.
“At this rate it will take 250
years for the government to reach
the promised target for children
participating in the program, and
that’s a ridiculous fail,” Ms Ellis said.
Minister Birmingham said the
Federal Government was rolling
out the scheme “thoroughly and
properly”, with a commitment to
an additional $5.9 million for the
national roll out.
Mr Birmingham said almost 10,000
children had been part of the
program so far.
Almost two in three students
were now studying either Chinese
or Japanese.

Benefits of learning languages
Research shows that learning
languages develops children’s overall
literacy, strengthening literacy related
capabilities that are transferable
across learning areas.
It also provides children with a
head start towards language study
at school.
Academics agree that common
benefits to learning a second
language are improved cognitive
function, cultural awareness and
improved health.
Additionally, early exposure to a
second language has been found
to have multiple benefits including
increased probability of successfully
acquiring the second language,
increased learning and development
outcomes in other areas and
heightened language support for
bilingual students.
The Australian Curriculum and
Assessment Reporting Authority
(ACARA) the Shape of the Australian
Curriculum: Languages report
recognises the advantages of learning
a foreign language, specifically citing
the benefits to cognitive development,
the improvements to intercultural
understandings and the broadening
of social, personal and employment
horizons.
A report of the trial conducted
by Deloitte found that,for children,
the benefits of introducing ELLA
have been the introduction to words,

sentences and songs in a language
other than English; the opportunity
to recognise sounds and concepts
of the language; gaining language
experience and practice appropriate
for their age and gaining ICT skills
through using the tablet devices.
The digital aspect of the ELLA trial
design was also found to be consistent
with features of optimal program
design according to academics.
Digital technologies have been
found to increase learning outcomes
in preschools, particularly given
children’s increasing digital literacy
and the ability for children to work at
their own pace.
Digital technology has also been
identified as a method through which
to increase second language learning
in early years, in the absence of a
second language speaking teacher.
Educators need to be equipped
While the reception of the apps
has been mostly positive from the
students’ perspective, some concerns
have been raised as to whether
educators have been properly
equipped to implement the apps into
their classrooms.

The Deloitte report states that
educator unfamiliarity with the
languages being taught and the correct
pronunciation has limited confidence
in the apps’ implementation, and
cites a quote from a teacher who
participated in the trial
“As a teacher I like to really know
and understand what I am teaching,”
was one comment.
“I felt that I didn’t have enough
understanding of the language and to
gain a strong understanding of this
one area of my program would take a
lot of time.”
Educators need to consider whether
or not they feel the program properly
equips them to effectively engage
with the apps. The ELLA program as it
stands now requires improved further
training and guidance for educators.
It is also important that educators
feel comfortable with new learning
material and that appropriate
resources have been allocated to
them to take on extra responsibilities.
Lack of time for the educator to
properly familiarise themselves with
the ELLA apps and resources was also
an issue which resulted in a lower
level of engagement with the trial.

It is important that educators
participating in this program
ask the questions:
Do I feel properly equipped to
support students’ learning with the
apps?
Have I been given the appropriate
resources to conduct these learning
activities?
Have I had enough time to
understand my role in the
implementation of this program?
ELLA is currently running workshops
in each capital city for the educators
registered for the program in 2017.
Applications for the ELLA 2018
program will open in late 2017.
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Your questions answered
Sherryl Saunders is an industrial officer for IEU-QNT and Tina
Smith is an organiser for IEU NSW/ACT. They answer your
industrial and legal questions as they relate to state laws
and regulations.

Dear Sherryl,
I am a Director in a kindy
and for the first time ever
our centre has accepted the
enrolment of a child who
has a medical condition and
who needs extra assistance
with toileting. Is there any
protection for myself and
other staff who have to be
involved in the toileting
process?
Maree
Dear Maree,
There are a number of matters that should be considered
by the centre in terms of Work Health and Safety and Child
Protection matters. Firstly, all staff should have sufficient
and appropriate first aid training and qualifications to cover
the needs of the child. Appropriate documentation from
parents and health professionals (if required by the service
provider), should outline the condition and what is needed
to support the child.
A second consideration is whether there may be a need
to provide staff with personal protect equipment (PPE) to
ensure protection from bodily fluids. Another matter to give
some thought to is the common sense approach of having
two staff members present when addressing the intimate
needs of a child, as a response to any potential concern on
child protection.
Of course, all extra assistance and support to the child
should be provided on the basis that parents have given
their express permission for the support to be provided in
the ways that the centre envisions it will be given.
Sherryl
To ask Sherryl a question email ssaunders@qieu.asn.au

Dear Tina

I currently work full time in
a community based preschool
as an early childhood teacher. I
work a 38 hour week, which is 7.6
hours per day. I start at 8am and
finish at 3.36pm. Children arrive
at 9am and are collected by 3.15
pm. The times when the children
are not present I attend to setting
up and packing up inside and
outside areas, programming and
preparation of activities for my
focus children, engage in pedagogical and child development
discussions with my colleagues and/or parents and generally
anything else that needs to be done to fulfil my role as an ECT.
My employer has informed me that due to the NSW State
Government’s new funding model, Start Strong, the children’s
attendance hours will be increased from 8am to 3.30pm. This
means that I have only six minutes to do all the other tasks as
outlined above. Can my employer increase my face to face time
with children and diminish my preparation and programming time?
Ashleigh

Dear Ashleigh
This is not an easy question to answer. Your employer can
increase attendance hours of children, which will have a direct
impact on your ability to complete other duties. The NSW State
Government’s Start Strong funding model is complex. In order to
fulfil these funding requirements, the preschool must increase
its enrolment numbers and offer 600 hours (15 hours per week
over 40 weeks) to children who are preparing to go to school
the following year. If these requirements are not met then
the preschool will not receive any funding dollars, or receive
substantially reduced funding dollars. Many preschools are
extending their hours and are asking that teachers increase their
face to face hours. Other preschools are hiring additional staff.
If your preschool received additional funding under the new
model we understand that 75% of the increased funding dollars
(extra dollars above the preschool’s past allocation) must go
to reducing fees. Then some consideration should be given to
allocating the remaining 25% of the funding dollars to supporting
teachers and educators in their programming and pedagogical
responsibilities. This may include hiring additional staff, or
increasing salaries. Your preschool should not be asking you
to perform additional face to face hours without ensuring that
your other duties and responsibilities are reduced or your salary
is increased to compensate. You must be consulted about any
changes to your current working arrangements. Please contact
your union organiser if you would like us to assist you.
Tina
To ask Tina a question email tina@ieu.asn.au
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Email entries to giveaways@ieu.asn.au with the giveaway you are
entering in the subject line and your name, membership number and
address in the body of the email. All entries to be received before 24 July.

Return of the Dinosaurs
Author: Bronwyn Houston
Magabala Books

Three copies to give away

Long ago dinosaurs lived here, and their ancient footprints can still be found. Imagine if
the dinosaurs came back to visit us! At high tide, they would cool down in Anastasias’s Pool.
Watch out for the big splash! They would play with the humpback whale calves off Cable
Beach. Those little fellas have got a long journey ahead of them!
A fun and dynamic look at what life would be like for dinosaurs if they were roaming the
Broome coastline today! Reflecting the famous colours of north west Australia and its rugged environment, the
textured collage layers of artwork capture the character and beauty of the dinosaurs, birds, and marine life.

At the Zoo I See
Author: Joshua Button
Illustrator: Robyn Wells
Publisher: Magabala Books
Three copies to give away

This delightful book for early childhood will enthral young children and their older readers. The vibrant illustrations are
accompanied by a soft lyrical text and together they introduce some of the diverse native and exotic animals to be found
in Australian zoos. A ‘surprised lion’, ‘pacing jaguar’, ‘grinning gorilla’, ‘devoted elephant’ and a ‘queenly cassowary’ are just
some of the featured zoo animals that will tug at the heartstrings in this fabulous animal parade.

You are Enough

Author: Cassie Mendoza-Jones
Publisher: Hay House
Three copies to give away

You are Enough explores why we have become so worried about what other people think of us, and
what infatuation with comparison can do to our physical, mental, emotional and spiritual levels.
If you are sick of striving, or feeling like a perfectionist comparer, here are the practical tools for
getting out of the comparison trap, so that you can learn to accept yourself as you are, and revel
in the sense of peace and ease that this brings.
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Chant West
Specialist Fund
of the Year 2016

winner

award

In 2016, we were recognised
for our passion. For our
communications, our
advice, for standing up for
what matters and the fact
our products are tailored
specifically for our members.
It's nice to know we're
getting it right.
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